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This publ1eat1on is one of the products that has been produced by tbe

Enrichnent of Teacher and Counsé]or Competencies, in ‘Career Education (K-6)

"Project.staff at Eastern I1linois University, Charleston, I11inois. The pro-

ject was funded June.15, 1972 by the Curriculum Center for Occupational and

.Adult Edueation, Bureau of Adult, Vocational and Technical Educatton, United

State3r0ff1ce of Education. Funding was under Part I, Curriculum Deve’lop-
ment,; *ocational Educat1on Amendments of 1968. Iwo of the purposes of the
project were to:- o . : S

1.' DEVELOP, EVALUATE AND DISSEMINATn CAREER !
EDUCATION CURRICULUM GUIDES “that. are appli-
cable to any school with grade levels func- S
t1ona11y equivalent to .K-6 and which result ., . ,
in the integration of positive values and '
attitudes toward work,:seif awareness, .

. development of decision making skills, and *
~awareness of occupat10na1 opportunities in

o L, caj;er 11nes within major occupatjonal fiélds.

2. DEVELOP, IMPLEMENT é@bALUATE AND DISSEMINATE . .
SAMPLE TEACHING LEARNING MODULES for the K-€ :
career education curriculum guides achieved,

. - by fusing and/or coordinating academic and
! "occupatiopal concepls and ut111z1ng multi-media
) 1nstruct1ona1 tools.

[

_The total package of proaect materyals consists of five curr1cu1um guides and

supporting materials aimed at the purposes cited above. The titles of the

<. guides (Coping Behaviors Dimension Guide, Decision: Making Dimension Guide,
~Lifestyle Dimension Guide, Self- Develppment Dimension Guide; and the Inter-.

acting Dimensions “Handbook:  Attitudes and Appreciations, Career Infprmatica
and Educational Awareness) suggest- a multi-faceted approach to career educa-

- tion in the elementary school. Major empha51s has been placed on he1p1ng the

*

“child in h1s development as* a person.

y

. Initial test1na indicates that transportab]e products have been
developed which will aid school systems throughout the Un1ted States 1n :

;e-_m“wdeveloplngusound K- 6 career educatlon programs ..

i . ‘ I

. . " Robert M. “Worthington
. . Associate Commissioner
. _ . : . Bureau of Adult, Vocational
» - . and Technical Education
. R . o, United States Office of
S Educat1on

~



[. INTRODUCTION .

derview N

-

This publication is the second"in a series of publications that aré being
issued by the Enrichment of Teacher and Counselor Competencies in Career

Cducation Project (ETC Project). The first publication, A Bibliogranhy

of K-6 Career Education Materials. was disseminated during January 1973,
N

One of the first questions that must be asked when elementary schdgl

career education orograms are being developed is, "What career development -
concents should be included in a K-6 career educa“’ion curriculum?" «This
publication presents career development conceptc that have been identified
by the ETC Project staff and which are intended for use in elementary
school career education pregrams. It should be noted that the concepts ’
have been subjected to formative evalyation procedures but summative
evaluation data has not yet been gathered.

Behavioral objectives that relate to the concepnts are not contained in
this publication. It is the philosophy of the project staff that the
oehavioral objectives have more meaning when they are prasented with
tfeaching strategies and - mater als. The obJect1ves and teaching stratkgjies »¢-
and mater1als will be contained in five curr1cu1um guides which will also -
be project’'products. j \

The concepots in this publicatidn will serve as the blueprint for ETC
staff members to develop teaching units and prototype student materials.
Each teaching unit will focus on one (or in some cases, several) con-
cepts, (2) will be tied directly to a subject matter area (mathematics,

. science, language arts, or social studies) and (2) will relate to an

occupation or occupational cluster area. ' o g

This is-essentially-a research document that is being disseminated so
thatsother user groups may further validate the concepts, test the con-
cepts, select from the concepts to help build career education programs,
or use the concents as they are presented.

Definition of Career Education for the ETC Project -

Career ‘education in the elementary school is the curriculum which results
when career development concernts and subject matter conceots are brought
together in an instructional system that has meaning for children.

. \

Cékeer develooment includes those conceuts which are related to: Attitudes
and Appreciations, Coping Behaviors, Careéer Information,. Decis®on Making,
Educational Awareness, Liféstyle, and Self-Development.

Career education activities (1) eminate from.the concents that are related
to the seven dimensions of.\ career develonment that are cited above, (2) act
as synthesizing agents to bring subject ma;ter concepts and career develop-
ment concepts together, (3) revolve around 1ife-based experiences, and (4)
are intended for use by all students, throughdut their educational programs.

Q \ A ]
. ' 1. , : o~



Purpose of tﬁéﬁ%TCAProjecg

>

1.

(o)

DEVELOP, EVALUAJE, AND BISSEMINATE CAREER EDUCATION CURRICULUM
GUIDES that are apdlicable to any school with grade levels func-
tionally equivatent to K-6 and which result in the 1ntegrat1on of
positive values and attitudes toward work, self awareness, develop-
ment of decision-making skills, and awareness of occupational
opportunities in career lines within major occupational fields;

DEVELOP, IMPLEMENT, TVALUATE, AND DISSEMINATE SAMPLE TEACHING .

LEARNING MODULES for the K-6 ‘career education curriculum juides
achieved by fu91ng and/or coerdinating’ academic and occupational
concepts and utilizing. mult1~med1c instructional tools:

DEVELOP EVALUATE, AND DISSEMIN%TE A DESIGN OF A K-6 CAREER EDUCATION
ANSTRUCTIONAL SYSTEM which is adaotable to any elementary instruc-
tional program and which may serve as an alternative to present
career educatTOn 1nstruct1ona1 systems ;

\

i



IT. PROCEDURES

a

Source of Information

- . .
The identification of career development concepts is a phase that has been *--
overlooked in the astablishment of some career education programs.  Where
attempts to identify career development concepts have been made, it should
be remembered that these attempts for the most part are still belng vali-
dated. Concepts are being revised, moved to different grade levels, etc.

The ETC Project staff identified certain cageer development concepts that
should be a part of a career education prod%am. These concerts are related
to: Attitudes and Apprcciations, Career Information, Coping Behaviors, *
Decision Making, Educational Awareness, Lifestyle, and Self<Develophent.
Four of these seven:career ‘development dimensions have been 1dent1f1ed as
developmental dimensions, and include:

Coping Behaviors Lifestyle - .
Pecision Making Self-Developments’

Concents related to these four dimensions are sequenced in a logical progres-
sion from relatively simple to more.complex ideas. A guide will be prepared
for each of the developmental dimensions. '

The other three dimensions of career development are. referred to as interact-
ing dimensions, and include: :

Attitudes and Appreciations
Career Informatioh
Educational Awareness

Each interacting dimension major concept and its related subconcepts are
anppropriate for all experience levels. <Concepts from the interacting dimen-
sions will be integrated into the infusion strategies (teaching-learning
modules) which will appear in the Jevelopmental dimension guides.

The major concepts were outlined after extensive use of career development
theory ard after looking at concepts that have been identified by the follow-
ing career education projects:

Comprehensive Career Education Model OCCUPAC Project

The Ohio State University Eastern I11inois '"miversity
. Charleston, 1113,

Anne Arundel County Career Education Project :

Anne Arundel County, Maryland World of Work K-10 Continuum
’ ' Warren City Schools -
Ohio's Career Continuum Program »~  Warren, Ohio

State Department of Education
Division of Vocational Education
EPDA Institute: Career Development & the
Elementary Schcol Curriculum
College of Education
University of Minnecota
K-12 Guide for Integrating Career Development
into Local Curriculum
Q Wisconsin Department of Public Instruction

ERIC - -
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The tollowing procedures were used with concepts that were identified from
thg seven projects listed above:
i. Each concept listed by the seven orOJect< was typed
ona 3 x 5 index card.

2. Where grade levels were indicated, the Yecommended
grade level was typed on each card.

3. Each project was given code letters and these code
letters were placed on each card. \

4. Aooroximately 1,500 concents were typed on index cards.
. \‘ !

SNea
(84

. Cards were first sorted into stacks by concept.

6. Notations were made of _how many projects indicated that
a particular concept should be included in a K-6 career
education projéct.

7. Notations were made regarding the grade level that each
project had assigned to the concept.

.

o

Closely related concepts were then grouped together.

9. 'The groups of related concepts seem to “"break out" into
eight distinct ca(:gories or dimensions.
)

10. Names were assigidd to the dimensions: " Attitudes and
Aopreciations, Coping Behaviors, Career Information,
Decision Making, Educational Awareness, Economic
Awareness, Lifestyle, and Self Development.

11. After extensive discussion among staff mcmbers and after
consulting with several members of the National ‘Advisory
Committee, it was determined that in order to avoid con-
fusion with the economics dimension of elementary school
social studies programs, that economic concepts should be
woven into all the dimensions but that a separate category
called "Economic Awareness" should be avoided.

12. The more generic concepts were sorted out from each
dimension and were labeled "Major Concepts."

13. Other important concepts were sorted out by experience
Tevel and were labeled "Subconcepts."

.Formation of Ad Hoc Occupational Information Team

An Ad Hoc Information Team of experts from throughout the country was
established to help validate the major concepnts and subconcepts.

. -



The team met in Charleston, I11inois, on December 18 and 19, 19/2, to eval-

uate the identified concepts. Members of this team included:
o .

William Reynolds (Chairman)

Coordinator, Professional and Curriculum
Development Unit

I1linois Division of Vocational and Technical
Education . :

Springfield, Illinois

Larry Blasch
1BM Corporation
Soringfield, I11inois

Marlys Hanson, Director
Soccorro Career Education Project
Soccorro, New Mexico

Robert Jervis, Project Director
Anne Arundel County Career Education Project
Annapolis, Maryland

Sandra Boll
Classroom Teacher
Sullivan, I1linois
p Frances Falen
: Classroom Teacher
Buzzard Laboratory School
Charleston, I1linois

Dorothy Lawson

Elementary School Teacher Educator
Eastern [1Tinots University
Charleston, Illinois

Joel Smith, Director (was unable to attend)

Cobb County Occupational and Career
Development Program -

Marietta, Georgia

Michael Zockle, Director
Career Education Project
Warren City Schools
Warren, Ohio

Development of Validation Instruments

- Instruments for the validation -~ the major concepts and subconcepts were
devised by the ETC Project staff. The instruments were designed for use by
the Ad Hoc Information Team. One instrument sought an evaluation of the
major conceots within the seven dimensions of Attitudes and Appreciations,

-




’ o - ~
Procedures Used by the fg Hoc Information Team

_Coping Behaviors, Career Information, Decision Making, Educational Aware-

ness, Lifestyle, and Self-Development. The second instrument was.used
for validation of the subconcepts at each of the seven experience levels
within each major concept. Samples of both validation instruments_ are

provided on pages 7 and 8. p

+

Y - . ‘1’ - .
On December 18 and 49,1972, members of the Ad Hoc Information Team met
for the first time at ETC Proaect headquarters

Uoon receiving an uverview of the oroject and directions for u51ng the
validationsinstruments, the members worked individually-on the validation
of the major concepts and subconcepts. Prior to the close of the two-day
meeting, a grouo discussion with AHIT members and ETC staff was held in
order to discuss necessary changes and modifications suggested by the
various team members. The validatiom 1nstruments used by all mémbers of
the Ad Hoc Information Team'along with their individual comments and

'suggest1ons are on file at the ETC Project hez?guarters

Revision Procedures

Prior tb the Ad Hoc Informétion Team meeting, 4Ee major concepts and sub-
concepts, which "had been identified by two ETC "Project staff members, were
reviewed by the remaining three members of the oroject staff. Revisions
were then made in order to 1ncorporate suggestions and recommendations.

The resulting concepts and subconcepts-were then prepared in the form of

an eva1uat1on instrument for use by members of the Ad Hoc Information

Team. * At this point, there were seven dimensions with twenty-three major.
concepts. Within the concepts, there were one hundred seventy-two sub-
concepts distributed throughout the seven exner1ence levels.

-

Based upon critical evaluation, the major concepts were reduced in number

to eleven. This is felt .tp beé a much more manageable number for inclusion

in an elementary school curriculum.’ Subconcepts were reduced to seventy-
six. It should be reemphasized that concepts for the Attitudes and Appre-
ciations, Career Information, and Educational Awareness dimensions were

not broken out into subconcepts at the various experience levels.. Concepts
for these interacting dimensions are appropriate for ali experience levels
and will be integrated into materials that will be develooed for the Coping

. Behav1ors, Decision Making, Lifestyle, and Self-Development dimensions.

Although concepts from the 1nteract1ng dimensions rema1n the same through-
out e]ementary school experience levels, activities will be designed so
the subconcepts are presénted at increasingly h1gher ievels of soph1st1- /

‘ cation as the exoerience levels, increase;

"

Rev1sed concents and subconceots at th1c time were again subm1tted to the

‘three other project. staff members for critical review and evaluation. Seven
- elementary teachers from Buzzarc¢ Laboratory School (us1ng the Delphi tech-

nique) -also evaluated the concepts. (Additional-revisions were made based
upon these suggestions. and recommnndat1ons.- .

Final rev1s1ons were made as the project staff worked with each major con-,
cent and subconcept in the develooment of curriculum materials.

6 .
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2. Are there other major concepts whicdishould be added? . (Gircféione)

.~ . Figure 1
%

CRITERIA FOR VALIDATION OF MAJOR CONCEPTS

1. Are there too manylmajar concepts? (C1rc1° one) Ves No
/
If your response was "yes," answer'the fo]low1ng questlons

1.1 List the concepts that should be e11m1natedf~

-

1.2 List the concepts that should be combined.

S

A st

/
Yes “No

If your response was "yes," answer the following queStionSi

2.1 Ljst the concepts which should be added.

2.2 Which (if any) of the concepts you listed under 2.1 could be
'subconcepts under existing-major concepts?’/)

¢
\“ '\
3.» List (by concept) any changes in wording which you th1nk would 1mprove

the statement of the concept.
e

<o



; Figure 2 ' :
CRITERIA FOR VALIDATION OF SUBCONCEPTS , ' -
AT;ITUDES AND APPRECIATIONS

Major Concept A1 product1ve and honest work is good and contr1butes
' ' in a positive way to society.

Dimension:

Do all’ of the subconcepts relate d1rect1y to the major concepts?

Yes No
If your response,was no,f answer the following questions.

List the subconcepts which do not relaté

(C1rc1e one)

1.1
1.2 Should any of the subbonceots be placed under another major
If ‘so, identify the concept and the appropriate,

concept¢
experience level.

!
i

_ 2. Are any ut the ‘subconcepts ne]ating'to this concept repetitious of
subconcepts within another major,concept? If so, which ones? -

°

Does the major concept sp1ra1 through the seven ‘experience 1eveIs

3.
{ via the subconcepts? :
| s . ’ .
| | ,
I“A - ‘ "
| 4. List any changes in wording which you think would improve any of the
. : subconpcepts. (Identify the subconcept and its exper1enc° level.)

5, Can you suggest alternative subconcepts which you think wolld be better

for this méjor concept?

6. Should other subconcepts bétadded at the various exoe?}ence levels? If
s0, 1ist the subconcept(s) and the experience level(s). at which they

would be taught.
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II1. FRAMEWORKS FOR DEVELOPMENTAL DIMENSIONS

COPING BEHAVIORS
DECISION MAKING
LIFESTYLE
SELF-DEVELQPMENT |



Coping Behaviors = .
e _ _ 4

.CERTAIN IDENTIFIABBE ATTITUDES VALUES, AND BEHAVIORS ENABLE ,1l‘
ONE. TO OBTAIN, HOLD, AND ADVANCE IN A CAREEB ) .

‘INDIVIDUALS CAN LEARN TO PERFORM ADEQUATELY IN A VARIETY OF X .
OCCUPAILONS AND OCCUPATIONAL ENVIRONMBNTS o : ‘ L

Major Concepts:

\richment  of - -
fLt.'uziher' anJ Counselor

Campeiencws

in

AT




Introduction to Coping Behaviors Dirﬁension

LN}

\

CERTAIN,IDENTIFIABLE ATTITUDES, VALUES, AND BEHAVIORS ENABLE ONE TO
OBTAIN, HOLD, AND A_DVANC'E IN A CAREER. - '

'Q .
INDIVIDUALS CAN LEARN TO PERFORM ADEQUATELY IN A VARIETY OF OCCUPATIONS :
AND OCCUPATIONAL.ENVIRONMENTS.

Major Concepts

N - » R L (.
The two Coping Behaviors dimension frameworks approach their respec-
tive concepts from the standpoint of control over one's skills and knowledge. ?
This control is interpreted as a practical, continuously developing self-

.. discipline which will enable the individual to déal effectxvely with, soc1a1 "

interactions-and’ career cond1t1ons

o SociaT]y, one's ‘own attitudes values, and behaviors are used as
means toward the appreciation of corresponding features in the personalities .
and 1ives of others. The perspective that -all people, everywhere, have
certain reasonably similar needs, feelings, and aspirations is a signifi-

" cant part of an attitude which may help to provide such empathy. Three

extremely important topics--those of authority, criticism, and compromise--

"are treated in this atmosphere with' the hopeful intention that a matter-

of-fact approach can contribute to a posit1ve appreciation of their usefui-
ness as well as their constant'presence in human re]at1ons

The second dimension framework revo]ves around various cons1dera-
tions of job descriptions. Coping behaviors in this context involve the T
need €or both depth and breadth ‘of knowledge 1in order to ant1c1pate eventual
career-related decis1ons ,

"The disciplines sought tend to 1dent1fy coping as a- competent,
purposeful relationship betwean oneself and the social and physical envir-
onments. Intelligent self-interest takes into account not only one's own.
immediate wants and needs, but consideration for the feelings of others
and for external conditfons which variously provide opportunities and
Timitations forjone's&aspirations. " - - >

B
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Coping__‘ Behaviors
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CERTAIN IDENTIFIABLE ATTITUDES,.
VALUES, AND BEHAVIORS ENABLE ONE
. TO OBTAIN, HOLD, AND ADVANCE IN
" A CAREER. . S
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: Individua]s are faced with the fact that dur1ng their 11fet1me

they must cope with various problems. Such problems are extremely diverse
in nature and extent. This dimension framgwork is concerned with helping
the ‘individual develop appropriate copihg behaviors in the context of one
being able to obtain, hold, and advance in a career. Although the concern:
~here {s particularly career oriented; -it should be emphasized that such
coping- behaviors are vital to effective interpersonal relations in all
aspects of 1ife. The' 1ntrodUction of such behaviors at the readinsss level
- and effective reinforcement as subsequent levels of instruction will enable
the student to develop- positive attitudes when expected to cope with spe-

Sfific situations.., : :

The subconcepts'\
within this major concept =
‘deal with the importance of -
- the individual being able - -
‘to'deal with authority, re- .

~ spect for and sens1t1v1ty B
‘to others, cr1t1c1sm, com-
promise, giving or evalu-
ating of instructionss and
.+ the appropriateness of spe- .

‘ cific behaviqrs, in certain

‘.situations. At the fifth-
experience level, the indi-

e vidual becomes aware that
; ‘although everyone has his

_,“%ﬁi! own unigue characteristics,

.~ there is a commonality of

y ~ particular feelings and as-

piratigns, stch as basic .
-needs, success, etc., which
‘ . - .applies to all people re-
gardlgss of physica1 appearance, nationality, creed, $eX, or ethnic back-
ground. .

\‘ 5
! *
% " ‘:

The Coping Behaviors D1mension contains two major concepts. In
addition to the one now being presented, a second major concept deals with
the ‘adaptability of a person to perform. satischtori]y 1n a variety of
occupat1ons and occupational environments.w

2
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An 1nd1v1dua1 should 1earn to’ ﬁ "~ .An individual should learn to - ..
cope with author1ty exerc.sed L cope-w1th the r1qhts and ee11ngs -
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An individual shoGid learn to
cope with authority exercised

by others.

R

An individual should Tearn to
cope with the rights and fee11ngs
of others. .

: _I.
An individual should learn how-
\",to give and take criticism.

S d

L
Third Experlence Level _

A'contribution to group effort can
be made by demonstrating ability to

both campromise and exercise influ-’
~ence in achievement of group goals.



An.individual should learn to
cope with. authority exercised
by others.

An individual should 1earn to
cope with the rights and feelings
of others.

-

) | ) .
An inddvidual should learn how’
to give and take criticism. ’

v

A contribution to group effort
can be made by demonstrating
ability to both compromise and
exercise influence in ach1eve-
ment of group goals.

v« b , {h _ -.‘
L
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bertatn behaviors are appropriate ”
to specific job settings.

° Fourth Experience I.evel



.An individual should learn to
cope with authority exercised
by others. :

A contribution’to group effort
can be made by demonstrating
ability to both compromise and

, exercise influence in achieve-
'\\_w o ment of group goals.

An individual ‘should learn to
cope with the rights and fee]ings ‘
of others. ' s .

Certfin behaviors are appropriate
to specific job settings.

T

_ An {individual should learn how
to give and take criticism.

There i8 a,'universa'lity of feelings and aspirations
of all people--regardless of physical appearance,
nationality, creed, sex, or ethnic background.

L
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Fifth Experience Level
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An individuval should Tearn how

An individual should learn to
cope with authority exercised
by others.

A contribution to\group

effort

can be made by demonstrating _
ability to both compromise and -
exercise influence in achieve-

ment of group goals. .

An 1ndfv1dua1 should learn to .
cope with the rights and feelings
of others. B '

' Certaidl behaviors are_appropriate

to specific. job setting

to give and take criticism. -

nationality, creed, sex
background.

"

X . ',
W
b x.‘_.»-:;' 4
" . i
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There are effective ‘interpersonal re- .
Tationg skills for giving or evaluating
inetruationa./

S :
Sixth Experience Level
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-+ There is a universality of feel-
“ '"Uings and aspirations of all people--
.- regardless of physical appearance,

» Or. ethnic -
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Introduction | Voo T

ERACHER /comnf
009 >/BEHAVIORS

o

. MAJOR CONCEPT: Certain identifiable attitudes, values, and behaciors

enabTe one to obtain, hon, and advance in a career.

R {
Teacher goals are offered to suggest directions in which ‘the
teacher might proceed tb set up learning environments to promote the
children's. realization of the subconcepts. Teacher goals are more
generally stated than pupil perfornance objectives
’ 2 .
A person needs integrity, a sense of purpose, and soec1a1 tech-'
niques for coping with those situations which are.easily threaterring
or defeating. The presence of authority, criticism, ,and the demand to.
cooperate in groups necessitate specific understandings and behaviors
of interpretation and response. An understanding of the numerous humran
similarities among all of us 1s highly supportive for one trying to

deal with various demands of others. /

The child in his learner work role could perceive many Va)ﬁatle
aspects of this major concept from classroom interactions. 'Teaching is
a position of authority. An important teaching technique is offer1no

‘positive criticism to the learners. Many learning situations oall fcr

cooperation in group effort and the interpretation of 1nstrucb1ons

’;Summari1y stated teacher goals for the major concept are

need for -authority, criticism, in-
structions,.compromise, and concern ,
for the family of man. . : //’

1. - Develop pup11 understandings of the. fy{//

2.. Struoture experiences giving ch11dren/
.practice in coping techniques

L : 3. Interest pup11s in the application = . ‘
of positive attitudes,:values, and 2
behaviors to several work settings.

. . .
N .

. . . .

. - .
. -
S - :
i [N
~ - v . . .



Readiness Level

i

- MAJOR CONCEPT
Certain }dentifiable attitudes,
values’, and behaviors -enable cne
_ to obtain, hold, and advance'j/,//”
o a, career. .

SUBCONCEPT | B

An individual éhould learn to
cope with authorzty exerczeed by
others. . . ~

A

Often young chi!dren view authority :
~as responsibility to guide others. . : '(“H)
Wy

SHARPEN PUPIL PERCEP- .
> TION OF AUTHORITY AS
RESPONSTBILITY TO GUIDE . 3

: OTHERS _ INTEREST PUPILS IN NOTING .

' y . DIFFERENT KINDS OF AUTHORITY;

- Though authority may be carr1ed _ STRUCTURE EXPERIENCES GIVING

: out by means of. rules . ~ PUPILS A CHANCE TO STIMULATE
- A ROLE OF AUTHORITY;

HELP CHILDREN TO UNDER- S : : -

STAND THAT THE FIRST CON- ~ and

CERN OF AUTHORITIES IS
PEOPLE, NOT RULES ‘ FOCUS PUPIL ATTENTION .UPON
. _ c . . SITUATIONS 1IN NHICE THEY
e ; _ ' THEMSELVES MAY HAVE AUTHORITY.
~ Authorities help us‘to learn and to - s -
keep order. '

. STIMULATE PUPIL INTEREST
IN THE NEED FOR AUTHORITIES;

25



" hest often Yhe role of young
‘children isfthat of ducept1ng
dutnct*tj p
BROAth PUPIL UNDER-,
STANDING OF THE NEED

FOR AND ADVANTAGES OF
ACCEPTING AQTHORITY.

Children knbwlwheh a pﬁ;ggzi;;

teacher “really means it" and
when ﬁythor1t3 is-more flexi-
ble. g
© LLEAD CHILDREN TO ;
-~ DISCUSS DIFFERENT
.~ WAYS TO ACCEPT AND
INTERPRET AUTHORITY. ©

'Also;

ASSIST PUPILS IN

LEARNING WHAT TO DO

. WHEN THEY HAVE BROKEN
. RULES OR REFUSED
N AUTﬁORITYv -

.'n; .
o

. Authority can change and exceptions

to rules can be made to.discover
better ways to guide people ‘

HELP PUPILS TO DISCOVER
THAT AUTHORITY CAN BE
CHANGED. -



“First Experience Level

1
MAJOR CONCEPT

- Certain identifiable attitudes,

values, and behaviors enable jpne
to obtain, hold,. and advance in

a career. .

" SUBCONCEPT ¢

An individual should learn to
cope with the rights and feel-
ings qf others

UTILIZE TEACHING TECH-

- NIQUES WHICH ACCOUNT -
FOR RIGHTS AND FEELINGS
OF CHILDREN.

HELP PUPILS TO KNOW
. AND EXPRESS THEIR OWN
RIGHTS AND FEELINGS. .

OIRECT PUPIL ATTENTION
TO THE MANY WAYS WE ARE
INFLUENCED BY THE RIGHTS
AND FEELINGS OF OTHERS. -

Pupils may discover that nearly
every feeling of joy or anger or
satisfaction is due jin part to
reactions others have to us.
What is. fair, regarding rights
of others, may be very hard to
accept. . .

TRUCTURE EXPERIENCES TO .,
ILLUSTRATE. WAYS OF COOPER- -
ATING WITH OTHERS AND EVALU-
ATE THESE HA"Q

.
(4

Children may, cope with cooperative

situations by sharing, taking turns,
belng fair, or, should conflict -
arise, by withdraqing,or using force.

STIMULATE PUPIL INTEREST
IN EXPLORING COMMON SITUA-
"TIONS OF CONFLICT WITH THE
. RIGHTS AND FEELINGS OF
OTHERS.

HELP PUPILS TO CISCOVER
REASONS WHY PEOPLE FIGHT--
. WHAT MAKES THEM MAD, FEEL
_HURT, SAD, OR FEEL GOOD.



I~w_queuu v, undue- competition is ENCOURAGE PUPI'LS TO DE-

twe cause for conflict. . VELOP SKILLS IN HELPING
4 "ANOTHER WHO FEELS DIS-
" STRUCTURE EXPERIENCES o - TRESSED OR.IS IN CONFLICT. -
IN WHICH RYPILS CAN - . e : A o
UTILIZE SEVERAL TECH- ' ~ PROVIDE OPPORTUNITIES FOR
NIQUES FOR -RESOLVING - A - PUPILS TO EXPRESS CHARAC-
. COMNFLICT. _ TERISTICS OF PERSONS WHO
o . . MAKE GOOD FRIENDS. A

¢ e

The teéC’Fr can lead children,to /-
“derive sdtisfaction from playing Pupils may discover that. good fr1ends
artici-

a game, not winning; from i are those who chre about how others
pating in an activity, not Being . feel as much as they care about their
best.” Competition should be within - own feelings. - i .
oneself to better one's own per- v - ‘ N
rormance )




’Secohd Expe‘fieQCe Level

MAJOR: CONCEPT

Certain identifiable attitudes,
values, and behavio’s enable one
to obtain, hold, and advance 1n
a career.

SUBCONCEPT
 An individial ehould

learn how to give

and .take eriticism. o

. T !
= “o - . o Whether criticism is .encouraging

or defeat1ng can depgnd ‘upon the
SHAPE PUPIL UNDER=~ - ’ way it 1s ‘given. :
STANDING OF THE ©ad
MEANING -:OF CRITICISM : ENHANCE PUPIL UNDER- S
AS THOSE SUGGESTIONS ' . STANDING OF HOW CRITI- = -
A PERSON GIVES TO : : CISM IS HELPFUL AS -
* ENCOURAGE OR IMPROVE e . HELL AS UNMDERSTANDING

‘ . ANOTHER'S BEHAVIOR. : ‘WHY CRITICISM IS SOME-_

\§ | o o ~ TIMES DISTRESSING.
Seven-year-olds have-experienced = o ) S
criticism from parents, peers, X Pupils may want to discuss what to
and teachers.” - o - " do when criticism makes one feel '

B . * ke giving up. . —
STIMULATE INTEREST IN ST T .
DISCOVERING COMMON EXPAND PUPIL INFORMATION
SITUATIONS IN WHICH . ABOUT WHO USUALLY GIVES .
'QBITICISM-IS GIVEN. , CRITICISM AND WHY SUCH ~

n ‘ N _ ~ " PERSONS ARt QUALIFIED TO -
. - : ' D0 SO. - _

L

39




¢ - - BN BN

. lvevydﬁe 1i{kes to share his work : e e
and heat comments from interested

people. : Sometimes it would be dangerous or
v | destructive not to tell another
FOCUS PUPIL ATTENTION .| about a mistake. _
0K TIMES WHEN' THEY o T
MIGHT WANT TO ASK FOR ‘ ESTABLISH THAT PERSONS
CRITICISM FROM:ANOTHER. . o OFTEN HAVE A RESPONSI-

. - BILITY TO GIVE CRITICISM.
STRUCTURE EXPERIENCES S :

TO GIVE PUPILS PRACTICE '

IN CRITICIZING AND IN Cr 1 .

RECEIVING CRITICISM. . . . * ~
. . r
) ) .
| B
. a, " ’
o~ . . rk‘“
| .
° 7 o
e
4 -2




MAJOR coucspr - o f ‘

- Certain 1aentif1ab1e attitudes,
- values, and behaviors enable one
to obtain, fiold, and advance in

a career.

u gy
Jﬂfdll'V/%III !'IIII A
-/ /./////- -

SUBCONCEPT

A contribution to group effort
.ean be made by damanatratzng

abzlity to both compromige and
exercise influsnce in achicva-

‘ment of group goals. . R o B i
- Even though a ghiid may prefer to Identifying characteristics of
~ work ‘along, advantages of group - helpful group members may be skill,
efforts cannot be denied. concern for others, cheerfulness,

R I U - ability to adjust, etc.
DEEPEN PUPIL UNDER- - - ‘

STANDING OF HOW GROUP o HELP PUPILS TO SPECIFY
- EFFORT IS DIFFERENT - . AND PRACTICE PHYSICAL,
© . FROM INDIVIDUAL EFFORT * SOCIAL, AND. INTELLECTUAL
—~=_ IN ACHIEVING A GOAL. ' ‘,r SEILLS OF HELPFUL GROUP
o ’ - N M MBERS,

~ASSIST PUPILS IN GATHERING
- EXAMPLES OF GROUP MEMBERS - such as patience, pers1stence.
- .WHO HAVE CONTRIBUTED TO. - energy, respons1b111ty, know-how.
T .~ " GROUP EFFORT--WHO HELPED
" MOST IN ACHIEVEMENT OF - . , :
. GROUP GOALS.. + . _ ' 0FFER~0PPDRTUNITIES 10
- . o .- DEFINE AND TQ SIMULATE
. ROLES IN-VARRQUS GROUPS.




Famlly or c]assroom=roles: roles

in historical groups--the crew of’
.Columbus, Indfan tribes, roles in

athletic teams; and ‘occupatiénal

" settings .such as construction -

teams could be simulated. -

STRUCTURE EXPERIENCES
T0. GIVE-PUPILS A CHANCE
~ TO EXERCISE REAL INFLU-
. ENCE IN VARIOUS GROUP
ROLES, :

groupings allow for realistjc'

“ppportunitiess for pupils to don-

trol themselves and-exercise

,1ndependence

.ENCOURAGE PUPILS T0°
EXAMINE WHAT ADJUSTMENTS

OR COMPROMISES THEY AND
OTHERS MAKE IN ORDER TO .
CONTRIBUTE 70 GROUP EFFORT.

'ESTABLISH TECHNIQUES > -~
OF RESOLVING-CONFLICTS
- IN GROUPS,

~ such as settling conflicts by’
- mutual consent, democratic pro-

cesses, explanations, flexi-:
bility in time Hmits and methods

STRENGTHEN PUPIL UNDER-
STANDING’OF COMPROMISE
AS A VALUE JUDGMENT.

- STRENGTHEN CONSCIOUSNESS
OF PERSONAL INTEGRITY . .
FOR"GROUP MEMBERS AS A -
BLEND OF HONESTY. AND
SELF- RE$PECT '

- Tmplied here 1sthét classroom. *

"

‘The-type of effort required can
~ depend upon whether or not a group

/

is supervised.

"LEAD PUPILS IN EXAMINING '
. DIFFERENCES BETWEEN -

~ COOPERATIVE AND SUPER-
VISED. GROUP EFFORTS.

. ; .

,-Citizenship means. membership .in our
‘nation.- Democratic government calls

~..for-many--compromises- from its- men-

hers,

STRUCTUREJEXPERIENCES TO
" ILLUSTRATE THE COMPRO- -
MISES WHICH ARE’ NECLSSARY
"IN DEMOCRATIC PROCESSES

A}

what happens to the m1nority when '

the majority rules?

OFFER INFORMATION ABOUT
HOW SEVERAL OCCUPATIONS
CALL FOR GROUP EFFORTS
.. IN PROVIDING GOODS OR
' » SERVICES. -

aol

.
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Fourth Experiepice Level .

MAJOR CONCEPT -

-‘Certain T;;;THWUable attitudes,

- values, and behaviors enable one
~ to obtain, hold, and -advance 1n
a caregr . 1

SUBCONCEPT .

Certain. behavzore are apprvpruate-”
to epec@fic Job 8etttngs. '
' S

-\1. .
o,
¥

" DIRECT PUPIL ATTENTION
%< TO THE DIFFERERT "JOB -~
L&Y SETTINGS" IN THEIR OWN -~ i<
EXPERTENCE--HOME, SCHOOL, -
PLAY, CHURCH.. L

k’;THELP PUPILS: TO SPECIFY
SEHAVIORS APPROPRIATE. |
+TO THEIR. OHN 0B SETTINGS

o

-

N

o
[
' ‘et I3
ce . ‘
’ - R
. N N :
. ' X, 2
+ . . -
- .‘» - ’\
Lyl e
'.‘l'
.-“

, HELP PUPILS T0 CATEGORIZE
OCCUPATIONAL SETTINGS '
.ACCORDING. TO HAVIDRS
WHICH. THEY REQUIRE.

"+ -STRUCTURE EXPERIENCES Té
. SIMULATE BEHAVIOR FOR =
DIFFERENT JOB SETTINGS

" Some behav10rs such ‘as courtesy

in.terms of dress language, respon#u-

sibility, authority, manners,: group®

~ or individual activity, supe#VTEed .>§"

- or unsupervised activity. _

,tx//

'BROADEN PUPIL INFORMA- ,
- "TION ABOUT BEHAVIORS RE-
- QUIRED IN JoB SETTINGS .

ENCOUNTERED BY OTHERS.

A ¢ -

e 33

and dependab111ty a]ways contrwbute
to success: L A

B t_SHARPEN PUPIL PERCEPTION
" OF BERAVIORS NECESSARY

JOB SETTING

D=

" FOR SUCCESS NHATEVER THE - \\\,&
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Fifth Experience '[{éVel .

MAJOR CONCEPT

Certain identifiable attitudes,'

values, and behaviors enable
one to obtain, hold, and
advance 1n a career,

SUBCONCEPT .

Thére i8 a universality of

feelings and aspirations for
. all people pegardless of .

physical appearance,

natitonality, creed, sex,

or ethnic background.

'jn'§his subconcept, with the "
suggestion of "a universality

of feelings and aspirations_,/’\m\\“\\"(—\K{\i‘-\“\&l\\;\\\ﬁ\\\{!\\\\\

for. al1 people," the teacher

" can facilitate and guide pupils
“in shaping clear ideas of humun
nature. Such ideas are crucial °
: to-pergonal growth because value
-systems and decision-making pro-
cesses depend upon them. Under-
standfngs about human nature are
operative, energizing principles
which can deepen and develop - -
throughiout a lifetime. - ‘

GIJE PUPILS AN OPPOR-
TUNITY TO SPECIFY
INDIVIDUAL DIFFERENCES .
LISTED IN THE SUBCONCEPT.

l"

.

OFFER OPPORTUNITIES TO
DISCOVER WAYS IN WHICH
PERSONS WHO HAVE DIFFERENCES
ARE ALTKE--IN PHYSICAL
CHARACTERISTICS, IN
FEELINGS, IN ASPIRATIONS.

ELICIT EXAMPLES OF UNI-
VERSAL HUMAN BEHAVIORS,
NEEDS, AND HOPES.

3



BEST COPY AVAILABLE

Differences and universals can be
defined within the limits of the

~ classroom, the locality, the nation,
and the planct.

Examples of universa] needs and as-
pirations might bé: peace, religion,
friendskip, self-respect, self-de-
termination, survival, success,

" amusement, .government, humor, free=
dom, beauty, education, security, -
progress- and change, etc.

'STRENGTHEN PUPIL UNDER-
STANDING. THAT THERE ARE
CERTAIN UNIVERSAL PROB- -
LEMS SHARED BY ALL WHO
INHABIT THE PLANET AND
THAT THESE ARE OCCASIONS

STRUCTURE AN EXPERIENCE
IN WHICH PUPILS COULD
DEVELOP THEIR ABILITY TO

CQOPERATE WITH AND UNDER- o
'STAND THOSE DIFFERENT FROM

TEMSELVES.

ASSIST PUPILS;IN DIS-
COVERING HOW BARRIERS--
LANGUAGE ; -GEOGRAPHIC,
ECONOMIC, EDUCATIONAL

~ AND CULTURAL--BETWEEN

PEOPLE ARE BEING OVERCOME

FOR'THE FAMILY OF MAN especially by increasing opportuni-
TO COOPERATE. ties for travel, comunication, and

education. o

‘Examplies of international cooperation
are the United Nations, foreign aid,
allied forces, international trade,
travel and communication rights,
supervision of natural resources, -
population control, etc.

. Vgl




Sixth Experience Level

MAJOR CONCEPT

Certain identifiable attitudes,

values, and behaviors enable one
to obtain, hold, and advdnce in

a career, : -

YA

SUBCONCEPT . | \MIQ \\\‘

There are effective .\
" interpersgonal rela- '
- tions skills for giving
. and evaluating instructions.

FOCUS PUPIL ATTENTION
UPON SITUATIONS IN WHICH
WE USUALLY FOLLOW INSTRUC-

STIMULATE PUPH INTEREST ~° TIONS AS OPPOSED TO THOSE
IN TYPES OF INSTRUCTIONS IN WHICH PERSCNS MAY CHOOSE
WE USUALLY EXPECT OR . TO DISREGARD INSTRUCTIONS.
REQUEST-- : ‘
‘ OFFER PUPILS OPPORTUNITIES
for machinery, games, health, TO ANALYZE THEIR FEELINGS
knowledge, skills, group efforts, _ WHEN RECEIVING INSTRUCTIONS~-

task performance. '
impersonal instructions, instructions

' from a peer, instructions.from an
‘We have all experienced occasions adult.

when we would have baen lost were o

it not for verbal, written, or

signalled instructions. _* ENHANCE PUPIL APPRECIATION

o S OE. THE DIFFERENCES BETWEEN

ESTABLISH PUPIL UNDER- . - INSTRUCTIONS AND CRITICISM
STANDING OF THE NEED FOR "~ AND BETWEEN INSTRUCTIONS'

INSTRUCTIONS. \ . AND ORDERS FOR INDIVIDIALS
: AND FOR GROUPS.




 BROADEN PUPIL UNDELR- '
~ STANDING OF EFFECTIVE-. |

NESS OF INSTRUCTION AS - XPAND PUPIL INFORMATIﬁN//
IT DEPENDS UPON QUALTFI- BQUT KINDS OF JOBS RE- |
CATIONS OF THE PERSON. UIRING SKILL IN GIVINﬁ

GIVING THEM. - NSTRUCTIONS AND ‘THOSE
. ‘ ' EQUIRING SKILLS IN RE-
. CEIVING AND INTERPRETING

Good instructors can be qualified . /INSTRUCTIONS
by "experience, love, «nowledge, and . / ’
responsibility o .~ INTEREST PUPILS IN RE-
o, /' VIEWING SITUATIONS IN
STRUCTURE "EXPERIENCES /1 HISTORY WHEN PERSONS HAVE
IN WHICH PUPILS CAN’ 7/ HEROICALLY OBEYED ORDERS.
PRACTICE TECHNIQUES IN . : . ‘
GIVING AND FOLLOWING S
INSTRUCTIONS. ' ’
<
g.
!
/




- BEST COPY AVAILABLE
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Introduction
/ ' N\
[ .
MAJOR CONCEPT: Certain identifiable attitudes, values, and behaviors
' enable one to obtain, hold, and advance in a career.
.The pupil performance objectives for the first Coping Behaviors
major concept are directed toward the general idea of self control as a
basic means for dealing with oneself, other people, and eventual career
considerations. Such control is treated in terms of:attitudes, values, °
:and behaviors which enable an individual to relate effectively to the
varying conditions.of one‘s-socia] and physical environments. .
Opportunities are offered to develop an apprec1at10n of the con-:
. cept of authority as a normal and necessary feature of human relations.
Since the idea of authority it-
\ , self may be a-tcuchy subject in
COGNITIVE some circumstances, it is rec-
DOMAIN ommended that the teacher dis- -
tinguish clearly between the .,
‘negative authoritarian and the* on
. - positive authoritative perspec- Coi
AFFECTIVE tives. This important topic
- ~—— [CMAIN _is introduced at the readiness -
“level, allowing for purposeful
reinforcement as pupils mature
through succeeding years.
Criticism is arother
subject which has a two-edged
blade with positive and negative -
connotations. .Once again, as
. with authority, the opportunity
PSYCHOMOTOR is available to encourage healih-
T DOMAIN ful attitudes in dealing with

oneself and with others in the

n

A



v c .
. - ERN
_presence of error, ignorance, or some other condition.requiring attention
to possible improvement. ' R

This -approach to Coping Behaviors also includes the idea and prac-
tict@of compromise, the giving and receiying of instruction, and the S
acknowledgement that all people have to some degree similar feelings which
can serve as bases for mutual consideration. -

Please remember that each experience level introduces objectives
dealing with a new subconcept, but that objectives from previous levels
can and should be utilized as practicable. . -




Readiness Level

MAJOR CONCEPT -

Certain identifiable att1tudes, values, and behav1ors enable one to
obta1n, hold, and advance in a career.

SUBCONCEPT

An individual should learn to cope with authority exercised by others.

e

In thg » the student will be able to

.‘identify an authoritat1ve character in a
story or film.

. name at least two authoritative behaviors
~performed by the teacher. .

. . list the kinds of authority exercised by
. -~each of a specified number of cummun1ty

workers.
v ' . . . describe at least one example of obedience: .
- in the classroom; 1n the community; at .
home. .

» the student will be able to
PR ‘! ‘ o ’
. . « give directions as, part of a group
game. T

. « o tell about how certain tasks at
home are assigned to different in-
~dividuals. : _
, S o
. describe at Teast one instagce in
which he exercised authority over
v : : someone else.

. discuss words which imply an authori-
tative-role; 2.q., boss, sergeant.
king,. captaTﬁ? etc.

-~ .



~ - . . cooperate in shar1nq authur1ty in
' carrywng out a part1cu1q,,classr00m
activity

- . . . discuss the 1mp]ications of being
a leader and being a follower.

In the 1} , the student will be able to.

. follow directions given as part of a’
group game; e.g., "Simon Says", "Farmer
in the Dell". ° "

by
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- First Experience Level =

1

. ‘ i ) e RO
BEST GOPY AVAILRBLE .

\

‘MAJOR CONCEPT

) -

Certain identifiable attitudes, values, and behaviors enable one to .
obtain, hold, and advance in a career.

a.

SUBCONCEPT

An individual should learn to cope with the rights-and feelings of others.

, the student will be able to o (

C . identify empathy (or lack of empathy) as
L v embodied by a character in a story or film.

. differentiate between "rights" and
"privileges”. . o T

@

. describe how people may show tneir feelings.

»
Aw

8 . the student will be able to-

.. rebort'about at least one 6CCasion
" . : when another child sympathy for
' ‘ S oneself. - - -
. describe a situation in which he =
was unfair to someone else.

. describe a sftuatjon in which oné-
self was treated unfairly by someone
else. . ’ -

j - . , . )
. -identify at least two kinds of help
- one-would welcome from a classmate.
. . . identify at least two kinds of gplp
‘ one would be willing to offer t& a

- classmate. Y

iy - . .
- discuss how it feels to be "left out
of things." - o \

4o (



J T o \\.
the student will be able o \
. accomfodate one's .performanse}in a

playground game in consideration of
the skills of others.. - \
I

[}

In the

. demonstrate helpfulness-when a c\\gss- |
mate, or other child, js having difficulty
walking, Vifting, etc. - : . )

7

3.
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MAJOR CONCEPT

‘Certatn 1dent1f1ab1e attitudes, values, and behav10rs enab]e one to
obtain, hold, and’advancé ln a career.

. SUBCONCEPT “

An individual should learn to give and take cri#’fciam.

A

o ' S L .

In the ", the student w111 be able to

. e . . ,'d1stiﬁgu15h between criticism that is in- .
- . . " tended to help and that which is 1ntended
: : Ato hurt. -

. .. point out at least two ways that the physi--
cal cond1t1ons of the classroom might be .
-improved _

. give an example of how thé teacher uses
criticism to help children.

.. .'1dent1fy at least one non-verba] behavwor
which, demonstrates crit1a1sm

2

, the student will_be able to

", acknpwledge and correct one's own
errowz in a gvven written assignment.

. I f .
. discuss the need to acknow]edge error
or 1gnorance .

. describe one's own fee11ng< when

T o ' ._ being criticized for a mistake.
S ' : * .. . describeorie’s own feelings when
- - . “being criticized positwve]y for good
o work. .




. describe one's own feelings when
being reprimanded for wrongdoing.

.v. . take part in'a dramat1zat1on of an
examp]e of positive criticism.

. discuss crit1c1sm“ in terms of
accepting or chang1ng a specific
behavior. .

’ the student will be able -to

. practice to improve a paft1¢u1ar physical
sk111 as suggested by someone e]se

x. .. demonstrate a physical behavior showing
pasitive criticism. J

. demonstrate a physical behav1or show1ng
negative criticism.

b

o 2T
q‘q {:.



-SUBCONCEPT s

& . S | -Thn'd Experlence Level Q"Ns

.MAJOR CONCEPT

o

T ‘S\tﬂ

L3

Certa1n identifiable attitudes, va]ues, and behav1ors enab]e one to
"~ obtain, hold, and advance in a career. .

li

A eontribution te group effort can be made by demonstrating ability to-
hoth.gg;framise and cxercise influence in achievement of group goals.

| r"', the student w111 be able to

._descr1be “how a conflict within a group of
neighborhood peers was resolved

- state a definition of the term “compromise.“

L}

. report on negotiatdons which may be. cur-

: comprom1se with oneself in terms of long<:
_range'and,1nn&d1ate oersonaI goals.

rently underway 1n 1ndustry, schoo]s, sports,

ete. |
e

give at least one example of the- 1dea of

identify a conflict situation in a story or
-film that offers an ogportunity_for compromise.

el

. _ S - - s »
. 1dent1fy a conflict situation in’a éiory or

1'~_. the student w111 be ab\e to

film in which one character exerts the de—
cisive 1nf1uence

7

1

..offer an argument for or aga1nst a
specific course of action being con-
sidered by one's group

take part 1n al dramatization of a
bargaining session; e.g., primitive
barter, .salary negotiqtjons. etc.

\
Ly



...,"exblain'—at']east, one situation in
. ’ - which compromise would not be . ,
! am.eptab]e to: onese1f . ~. o
- “ . .. discuss compromses whlch might be -
. ’ ‘ made in order ‘to resolve a‘conflict’
SRR : - - in the schoo‘l ‘the comnun'lty, -etc. .
- - ’ 5 )
S o7 ... take part in a dramatization of the
s ; “behavior of a withdrawfng chﬂd in . :
o },\ ‘a coanct situation. . T )
\ ~ In the . the student wm be aple to, = I
. - . . s s ;'/
' D . . .- take gart in a pantomine of the behavior R
AN N of a u11y on the p]ayground f\ié’ S e
% . ‘ ' / -
i ) 4 ' \
. \. " B , W
\ ol -
\'-. \ B : ’ < . “ :
. ’ ; u 4 ' N
1 . a - ’ <'l ! N ;1 ‘
o :
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MAJOR CONCEPT

ertain 1dent1f1ab1e att1tudes, va]ues, and behav1ors enable gne to-
obtain, hold, and advancéd 1n a-career. i

. SUBCONCEPT

Certain behaviors are appropriate to specific job sgttingé.

B . the student will be able to

. state the reasons éupportinb‘the acknowledged
rules for behavior in specified school situ-
o -z ; -ations. 3 5

. .'gtate the reasons support1ng the acknowledged
rules for behavior 1qupec1f1ed situations '

‘ “_outs1de of school. :

. . classify by matching. a *specified number‘of

" job descriptions according to requirements

for long periods of.quiet, extensive physical
exertion, continuail 1nteract|on with peopleﬂi,
etc. ,

. . report the results of an interview with an
adult. acquaintance regarding specific be-
‘haviors required for his occupation.

. classify a given list of behaviors accondlng
-.to their definitions as phys1ca1, soctal,
/ or 1nte11ectua1 .
\\\\_,ﬂ,/ .. . list physical, soc1a1, and 1nte11ectua1’be-
' haviors which are 1ikely to be required in
4 large number of occupations.’ R

»

<)y

”,



R the student will be able to

.‘discdss the differences among ac-
ceptable and unacceptable benaviors
in a specified number qf situations.

. . take part in a dramatization of
employer-employee relationships in
a given Job description '

. : ' .y . . . take part in a dramatization of
‘ ' employee-employee relationships in
a given job description.

In thee § , the student will be able to

. conduct oneself cohsistently according
to acknowledged rules of behavior for
the classroom, halls, and playground.

. perform effectively a routine house- =
keeping task :in the cl sroom for a speci-
fied period of time. t{ ‘ ' .

. pantomine at least one occupational
hehavior exhibited by each of a specified
number of community workers.

R




. Fifth E_xperience Level

MAJOR CONCEPT

fertain identifiable attitudes, ya}ues, and behaviors enable one tou
cbtain, hold, and advance in a career.

SUBCONCEPT

. e
There 18 a universality of feelings and aspirat?ﬁ%? of all people--
regardless of physical appearance, nationality, creed, sex, or ethnic!
background. ‘ ’

In the- , the student will be ab]e to - .

. . . list basic survival needs requ1red
by al] people in any situation.

. . describe the different ways that a
~ specified number of different cultures
have sought to satisfy at least three
‘51m11ar needs or wants.

. dlfferent1ate between "needs" and
“wants." 4°

. report about the recréat1ona1 activities
of at least two cultures different from
one S own.

. report on at 1east one type of qovern- | .
ment different from one's .cwn.
e

, the student will Be able to

. .compare the personal appeal of onc's
: -+ own recreational activities or in-

737 terests with those of at least two
R classmates.

< . D dlccuss the jdeas of success and
failure, with emzhasision the
e y feelihgs they tend to inspire in
o L ) an individual.

- - A

o0




In the

RN

. study and discuss the idea of fref‘-

dom as treated in particular his-
torical documents. (E.g., Declara-

. tion of Independence, 8111 of Rights,

» -the student wi]l

. perform at
. tasks that
- from one's

dress in a

etc.)

. . take'part in a dramat1zat16n of
. positive or negat1ve ways of dealing

with someone's mistake, or ignorance,
or lack of a certain skill. :

- o

be ao1e to . . |

least two s1mple phys1cal -
are.deliberately different
routine. behavior. (E.g.,
different sequence, walk

to school by a’ different route, reverse
use of left and right hands, etc.)

.

- « » cooperate with at least two classmates

in timing how long each can undergo
certain physical restrictions. (E.g.,
sit perfectly still, stand without
moving feet, etc.)

.#\“
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Experience Level

MAJOR CONCEPT o .

Cortain idnntifiahlc At itudes, v1]ues, and behaviors enab]e one Lo
obtain, hold, an! acdv.ice in. a carcer.

s

SUBCONCEPT

Theve: are affbn[77r internersonal relations skills fbr gzv7nn or -
nualuu*mq instructions, : {

“In the » the student will be able to
. C d1st1ngu1sh by written examp]es between

‘ questions ‘which ask for information and
I those which imply evaluation.

.. ﬁxplain the rules of a game which is new
" to one's 11steners e

Y .
. 1dent1fy examples of js!truct1ona1 be-
haviors as embod1e¢.by characters in a
story or film. : .
In the- , the student will be able to
' . write a short set of directions for
a classroom activity which a class-
mate-iﬁn'perform successfully. .
. » . match different voice tones arcordwng
.to specific communication situations;
- ‘e.q., apo]oqi71nq.-rnprlmnndlnq.
: v - qiving direction.,. .
¢ .. " ! ’

. . help anothm Chot o I_Q (ot bl e g
ticular .academic kil ‘

N dISCUS§ the differenc oy betVieon
qiving instruct irm. tofa qroup nnd
to an ‘individual.




~, the student will be able to

In the ;
. construct a simple object by following
printed instructions. .

. s demonstrate how non-verbal signals are
used as directions by particular workers:
e.g., traffic police, airport ground
crew, teachers, etc.

¢

SRS
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" Coping Behaviors
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INDIVIDUALS CAN LEARN TO PERFORM

ADEQUATELY IN A VARIETY OF OCCUPA-

TIONS AND OCGUPATIONAL ENVIRONMENTS.
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Introduction

Y

» Taday, perhaps uore than at any other time in our history. a o=rson
mast ue ebic Lo adapt to varying situations. A'mobile sccietly, specia’ifa-
tion, technological :laage, etc. hove created the need for a perscrto

able 1o make use of his knowledge and skills in a variety of positions in
the wurk woarld, It s no longer sufiicient fcr an individual to be pre-

- parec just for, initial cmployment.  One must also be prepared for and be’
able to adapt to the inevitable changes which will take place during one's
iifetime of work. The individual who is capable of coping with and adjusting
to occupational change will most 1ikely be one who will succeed in his chosen
career. This dimension framework deals with the coping Hehaviors that are

' ‘ - 50 imporfant for a person to

~ learn ‘to -perform adequateély

. it-a variety of occupations
and occupational environments.

. The subconcepts con-
tained herein deal directly
with individual adaptability
in-the work world at the
k R/ { i readiness through fifth ex-
bty ¥ YRUT R | (v - perience levels. This in- @

' g cludes the ability to trans-
fer skills and knowledge from
one occupation to another,
meet ‘different job performance
requirements, and .be able to
adjust tu varying occupations -
and occupational environments.
At the sixth experience. level
the student begins initial
exploration of 1ike and un-
like occupational character-

- i " istics~-both within and’ be-
- o o - - tween job families. !

/

Copihq behaviors are dealt‘with'in'two'ways in this dimension: (1)
human relations coping hehaviors, and (2) job skills coping behaviors.

[
u,



Different skills are required for -
different tasks. i

.- .\\o)~()v .
- Readiness Level.




© Different $kills are required for )
different tasks.” ' '

N

Several skills may be re-
quired to' perform a given
task. . o

o 57, .
First.Experience Level




Different skills are requiréd " Several skills may be required

for different-tasks. - - to perform a given task.

”

. ~ Some skills.can be transferred - -
( = from one job to another.

sy
.~ Second Experience Level |

<



Different sk1l]s are requ1red ' . “SeVeral,ski]Ts may bejrequired
 for different tasks. . to- perform a given task,

] r

!

Some skills can be transferred
from one job to another.

. (t

Y

. \ ' o
Performance requirements for a .
Jjob will vary wzth the work
sett‘mg :

Yo *.‘?"‘L’-/u‘u‘m—‘; .l.‘A.‘ ::.%.5
ul <

“
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/. Tt 7
Different skills are required ' "Some skills can be txansfgy’n;ed’ o
- for different tasks = . o from one job to another. °
| . T
’ - : ‘ y . . i. ' ! , v
Several §kills may be required Performance requirements for a
. to perform a given task. . job . will vary with the work set-
' . S _'-.wtu‘g
v
i ; . ) \\\\\ NN \\\\\‘;\\ NS \\\\\\\ AN \\\\ »,
:::‘*f”: - _;- -
) " Perfopmance %equé'z’ément.s':?éf a 1)
b ’ Jjob may change with Itime. E
e »_~Fo'u_r,th Experlence l.evel
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uM3d(thJ&/

It is,
to.be able to make . the transi-
tion jnnm -one_ job. to anothen

2

Different skills are requ1red
'for d1fferent tasks
g . ' ' @
| & : !
,Severa1 skills “may bo requ1red
to perform a- g1ven task
: : setting

\

v

s

e

Performance requ1rements for

TN L o Job may change with time.

important for a person

5 N - R
s SO e

- e
Flfth Experlence Level

Some.skills can be tréﬁéferred
from one jOb‘tolanpther;

«

Performance requ1rements for a
job: ‘will vary with the -work
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L st
Diffcrent skills are requiréd' : " Performance requirements for a
for different tasks. : Job will vary with the work

- : : setting. '

Several skills max,EE'rqquired - Performance requirements for a
to parform a given task. " Job may change with time.

4 .

Some skills can be tranéferred" It is'impoEQant-for a person to

from one job to another. = ' ~be able to"Make the.transi*ion-
A . . from one job to anotter.

There are character-
T tatics which differcntiate _
between occupations--both - [-/
within qnwd beotween jJob- [amilics.

3

/
G

Sixth Exrerience Level . ..
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Introduction

MAJOR CONCEPT: Individuals,can learn to perform adeguately in a variety
. = 7. . of occupatifns and occupational environments.
' / M ' T '

Teacher goals are-offered 'to suggest directions by which the
teacher might proceed to set up learning environments for teaching the /
subconcepts to the children. Teacher goals will be more genera]ly ;
stated than pupi? performance obJectives , /

Th1s major concept presents an opportunity to understand one's
own skills and those:of others, and to relate skills to specific task
and occupaticns. - The teacher will need to provide information about
' vequirements of task; and occlpations in such a way that pupils w111/be
able-to relate. their own physical, social, and intellectual skilds to
them. Once the child-grasps the major concept he will see. several/posi-
tive ‘alternatives for himself: "If I can do this then I can do that or
that.". By encouraging the children and offering them individual bppor—
tunities to excel, the teacher can construct a pos1tive se]f-,made for
each child. ‘ {

Summarized, the teacher goals are-to: = o

1. enable pupils to re]ate skills
to tasks.

¥ 2. offer opportunities for pupils
" - to.discover how job-settings
often determine job requirements.

3. help pupilc deve]op conf1dénce and
abilities in app]ying sk11ls°to _
'varwous tasks. e

/ “ T

—— ‘ v

/

y
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MAJOR CONCEPT

Individuals can Tearn to perform
adequately in a variety of occupa~
"~ tions and occupational environments.

« SUBCONCEPT
Nifferent gkills are requived for o
different tasks. ’
. : XY CL
S
Every person is endowed with
physical, mental, social, and D
emotional “tools" for different i .
tasks. T I ‘ L
S . .+ OFFER OPPORTUNITIES FOR
INTEREST THF CHILDREN _  THE CHILDREN TO ENGAGE-
IN IDENTIFYING THEIR - ' IN MANY DIFFERENT TYPES
DIFFERENT SKILLS. - : OF ACTIVITIES.-
INCREASE THE PUPILS' ' -
. SKILL IN CATEGORIZING Since the children are’ eager to

THETR OWN TASKS ACCORDING ‘ improve and gain new skills, it
SO THEIR SKILLS : . should be easy to - .

L : | INTEREST PUPILS IN THT .
. For example, the children could WAYS DIFFERENT SKILLS
' identify a task by whether they . ARE ACQUIRED. - -
-used hands, feet, eyes, or ears to- ' - L
perform it. Intellectual skills , " BROADEN PUPIL INFORMA-~_~\\
. used in tasks might be naming, - “TION ABOUT SKILLS USED
grouping, counting, or following - BY OTHERS.
/ directions. Sharing, helping, and : ,
' taking turns are examples of social
skills. ‘




-

First Experience Level )

3

MAJOR CONCEPT

Individuals can learn to
perform-adequately in

a variety of occupa-
tions and occupational
gnvironments.

~+ SUBCONCEPT

Several skills may be requz‘,ged‘ :
to perform a given task.

- ~

Y é -

| \\\\\‘.‘““\-‘.\}.:\

. &-.‘-\ D
g

ENHANCE PUPIL AWARENESS
OF THE MANY SKILLS WHICH
THEY USE IN ROUTINE |

To broaden the subconcept, the
teacher may wish to

. TASKS. ENRICH PUPIL UNDER- :
. STANDING OF SKILLS USED
: : . y BY OTHERS IN PERFORMING
Several skills are needed to walk to . A GIVEN TASK,
school, help at home, care for a ' '
pet, dress, wrap a package, etc. . and . ‘
’ : A . . o & . T .
GIVE OPPORTUNITIES FOR - ‘Jé? © " .« INTEREST PUPILS IN THE
PRACTICING TASKS RE-- ¥ © AMOUNT OF TIME AND
QUIRING SEVERAL SKILLS.- - - . TRAINING NEEDED 70O GAIN
' . et o “ THE SKILLS NECESSARY FOR
‘ , v v . SOME TASKS. . '
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MAJOR CONCLPT

Individuals can learn to
perform adequately in a
variety of occupations and’
nccupational environments.*®

[}

“SUBCONCEPT _ s L

[y

Some $kills can ke transferred
from one. job to another,

The children probably have some

skills which are especially_usefu1,

- The teacher can

- FOCUS PUPIL ATTENTION
© " UPON SKILLS THEY CAN
USE IN SEVERAL TASKS,

(LN . 1.

INCVSAGRE: PUPTSY B8
EXPLAIN THE VALUE OF
TRANSFERABLE SKILLS -
FOR THEMSELVES AND .
FOR OTHERS. :

L]

EX

o
{t_*\

To guarantee thati transferable
skjlls are discovered and used,
the teacher may )

OFFER OPPORTUNITIES FOR
PUPILS TO EXPERIMENT
WITH TRANSFERRING ¥ 11 LS

© Fo0M OME TASK TO ANOTHIR

Sehobi oz 11e nadh 30 cesn e
computaiion, and humgn re ation:

. would be ready examples of trans-

ferable skills.?

EXPAND PUPIL TNFORMA-

TION AROUT SKILLS OTHERS

TRANSFER FROM ONE JOB 70
“~ ANOTHER.



Thir’.d' Ex.periel.'.ce Level

MAJOR CONCEPT )

' Individﬁa]s can learn to perform
adequately in & variety of occupa-
tions and occupational environments.

SUBCONCEPT

Performance requirements for a job
will vary with the work setting.

N

INCREASE PUPIL INFORMA-
TION ABOUT DIFFERENCES
IN WORK SETTINGS OR
_WORKING CONDITIONS FOR
THEMSELVES AND FOR OTHERS.

¥

These differences can be social, such

" as independent or group settings,
supervised o unsupervised settings,
or physical, such as differences in
space, time, equipment, or location.
The h1stor1ca] differences in

" working conditions are cons1dered

. at the fourth level.

@ ENHANCF PUPIL UNDER:
%TANDFNG OF PERFORMANCE
QVIREMENTS A THOSE
vH\SIk\‘,,SOLiAL AND
INTELLECTUAL.'SKILLS WHICH
ONE NEEDS TO PERFORM A
TASK, ‘

LN
e

Job requirements, can be more specxal-
ized when one works as part. of a
team. Time ljmits may determine,
speed of WOrK With swmvlm examples

STIMULATE PUPIL INTEREST
IN RELATING CHANGFS IN
PERFORMANCE REQUIPEMENTS
TO CHANGES 1N WOPV
SETTING. .



OFFLI OPPORTUNTTLLS FOR

PUPILS TO EXPLORE AND
EXPERIENCE WAYS PERFOR-
MANCE'REQUIREMENTSANHICH S
THEY ENCOUNTER CHANGE -
ACCORDING TO WORK SETTING.

from studying
kitchen trash

Studying at home will be different

at school.. .Cmptyind.
could be a bigger

jnb than emptying bedroom waste-

" paskets, etc.

o
e
N
~

\§’.
&
S
% N

rEs
RESEAN



3

MaJoﬁ'toﬁcspT

Ind1v1duals can learn to perform
adequately in a variety of occupa-
-tions and occupational environments.

\d

SUBCONCEPT ©

‘ _
< It 18 important for a person to
be able to ruke the transifion

from one job to anotker.,

«

e

_ NG ',)/)\\ , ////’//(w//. |
Persons can acquire special : - :

traits and skills which help in
makzng 1ob transfers.

TFOCUS PUPIL ATTENTIOJ
.UPON SOCIAL, PHYSICAL,-
AND INTELLECTUAL-SKILLS ,
© WHICH MAKE IT POSSIBLE . o o .
FOR PERSONS TO TRANSFER: ' INTEREST PUPILS [N HOW

. FROM PNE JOB TO ANOTHER. ; ~ PERSONS. TRANSFER.
R Job transfer is often a wmajor change. Credentials are gathered, applica-
: ‘ The teacher H)th wlqh to ~ tions are made, interviews are
; : ) held, res1gnatvons are 5ubp1L1rq,
»akOA.Lh PUPLL UNDERSTANDING - . etc. _
OF MANY REASONS ‘WHY PERSONS Sy
"~ TRANSFER FROM ONE JOB Tﬂ - HELP- PUPILS T0O EMPHASIZE

ANOTHER ‘ : ' -+ EFFECTS JOB TRANSFERS -
' ' C HAVE ‘ON FAMILY, FRIENDS,.
1 : : : AND COMMUNITY.

Reasons could be’ to fmprove social '

environment, for personal <atisfac- . :

tions, comnpany request, morc moncy, : , ' .

better geographical location. use » q .

of dincreased training, belter - . :
- benefits, etc . : S . -

z
o A ..




. for a job may change

* N

tion§ and occupational environments.
L Y o . , .

‘with time. S

/

MAJOR CONCE?T

Individuals can learn to perform.
adeqyately in a variety of occupa-

,'\

Performance requirements

SUBCONCEPT

-

To esfabljsh backgrodnd, :;,1-J:~

* OFFER INFORMATION ——
ABOUT HOW PERFORMANCE -
REQUIREMENTS FOR

- SOME OCCUPATIONS
" HAVE CHANGED WITH TIME.

STIMULATE PUPIL INTEREST
"IN FINDING HISTORICAL . .

REASONS FOR CHANGES”IN . .

PERFORMANCE REQUIREMENTS
FOR SEVERAL TASKS AT HOME,
AT SCHOOL, IN OCCUPATIONS.

)

Examples of historical reasons for
these changes might be mechanization,
industrialization, technology,
urbanization, or cybernation.

ENRICH PBPIL UNDERSTANDING
OF WAYS WORKERS HAVE
ADAPTED TO OCCUPATIONAL
PERFORMANCE REQUIREMENTS'
WHICH HAVE CHANGED WITH

. TIME . i

AS
h

~ment, need'to‘trani:er. join a

N

L)
"
¥

A worker may have.more or less

leisure, need more or less special-
ization; he may experience unemploy- -

union, etg. /

GIVE PUPILS AN OPPORTUNITY
TO ‘PREDICT HOW -PERFOR- '
~ "MANCE REQUIREMENTS FOR
- SOME OCCUPATIONS MIGHT
BE MODIFIED IN THE FUTURE.
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PUPIL /
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“Introduction

7 . ' - : ‘,
i : . _
MAJOR CONCEPT: Individuals can learn to perform adequately in a variety

of occupations, and occupational environments.

[y

e The ptpi? performance objectives for the second major concept in
. * the Coping Behavigrs dimension seek to encourage pup11; to apply the gen-
" eral idea of persona] control to the varying conditions of occupational
. environments. ~This .control is acquired through knowledge and sk1lls which
are applicable to whatever occupat1ona1 situations may arvse s

Def1n1t1ons p1ay a key role “in the exper1ence sugnested Job
descr1pt1ons may be considered in terms of professional, skilled, semi-
skilled, or non-skilled requirements. - They may also ke c1ass1f1ed according

‘ «  to work settings, social impli--
: | .~ cations, clothing or equipment
- i COGNITIVE ﬁrequirements, etc. Skills them-

DOMAIN ¢ selves can bé identified as
intellectual, social, or ghys1-
cal. Job differences and simi-
larities and the 1ikelihogd of,

P APFECTIW: changes that may occur eicher
' ©OMATN ~within a given job or in switching
: positions are also major’ factors. <zh/
! I Such consiﬁérations are

applied to immediate classroom.
tasks as well as .to the present
and anticipated world of work.,
Consequently, the several sub-

\ concepts. of this dimension frame-
1Y YCHOMOTOR work offer a rather substantial
T NoMATN -opportunity for increasing-pupils'
' pragtical knowledge of occupa-

- tional information-
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Si'Xth.:AExp’erience level -

MAJOR CONCEPT

Ind1v1dua]s can learn to perform _
.adequately in a variely of 2/
‘occupations and occupat1ona]
lenvvronments

IS e -

e ) [y

SUBCONCEPT

There are'cha#acberiﬁﬁins
which differentiate between - f°
Jjobs both within and between
‘occupattonal clusters..

'Pupils will need to be aware of
several organizing principles whick

~account for different occupational: - Examp]es may be, manager1a1 JObS,
clustering. - secretarial jobs, etc. These are’
) - e J . sometimes .referred to as job fam-
~ INTEREST PUPILS IN- « 111es o . 0 :
VARIOUS SYSTEMS g ' 3 )
O(CUPATIONAL e TERING - ENCOURAGE PHPILS 10 ’
' ' . DEVELOP THEI? OMi
1"Kv\i.u, OP‘L\qu!h:‘ eSS ' SYSTEMS CF 0Lr bt o
'OR PUTILS 10 TSOLATE - CLUSTERING. o
. JOB CHARACTERISTICS : S | oo '
WHICH CUT ACROSS CLUSTERS. . . | .




Readiness level , 'am\\i&\&. )

MAJO&SCONCEPT ‘ o , Ce P

._1nd1v1dua1s can 1uarn to merform adequately in a var1ety of occupat1on< |
and- occupat1ona1 env1ronmenfs

. SUBCONCEPT
Y ) ’ : ¢ .
‘ Nifferent skills are roquired for different tasks.
' | 4 _.

-

7

P
- %
&

“'”ﬁ', the student w111 be able to ’ o

P . differentiate among at Ieast two
.. EY -, classroom tasks according to the1r
' FE requiring specified skills.

: ' ‘name at least two different: tasks
‘- ' ' ~ at home that require the use of
: . onexeart1cu1ar phys1ca1 skill.

. descr1be the skills exhibited by -
. ' characters in a particular tele-
v1s1on proqram, story, or f11m

. name at Jeast one worker in the R -
community who would need to. be : '
very strong phys1ca1]y

. name at least one worker 1n the
community who would need to be = :
able to meet many people easily. L .

. name at léast-one worker in the
.. community who would Need to know -
. very much about science. A4

- . thé student w111 be able to B

. ;'; . .'deqcr1be how one arqulrpd a
' sperwfic skill.

w e . e d1scuss what knoﬁléﬁge may be
. ' important te certain sn@cif1ed

oC . : ‘ '. o o .' taske. . .
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Aruitoxt provided by Eic

. L

Please remember that each experiens: level
deaiing with a new subconcept, but that ubjectives
can and-should be utilized.whenever practicable. ..

‘ -

“

[y

u/\

N

N

dntredigce’ objectives .

from previous ievels
o ©
o .

3

o & ’ El

Iy
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an Expeneng.e Level

S | SR ™ T
S '» : l_f. _ R Qﬂh“ B .
T L s _ ‘ _ 1£§§)“ o o
"+ MAJOR CONCEPT A | »‘ LT
*Q S 1na1v1dua1s can 1earn 10 perform adequate]y 1n a var1ety of occupat1ons
| o and occupat1ona1 onv1ronments. S v _ S
SUBCONCEPT~
e ueveral 8ktZZs may be “(thﬂ A to perform a gmven task. : ' -; o
N ‘ :/i/ . ' . i
// C S
o / / ' . /
In.the %% 4 the stude t w1ll be able to - : ./}(////
S : 7
Ce e class1fy a spec1fled number of R
, " skills according to their intel- Pt
) “wlectual, ¢ ,cial, or physica] PRt SRR
o _rharacterlst1cs. ST Ly
) Co T L name ot-least two d1fferent sk11ls N
. ’ o used by-a parent carrying out "y '
4 - L ' JPec1f1c task at home. . = T e o
R ; T . wime at 1east two different sk111s
: . ./ used hy a classmate during a N ) -
) : _ -,‘pec1fac c]assroom activity.. R ;0T
: [ s /
" e e 1dent1fv at ]edst two: d1fferent : o :
e , ski11s used by a part1cu1ar school - o
e S . work\r porform1ng a gmven task e - v
‘ N ' v ' L 1"'.!' |

 , the. studont Wlll be ab]c Lo

2 : take part in a dramatvzatxon
S RS of a task invelving at léast.
e ' ' tyo kinds of/ skills.’

A

L - g “discuss with other mombers of
: the. group how each of.a speci- Ce
- | " fied-number of intellectual
: skills might be improved.




e

e

In the‘ﬁ-vﬁ . th» student will be able to - Lo

... participate in.races, or excrcis:.,
which require varying types of bodily
movements. ST )

¥ . . use a specific tool effectively in
two different classroom activities.

- , x
N
%n
; és}' -
‘ &
‘a
i} o /
¥ .
©~ ‘ "//
: i /
Ea /
o v ‘ o
"(
N . 'f.‘.*".“ J } N
x
Q o - : N . ¢
"ERIC U

A 7o poviaea by e - 7
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Second Experience Level

MAJCR CONCEPT - Lo

Individuals can learn to perform adequately in a varxety of occupation.
and occupational environments.

/ | | |
SUBCONCEPT s | - N

Some skills can-be transfierred from one job to another.

'Invthe AN | the .student will be able to

. name at least two different tasks
that would requiré a knowled e of
arithmetic (or science, etc. e

. report how one's parent uses
arithmetir in carrywng out house-
ho]d tasks

. identify at least three jobs which
require an ability to read. '

, the student will be able to o

. tell how one has used a ok]]]
(intellectual, social, or physi-
cal) learned at school while
carrying out a task at home.

. describe how one has used a
_ , specific social skill in at ;o
\ o least two different situations
‘ ) outside the home or school.



o

. *iscuss with other members of
the group how each of a speci-
<y fied number of social skilis

might be improved.

. discuss with other members of
the group how each of a speci-
fied number of physical skills

I " might be improved.

r -~

.'help a cféssmafe improve a skill
of his choice. ‘

. In the !A , the étgdent will be able to

. . demonstrate at least two skills
involving physical strength.

. demonstrate at least two éki]]s
involving physical dexterity.

[4

Yy
- §
§
&

¢
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lh”’df' Experiernce Le‘vel‘ ) 485
N - ot p\\\k\

M0 CONCEPT ’ ’ .
_ B ,
fediziduais can tearvic v aorforyadequately in a varietly of occubat ioes
Aaid occupationa! v omments,
, SUBCONCEPT
. Cenfermancog voqud ot oo job will vary widh the wort st v
y
In the . the student will ‘be able to
. report on two different secre-
. taries' (or teachers', truck
drivers', etc.) description of /
the skills needed in their jobs. / —e
’ ;

. . . name at least one job that wou!ld
: probably require the same.skili:
no matter where it is performedsy /

¥
“~

, the student will be able iu

. describe how onc nmnroaches a
particular schoolwork assignment
diffevently in the r1ae>room'
and at home.

- . . . discuss the possible differences
t ' 5 in services expected frow a
given type of worker according
to his location in o ruratl area.

a «mall towd, or a larqe citv.
c t.

Y

the <twicnt will be able to

. demonstrate how one's handwritin
may vary accordingy to the requivement.
‘vf'nifferent situakigns. 7




v /} .' ,; o | - ‘ . L . .. ‘.
!
‘ .+ ... lsscribe how one-has used a
‘ ‘ - specific intel1&ttual skill
in at teast two adffferent
situations outside the home
"¢ or school. -

. « . describe how one has'used a_
g specific physical skill in et
) : least two different situations
L . o - outs' le the home or school. =

d . the studedt will be able to ‘
."demonstrate the use of a‘singlé '

. physical skill (running, throwing,
etc.). 1n at least two different. .
-playground activities.

IR | &
L , B ; D .
T | r Ni |

| - &




- . . . desrribe how one's own resvonti-

. hilities as a pupil nave chanoeny

since beginning schonl.

R * . . . discuss how'skill and knowliedac

‘ : requirements for a given job
might change within the next ten
(or fifteen, etc.) vears.

e

—_ : , ;e ‘ Qﬁ?&“wkh
- R ! \ o
. e

B
L

Al
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Fourth Experience Level

MAJOR CONCEPT.

Individuals can learn co perform ddequately ina var1ety of occupatwons
and occupational, env1«onmonts /

SUBCONCEPT | ‘ B
Parf’omance requirements for a job may ‘change with time.

&
. !

‘\‘/"'

In the S . the student wii} be able to

. explain how skill requirements
for a particular occupation
changed within a specified
period of history.

. report on an adult acquaintance’s
description of how the skil] or
knowledge .requirements have (or
have not) changed since he began
his present job:

.". identify at least one job ‘whose .
requirements are un]ike]y to change
with time.

In the I'ﬁf;A; the studénu wi11 be ab]e to

| . describe how at 1east one tech-
nological change during one's

.own lifetime has affected vne's

v ) .
' ' . .. I .differentiate one's own present
' responsibilities as a member of

his family from those when he was

seven (or six, or five) years old.

0’

S | | ?\ )

{\.‘J

way of- doing a particd]ar activity.



In the "

/ R
Ak et orn drama ot ton o
Al Jeast fwo ovaeos ot o sal
shi11s that would oo halptul in
more than one job.

/ .

. . take part in a drawatization o

an interview of a cerson who is
seeking to change jobe.

\;‘the student will be able to

. demonstrate a physicai'skilJ thatl
would be helpful in at least three
different jobs. . ' :
J . %\&.

~

Y
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Fifth Experience Level . -
\._. h ; ) L]
MAJOR CONCEPT ' ; , I .
Irdividuals can learn to perform adequate1y 1n a va'1ety of occupat1onq .
and occupational environments. . ._f? O A
¢ . | ~ BT T
: . . RS AR

SUBCONCEPT e s

: g
__’. It is inportant for a permon to be able to make the transition frorx
T Job to another ) .

'ﬂ“: R the-studeﬂt will be able to . /

. : . . . state at least two examples of .

/ o . . ~ intellectual skills that would

' be helpful in each of at least. .
three different jobs.

- ' . ... list at ieast four possible reasons
) why-a person might change jobs.

. report on how an adu1t"aéqua1h-
tance described his change from
one job to another.

A .. . state at ledst two examples of
~ social skills that would be help-
. - ' : -ful in each of at least three . e
A different jobs. S >

ﬂ)/\/.):: | . d
\

. cooperate 'witii other members of
the c¢lass in collecting and
- . oryanizing data about the fre- _
~quency:of job changes among adults ~ .
<. ' : in the community. ° .
1 .
/

» the student will be able to - ' —i - _



. . . discuss the criferia which ploue
a specified number of job de-.

.

scriptions in their respective -

job families.

;

%

in the , the student will be ab]é to - ‘ '
_ ~reate an organized display based

on pictures of workers employed in

at least three different job families.

6 -

“e
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_ .~ Sixth Experience level \\\\‘\

| | '€ / ‘§$
0 _ . _ i <s§
/ . . . ‘ <
MAJCR CONCEPT .

Ind:viduals can learn 'n perform adequate]y in a variety of occuoat1ons
and occupationa! e“v1rcnmenfs . -

SUBCONCEPT ,
There are gharacteristics which d1ffcrentzafe berween onoupatzcnq—-buth
mtth and betwecr job f‘wm lies. 'L';:E;}D '

N . . . . L2
\

J . the student will be/able to°’

. define d speélfled number of job
descriptions as professional,.
skilled, sem1-sk11]ed or unsk11]ed

. name at least oné job which would
most 1ikely be- suitable for a
worker who has had to leave a - s
specified different Job. :

. ‘classify a spec1f1ed number of -
job descriptions according to .equ1re-
“ments for working indoors or out-
: doors, with or without hpec1a1
o Coa ‘~c]othwng, 1nd1V1dua11y or in groups,
etc. s
‘ T ... identify_as many differences and
L similarities as possible between
a : ' two particular job famiiies within
<o . ' a specified period of time.

A

“', the student will te ab]é to
;.coopérate"with a small §r0up of

" classmates in repcrting .aboutMwork

skills- and knowledge tequxred by a
g1ven job fam11y ;

»
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‘Decision Making

Major Concepts

. o . \;«. . LS
* At °

-

LIFE INVOLVES A SERIES OF CHOICES LEADING TO CAREER COMMITMENTS.

7
-1

BASIC COMPONENTS OF THE DECISION-MAKING PROCESS CAN BE APPLIED TO
THE ESTABLISHING OF PERSONAL GOALS AND’ THE MAKING OF CAREER-RELATED
DECISIONS.

"



*‘{ . | . “. '//
Introduction to Décision Moking: Dimension
v
g - A ! : S . A
VIFE INVOLVES A SERlﬁS_QF CHOICES LEADING TO CAREER COMMITMENTS.

¢ .

BASIC COMPONENTS OF THE DECISTON MAKING PROCESS CAN BE APPLIED
TO THE ESTABLISHING OF PERSONAL GOALS AND THE MAKING OF CAREER-
RELATED DECISIONS. ~ ) T

LAY

Major-Concépts _

N

The two dimension. frameworks dea11ng w1th the process of decision.
making provide a setting within which that process may become understand-
able and funct1ona1 Decision mak1ng is cons1dered from two hasic’ view-
b01nts . , .

-
a

A décision is_ a conclusion, which has resulted |
from the. comb1n1ng of factual*information, per-
~ sonal and social values, and. the 1mp11cat1ons of

pert1nent c1rcumstances S :

-
.-“.

-When'a decision is "made" . 1f phoduces consequences

and. also becomes a more, or less” continuing part - of - ..o T

‘a person s pattern of c1rcumstanfes o - _/_ i

; Thus, a dec1s1on has ante‘edents dn an 1nd1v1dua1 St store of.
know]edge, perceptions, and values. Its va11d1ty and its relevance to
reallty determ1ne what 1ts cont1nu1ng effects will. be. ' ~

. P . s .

Both maJor concepts in the Dec1s1on Mak1ng d1mens1on dea] with
both of ‘these’ v1ewoo1nts In the first instance, decision making d4s.~.__
treated in.its total context of antecedents-and ant1c1pated effects.
Second]y, ‘the components ‘of the process are furthér-@analyzed and more

spec1f1ca11y app11ed to the sett1ng of persona1 god1§ ”g\ "
© o K
. . / a
5' E ' .
~ N . 3 &
‘ ~ ‘ ' '« . .
. . \\i-

P ER.
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introduction | - B

[t
\ '

The necessity for making deqisiens confronts each individual all
through his lifetime. The issue is not one of making or avoiding deci-
sions, but whether or not the decisions made have more ofSless validity
and more or “less practical results. :Even "I will not decide" is a .
decision. . , '

P ~ The subc0nceots of this dimension framework seek to prov1de
direction in 1dent1fy1ng what a decision is, how it is arrived at, and
its poss1b1e continuing”
effects. ‘Beginning with ¢
the idea of "makin
one's mind” as a worEi
.definition, the deve]opmentw . \
' treats the influences of - \—“\\“
external circumstances upon
decision mak?ng and considers .
expectations -which may
v+ follow thereafter.

For example, the Jirst
and third'experience levels deal -
with how changes in people ard = -~
things affect decision making. .
The fourth and fifth levels,
respectively, deal with the ideas
of risk and chain reaction as
) likely consequences from v
the making of 2 decision.

L | Whatever the conditions'
" which provide the context for a
: specific decision, the
emphasis is upon understanding
those conditions and how they
relate as both prior and
subsequent considerations.

Qo 2.4
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Choice means "making up one¥'s mind' and there are certain situations
where one ecan make choices. . )

2} i . . , . -
1 L; ﬁ

g/ . .
.Readiness Level *



-

Choice means "making up one's mind"
and there are certain situations
‘where one can make choices.

Thiﬁgs change and these changes
influence the choices and decisions
one makes.

. 2SI
First Experience Leve

.
I .

P
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Choice means."making up one's mind"
and there are certain.situations \ ,
4 where one can make choices. &7
A . [] .
Things change and these changes - .
influence the cHoices and dec1>ions -
ohe makes. - _ -
~ M
An individual's decisions 0
affeet himself and others.
v ‘
o
- .
\.‘ .
' ~ o
4 L 3
. .

' Second Experience Level
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hY

Choice means "making up one's mind" and
there are certain situations where one
can make choices. N

Things charige and these changes influence

the choices and decisions one smakes.

An individual's dec1swons affect h1mse1f
and others.

'

%

—_

People change and these changes
influence the choices and
- decisions one makes.

3

- Third Experience Level

E

T

L s



“Bnce the choices . \w=¥%
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T WA N M E
Choice means —— ,?A‘fﬂﬁsp’”' . b A _ .
"making up ona's fﬁi@§§4/ = E L o o AR , o

mind" and there
are certain' situatiqns
where one can make, choices.

Things‘thange and =
these changes influ-

and decisions ane PR
makes. . . ? ) :

. " . " - .
Ap 1nd1v:>ua1's decisions affect himself

- and others. <
- D) . X
‘. 4 . "
\ Pe Dle change and these changes influ-
.en e tne choices and decisions one
makes . 7 ) - '
/1 ‘ . .
N !
~ .
- . '
Decinlon making involves risks
.
N ’
N }
9 " * - '
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Choice means "making up one's
. mind” and there are certain
situations where one can make
choices.
\

* “Things change and these changes
. influence the choices and deci-
. s4ons one makes.

-

. ,/ ‘

An individual's decisions affect
nimself and others. S

\

S

\ " People change and these changes
influence the choices and dec:-
ions one makes.

~ QSfisioanaking involves risks.

Decision making can
precipitate chain
reactions.

9y S
. - Fifth Experience Level -4

A



Choice means. "making up one's mind".
‘and there are certain situations
where ‘one can make choices.

* Things change and these changes influ- - _ , » . R
ence the choices and decisions one . People change and these changes,
makes. : o influence the cheices and deci-

5 ° . ‘ .sions one makes. 7
. / '

. An individual’s«decisions affect _ :

himself and others. . Degi.ion making involves risks. -,

Decision making can precipitate
chain reactions. .

Previous dectvions, peers
gratifications, needs, intér-
ests, and career information
influence present and future . ,
decisions. ‘
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MAJOR CONCEPT: Life 1nvdlves a series of choices leading to career
commj tments ’

. >
.
-

Teacher goals are offered o suggest. fdpétt1ons in" which the
teacher m1ght proceed to set up learnings envirghments to promote the
children's realization of the subconcepts. Teacher goals will be more
geherally stated than pupil- performance obJect1ves. . ;

The sequent1a1 subconcepts in this d1men$1on framework treat
factors which influence decision making and consequences of decision

- making. Like other skiils, decision making needs practice to insure

understanding, growth, and competence. Practice in making decisions
can intentionally occur in a-variety of ways throughout the school dey.

- “The primary* types of teacher goals for developlng the decision-
" mak1ng skill shall be the fo]low1ng _

1. To assist the stucent in recognizing .
the many influences upon choices and
- decision making:

i 2. To structure experiences which wili
\ ‘ prov1de maximum opportunitigs for pupil
practice in decision making. .
L ,* f
3. .To help the student assess, adapt to, and
bear responsibility for his cho1ces and
decisions.

,
'
AN
.
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MAJOR CONCEPT . )
Life involves a series of choices .’
leading to career.commitments

SUBCONCEPT .

. Choice means "making up one’s
miad" and tligre are ceriaiv sisu-
" ations where one can make aloices.

’ [ -

What kinds of experiences shall we

provide to heln children begin to

develoo an ability to deal with

choices? .One possibility is simply

to . ’ * ¢
CALL ATTENTION TO A WIDE
RANGE OF SITUATIONS IN
WHICH A CHOICE IS POSSIBLE
AND PERMISSABLE.

/ ) : ' '
We may alsu seek to

STRUCTURE EXPERIENCES FOR
INDIVIDUALS ARD GROUPS INCS
ORDER TQ SET UP SPECIFIC \
» OPPORTUNITIES FOR MAKING
UP THEIR MINDS.

[43
3

.
R
A}

B atmosphere of acceptance can

“help matters, so we would cer-

tainly make the effort to

ENCOURAGE ‘FURTHER DECI-"
SION MAKING BY BEING
RECEPTIVE TO CHILDREN'S

~

L

A
RESPONJES TO DECISION->' .
‘MAKING/SITUATIONS. .



. -

L
‘N

-
5

o

e

MAJOR CONCBPT .

Life 1nvo1ves a\ser1es of choﬁces

1éading to career cammitments.

2

SUBCONCEPT

» Lnfluence the choices and deci-

,sions one .makes:

As“conditionsy vary, so, ‘too, it

1s likely that the' substance of
"decisions ma¥ be affected.

Changes in time, location, or. .
avajlable materia]s can contri-
bute to 3 need for reassessment
of choices. .
want to" ..

HELP CHILDREN TO REALIZE
- "THAT CONDITIONS CHANGE -
. AND MAY NEED TO BE RE-

EVALUATED ACCORDINGLY.

Things change and these changes

Consequently, we would

L4
-
e ¢
5
-\ et X ' o
. r; 4 " §'l
N3 AN )
. ﬁ ) / w “.I §I \%\,—
1 AN NN
i > W N/

“\ L “i“d
lllln | --.s(

Toward this goal, we

OFFER DECIS1ON-MAKING
EXPERIENCES WITHIN CON-

.  DITIGNS THAT ARE CHANGING,

OR HAVE CHAN%ED.
: And,\ o I' »
\HtLP GHILDREN"TO RECOGNIZE

WHICH CHANGES INFLUENCE
THEIR CHOICES. »

.
N O
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" Second: Experiernice

S
MAJOR CONCEPT

_leading to career comitments.,
rading 1o ! .

"'. r& . & “ . " ) ‘.’ ) }.: '-_. ) . ..(‘

il
_—_
se

!
S i

Life invoTves a series of choices

\

\

SUBCONCEPT S 3

An individual's decisions affeét
himself and others. .

i

”

.

Once a decision is made, of course,

it becomes a part of the enviren- -

ment in which the decider and those
about him operate. The decision “
and its consequences, produce ] . » j’\ o
changes which can influence "what, S N
follows. Toward enhancing awareness o \

.- of such consequences, we may try to -~ = - \ ‘ - _—

PROVIDE SITUATIONS IN ~or, .similarly,

. WHICH A CHILD CAN EXPERI- . o | -
ENCE THE EFFECTS OF- HIS y UPON OTHERS. '
'CHOICE UPON HIMSELF, . oo

o

b

-
‘l
. » .
o

a - s,

S e

. .

y .
- . .
< . . _'A ‘ ] /T/
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" Third Experience.Level .
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CMAJOR CONCEPT . %+, -3

AP T . :
Life {nvolves a series of
choices leading-to career

~commitments. -

~ *SUBCONCEPT -

G te .
"ﬁéople change and these
* changes influence the
- choices and decisions
%, one makes. . :

3y e e

S
\
Besides alterations in the o .y
- .physical environment, and con- O
) siderations of time, there often = oy T
. occur changes in the ways people .
K feel, think, and behave. These . We will probably be able to
¢  -human‘elements also can affect : ' : .
e the conditions of choice. Thus, . : STRUCTURE EXPERIENCES
 » we will be interested in seek- . IN WHICH CHILDREN CAN - ;
ing- to MAKE CHOICES INFLUENCED Lo
. _ : ‘o S . BY -CHANGES IN PEOGPLE.
‘ g HELP CHILDREN RECOG- - S (e.g., 'mood, knowledge, |
! . NIZE DIFFERENT KINDS . . T “age, skills.) -
¥ . OF CHANGES IN -PEOPLE, -
T * INCLUDING THEMSELVES.
. ( N t— \~\‘7
1Y B \‘\
\\




MAJOR CONCEPT -

Life involves a series of choices

" leading to career commitments.

.SUBCONCEPT

Decision making involves risks.

Naturally, making a decision very
“often invoives a sense of uncer-
tainty. A choice may really
- "flop", or at least come out less
profitably than another-one might
have. Risk is definitely there,

and a teacher would hope to

BROADEN CHILDREN'S UNDER-
STANDING OF ‘RISK-TAKING
SITUATIONS FOR THEMSELVES
AND FOR OTHERS.

L

One means toward such under- .
standing could be to

STRUETURE EXPERIENCES

IN WHICH CHILDREN CAN
MAKE DECISIONS IN THE

' PRESENCE OF ACKNOWLEDGED
" RISKS. :

) | | VI

N Oy EE -
by

clbilidl

There would also be a heed-to

PROVIDE OPPORTUNITIES
. TO ASSESS THE RESULTS
. OF RISKY DECISIONS.

<



- .« Fifth Experience Level

\\\ " MAJOR CONCEPT

~.%  Life involves a series of choices
leading to career commitments.

SUBCONCEPT

Decision making can preczpztate
" chain reactzons

“~

As -noted - previously (Second
Experience Level for this con-
cept), a given decision is very
l1ikely to become a part of the
environment for later decisions. -
- This'situation logically extends ™
- from the next decision to the M
next, and so-on. In dealing .
with this chain reaction possi- )
. bility, it will be. helpful to

EXPAND CHILDREN'S "LNDER-
STANDING THAT DECISION : We will want to
MAKING CAN LEAD TO . , -
UNANTICIPATED EVENTS, AS “'STRUCTURE EXPERIENCES IN
+ WELL AS THOSE wHICH ARE WHICH CHILDREM CAN MAKE

EXPECTED. R S ' DECISIONS AND £XPLORE.THE
‘ ' : ' S Cﬁ%{gEREALTIONS WHICH:

MA

[ ]

. PRECIPITATED.




Sixth Experience Level

MAJOR CONCEPT

Life involves a series of choices
leading to career commitments.

-

SUBCONCEPT

Previous decisions, peers, gratifi-
cations, needs, interests, and -
career information znfluﬂnee present
and future decisions.

o ) . ¢
w1th increasing soohistication in

decision making, the individual
_continually requires reinforcement

. and refinement of his previous]y- ' . - . !
learned skills. Meafwhile, a more : _ _
substantial appreciation of his own .“And, to B
individual perspective is desirable L i
as well. At the sixth experience- \ . +HELP, CHILDREN INCOR- /

‘ level, therefore, the teacher would « 7 PORATE AWARENESS OF:
seek to . S ' « THEIR OWN SELF-DEVELOP-
. . MENT INTO THOSE ASSEgS-
*  HELP CHILDREN TO‘ASSESS . 4 i MENTS OF THE CONDITI NS
- THE SINGULAR -AND COMBINED .- OF DECISION MAKING.
~ INFLUENCES OF SUCH CONSID- ' ;

* ERATIONS AS PEERS, SOCIETAL . * , .
REQUIREMENTS, AVAILABLE ' . /
RESOURCES,. OTHER PEOPLE'S - !
VIEWPOINTS, ETC., UPON PRE- : '

SENT AND FUTURE DECISIONS.
- ' A /
! _




PUPIL L
PERFORWHT‘;CE/D{EC sion-
OBJCCT:UEV,W KING

Introduction

. *

MAJOR CONCEPT: Life involves a series of choices 1ead1ng to career
’ : commitments.

The pupil performance dbjectives for this dimension framework on
Decision MP\1ﬂg aim to prov1de bases for a developing understanding of what
a decisio: is and how it is related to preliminary considerations and to \
consequences :

When app1y1ng these kinds of’ obJect1ves to spec1f1c act1v1t1es, it
.is essential tb maintain as. uphurried an atmosphere as possible. The
validity of a decision 1nvo1ves Jogical inferences from sound premises. - A
"decider" ought properly to have suff1c1ent time to organize and to con-
template the data upon which a
] decision depends, and to antici=
coGnITIvE ~ Ppate the poss1b1e résults which®
" DOMAIN may follow. . In addition, emphasis
- should be on thé process of decid-
ing rather than on the actual con-
. tent being dealt with. This is
AFFECTIVE not to underrate the potential-
" DOMAIN value of the subject matter or of
. the various influences heing con-
sidered, but rather to encourage
the child to concentrate upon his ,
° thinking processes instead of pos-
- sibly being diverted by inadver-
’ tent adult approval or disapproval
’ , of what he is thinking about.

-y

, i -« Rem ber that each exper1-

' PSYCHOMOTOR ence levelinXoduces objectives

DOMAIN dealing with a/new subconcept, but
that objectivgs from previous -
levels can and should be utilized
as practicable.

o / &

“



MAJOR CONCEPT

SUBCONCEPT

’Life involves a series of choices leading to career commitments.

Choice means
where one can make choices. - oL

N
A

\
In the

N

Readiness Level

®

. N

makzng up one's m1n4" and there are certain situations

, the student wilT. be able to \

. et .
. differentiate between an example of a
casual choice and an example of a
decisive comm1tment

. state at least two different situations
~in which he is not perm1tted tp make a
ro choice.

. state at least two different situations
in.which he is permitted to make a choice.

. describe a consequence which followed

when he fa11ed to follow through on a
decision.

', the student will be able to

. complete a particular classroom
activity he has chosen.

. cooperate with one or more class-.

mates in choosing an activity
during nonstructured time.

. cooperate with one or more class-
mates in choosing an activity
during a teacher-structured
situation.

/L .

0



> .. 1nvest1gate at 1east three types
_ of materidls that have an appeal
N . 3 to him, and rank order them
: according to his own preferences.

. report on how he chose between
two activities Whﬁfh were scheduled
at the same time
. describe his:pbreferences concerning
helping with chores at home, schoo], .
or elsewhere. NN

?)

. .. descr1be a- choice situation in whicn
' : ‘L : ) he could not make up his mind, with
' - emphasis on how the s1tuat10n was %,

s resolved. A\

In the - 5 the student will be able to

. pantomine a person try1ng to make up his
mind about buying something in two
different kinds of stores.




s - First Experience Level

B

1Y

 MAJOR CONCEPT .
Life involves a series of choices leading to career commitments.

- SUBCONCEPT- . ‘ .

L]

Things change and these changes influence the choices and deczswns one
makes. : .o

4 In the the student w111 be able to

. 1dent1fy at least two different uses
of .a given objegt with respect to
changed conditions.

. . state how conditions in a story or film
chang°d and necessitated certain dec1-
sions by the characters.

. describe how changing“seasons, or daily
weather, affect one's neighoors' behavior.

! '

In the » the student w111 be able to

. tell how changed conditions at home-,
. m—— _ or in the neighborhood, required a
\ — : ~ change of choices on ane's own part.

\ S . . . describe how changing seaébns, or
\ ‘ daily weather; .affect one's own.
\ - behavior. . ; RS

r . . . describe a choice of one's own that o
_ ) would not be influenced by changing
| A _ . conditions.




. . . discuss how a change in a partic-
ular physical aspect of the class-
room (or school) might induce

B certain decisions.

C e re]ate how a change in a particular

person's mood cén affect a decision,

one might make.

, the student wifl be able to %
?

Yo .'rearrange a given set of objects -
according to at least two types ‘ 4
of classifications. 5 e

. . . construct at least two patterns d
or structures w1th a given set of .
obJects. : N

} .

-

-a



S Second Experience Level

. MAJOR- CONCEPT

Life involves a ser‘es of choices leading to career commitments.

-
o
4

SUBCONCEPT ' .

An individual's decisions affect himself and others.

Yo,

,. the student Wi]T be ab]é to

. give at Teast ane example each of

: activities which he Tikes to do alone -
: ' and which he 1 kes to do with others,

In thg'

Al e
. identify- the effects of a fictional
character's behavior.on othefs.in a
story or film. ,
. tell how the decision of a classmate -
affected one or more others.

'

In the , the student will be able to
‘. . . tell about the (pos1tave or nega-
tive) effects of his actions
during a group activity.

) : . t about his ownsenjoyment or
r .displ&asure as a resu]t of a choice
! he had made

S . . present his choice for an activity,
C R ) "and assess the ,response of his ‘
. , \ classmates by counting their votes
for and against.: e

. . . participate in a group discussion
of how one person's dec1s1on can’
affect others.

/1(
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; Third Experience Level .

MAJOR CONCEPT
"dl
Life involves a series of cho1ce§ 1ead1ng to career commitments.

SUBCONCEPT

]

People Ehange and these changes znfluence the choices and dectisions one
makes .

In the » .the. student will be able-to

. . . define orally, or in writing, the before--
' after behavior in a person who has changed
in know]edge or in a ski]]

def1ne orally, or in wr1t1ng, the before-
after behavior in a person whose mood has .
changed. .

. match his own rank ord%_1ng of a given
group of objects or activities with that
. of a'child at' least two years younger or
- . o1der than h1mse1f -

)
H

, the student will be able to

In the

. . describe how one's own' increased .
knowledge helped induc® a decision

. ' .different from before. °
o ' . . . acknowledge orally how he himself
' felt when another person's mood
.changed. .

."report about a particular change in
at Teast one member of his family,
or a neighbor, which influenced a
decision of his own.

-



. « . . ..relate how at least one Qf his

S ‘ own preferences was difﬁgrent'
. E ‘ when ‘he was much younger'.

. . . discuss with classmates differences ~

- . - " between their own ideas on a given

) . ! subject and those ‘of their parents.
) ?

) . - \
. . . . . discuss how changing moods, or
: : ; . ~ needs, in a person may result in
‘ : . changing expectations and deci§1ons.
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'~ "+ . - Fourth Experience Level

MAJOR CONCEPT

Life involves a series of choices leading to career commitments.

SUBCONCERT - - SR
'Deci;sion ma}(iﬁg bmolves risks. .

. ¢

=4

In the ,"the studeht will be able to

. 1dent1fy a spec1f1c activity as )
. an example of* tak1ng a risk. o i
[ —_ ° . ’
: . . describe how know]edge and experi- -
i - ence can reduce the element of‘f1sk
when making a decision.

."name at least two games that involve
the element of chance.

N .
N . . e d1fferent1ate between at least two -
' > . activqties accerd1ng to- the degree of
’ risk 1nvo1ved s _ /ﬂ

-

. R {
, the sfudént will be ab1e to

. 1dent1fy ora]]y, or in writing,
"the results of a personal choice .
which seemed a "sure thing" at
the time but did not turn out well.

G

« . . dembnstrate through study or ques-
t1on1ng an interest in techn1ques of
assessing r1sks :

T




Aruitoxt provided by Eic:
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give at least one example of the
bearing that ‘consequences ‘can .-
) . Have upon decision making:. * -~
A L)
B . explain erab]y, or in writing, the
. . * jdea that risk may be reduced by
o . . y ‘rules and-laws. . ¢ y .
: o N ‘ . -
~In_the r,thezbtudent will' be able to ' ‘
T . adjust the glement.of risk in | ' o
) a simple game of .skill\by position- T
o : ing onese]f-at distances from the
- = target or goal. ,
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Fifth Experience Level
o~
~ MAJOR CONCEPT

\ .
Life involves a series of choices leading to career commitments.

-

~.,

NS e
SUBCONCEPT 7

Decision making .can precipitate chain reactions.

In the

, the student wj]] be -able to

. compile a sequence of at least
three events resulting;from a
decision to carry out a particu-
lar activity. o

. . point out at least two possible P
; . paths of action following from a -
r - given decision.

. ITlustrate the chain reaction idea
by analyzing the plot of a story or
film. . _

. . list 'in writing at least two signifi-

cant consequences which followed an
jmportant historical decision.

» the student will be able to

Y . ' ,
. . . describe orally, or in writing, the
continuing effects of a particular
* decision of one's own through at
least three stages.
. . . describe orally, or in'writing, the
continuing effects of a decision
g . _ made by another person through at
s , . least three stages.
e rsT )



. discuss the idea of chain reaction
in terms of at least two current
social problems. '

1

. report orally how a change in one's
own -diet produced temporary or long-
range effects.

In the § ", the student will be able to "

. follow a given set of directions in
constructing or using materials.

/&



Sixth 'EXperience' Level

MAJOR CONCEPT

Al

Life invo]ves\s_geries of choices leading to career commi tments.

SUBCONCEPT o .

Previous decisions, peers, gratificdftions, needs, interests, and career
information influence present and future decisions.

In the , the student will be able to

. propose orally, or in writing, at
least two courses of action to seek
a specified goal for the community;
for the nation; for the world.

. infer at least two assumptions under-
lying a decision made by a fictional
or historical character.

e . . . describe the combined influences of

e at least two external circumstances
upon a decision made by a fictional
or historical character.

In the , the student will be able to

‘ . explain how one's own knowledge,
feelings, or attitudes affected
a particular decision of one's own.

. tell how another child influenced-
a particular decision of one's own.

. describe orally, or in writing, the
combined influences of two or more
circumstances upon a decision of
one 'Y own. .

/7=



-

‘ . . . . identify ‘at least two different
- assumptions underlying a particu-
lar decision one has made.s

. . .. compare the influences of at least
- two individuals or groups upon a
decision of one's own.

. . . report ora]]yg\or'in writing, the
reasons why at least two neighbors

chose to live in“the homes they now
occupy.

T

“

%



Decision Making

o

(=% .

S . .

2| BASIC COMPONENTS OF THE DECISION-MAKIMG . -

8! PROCESS CAN BE APPLIED TO THE ESTABLISH- -

« | ING OF PERSONAL GOALS AND THE MAKING OF

2 CAREER-RELATED DECISIONS.
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Introduction” - ﬂ

Young people view 1ife froﬁia very personal point of view. As they
live in the present and approach the future, they need to develop the
.ability .to make the kinds of éhoices which will make their 1ife personally

~ satisfying.

As the child grows, he is
constantly faced with an
_increasing number of .options.
Thus, the process of decision’
making is vitally important.
Decision making is a part of daily
life. It is a common act which
runs ‘the gamut from smali decisions
which take 1ittle conscious thought
to decisions -of such an importance
that the long-term conSequences
touch on all events of the future.

At present it is unusual to
find systematic formal plans for help-
ing children develop the skills of
decision making. Parts of the process
are included in counseling and in some
courses of study.
The subconcepts of this
dimension framework will help an
individual learn and use the skills of
decision making. Thus, the fndividual
will know how to seek information
bearing on his decisions, 100k
for alternatives, investigate his own
value system, consider the short-term
and long-range effects of his acts, and then
choose wisely h{s course of action.
’ ’
L) 1.

A

/20O



. An individual should recognize what
"a goal" is and learn how to sét -
one's oun goals.

Y .
Readiness Level




An individual should recognize what “a
goal" is and Tearn how to set one's own
~goals.

iy

Problems which confliet with
one's goals can be 'Ldr-’nt'bfted‘
and assessed

| | A/JZ‘,L | ‘
oo Flrst Experience Level




S

An individual should recog-
nize what "a goal" is and
learn how to set one's own
goals. .

w

rob]ems which cohflict with
one's goals can be identified
and assessed

o An individual should
— : conatder altermative
ways to reach a gwen
aral. -

Second Experience Level .

t : ¢

-



An individual should recognize An individual should consider

what "a goal" is and learn how , .alternative ways to reach a given
to set one's own goals. o goal. .
¢ ' a

\ A Problems which conflict with one's
goals can be identified and

assessed.
v

P *

| Decision making plays a role in

= the setting of‘ immediate and Llong-
range goals,
I
] l ® .
/23 -

Third Explgrience Le'_ve‘l —



An individual should recognize
what "a goal" is and learn how
to set one’s own goals. /
N ; .
< An individual should consider
. : = alternative ways to reach a given
goal.

Prob]ems which conflict with
one's goals can be 1dent1f1ed
and assessed. i .

»

Decision making plays a role in
the setting of immediate and 1ong-
'range goals.

_ The decision-making process
] \\'1 N can be used to set priorities
{ in developing personal goals.

(\




"

!

" An individual should recognize

what “a goal" isFand learn how
to set one's own goals.

Problems which conflict with one's
goals can be identified and
assessed. -

- 9

An individual should consider

- alternative ways to reach a given

goal.

\

Setting goals can be enhanced
by analyzing: decision-making

processes.

T ,
‘“\”"L (““'\H‘L\- ‘\\\‘.n ’\:’i'a( llu,\l»-a TN

-\ s N
fl

f

Decision making plays a role in
the sett1ng of immediate and 1ong-
range goals. \

(1)

The decision-making process can be
used to set priorities in develop-
ing personal goals.
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An individual should recognize
what "a goal" is and,learn how
to set one's own goa}s.

Problems which conflict with -
one's goals can be identified
. and assessed., -

‘o

~An individual should consider
alternative ways to reach a given.
goal. ' '

The decision-making process can be used

. 7,,

Decision making plays a . role in
the setting of immediate and long-
range goals. .

"The. decision-making process can be

_~‘analyzing decision-making processes.

used to set priorities in develop-
ing personal goals. o

© o

Setting—goa]s can be enhanced by

to determine one's preferences, at that- _ :
point in time, between various job families. - )

Sixth Ex'periéhc.e‘“' L_'_e‘v,el
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. % teacher will bé -quiding. experiences which consider prob]ems conflicting with
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" MAJOR CONCEPT: - Basic components of the decqs1on-mak1ng;process can be .
. : applied to the. establishing of personal goals and _the
_ mak1ng ‘?fcareer re1ated dec1s1ons

s

b

Teacher goals are offered to 1nd1cate the d1rect1ons in which the ,
" teagher might proceed to set up learning environments topromote the.cchild's
realization:of “the §ub¢oncepts Teacher -goals w111 be mor.e genera]]y stated
than pupil performance obJect1ves ¢ .

e This major. concept exp]ores the 1nterna1 processes of decisgon. mak-
ing especially ag~1t helps us to establish personal goals. Subconcepts?
develop from the “idea of "goal" through ‘ways to set goals effectively. “The

goals, alternative ways to reach goals, priorities among groups of goals, .
and tihe importance of values and infofmation in making decisions about’ gOa1s.
At the sixth level -the pupi] may be ready fo apply these, 1deas and sk111s 1n
d1scover1ng and exp1or1ng occupational preferences

IR Teacher goals for this d1mens1on frumework fa11 1nto these main’

categor1es ' s

T The’teacher will try to ‘increase pup11 .
. ability to set persona}l goals, and pupil =

« - undgrstanding of when and how they'can- . R
~ - be reached. = - - e . o
2. The teachérjgay structure experiences to~
- . rprovide pupil practice in mak1ng decisions "4
' . about’ goa]s e - .o
- ‘ \."‘V/ h,’ , ‘
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Readiness Devel

2
~a

MAJOR ‘CONCEPT

‘Basic components of the decision- ' 'ZKES
making process can be applied to oo

the establishing of personal
goals and the making ‘of career- (:::)
related decisions. .

SUBCONCEPT -

An zndzvzd&al should recognize R VZZEX’ <C::>
"+ what "a gan" i3 and learn to .

set.one's own goals.
e ICIEIE
OHOHON A

. To help establish a workihg idea -

. of goal the\teacher may .- . .
——— . Also, the teacher can .
BROADEN THE PUPIL'S _
UNDERSTANDING OF "GOAL" . EXPAND PUPIL AWARENESS OF
AS SOMETHING ONE TRIES ’ GOALS WHICH OTHERS HAVE.
OR WANTS TO DO.° . ’ . v -
i .
B _ .
. ' oo ‘ .To provide for practice, the teacher
Many boys and girls may have - can
finished tasks but never thought Ce
- of this as reaching.a goal. The HELP PUPILS TO SET SOME
N teacher can " « SUITABLE GCALS AND CHECK
o : . FOR THEIR COMPLETION IN
oy HELP THE PUPIL TO- ' ; A PLANNED TIME.

P IDENTIFY~SOME OF HIS
e ’ OWN'COMPLETED GOALS.
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First Experience Level

\

MAJOR CONCEPT

Basic components of the decision-
making process can be applied to
the establishing of personal
goals and the making of career-
related decisions.

SUBCONCEPT

Problems which conflict with
one's goals can be identified
and assessed,

Often goals are not easily reached
because of obstructions of some
kind. Experience in dealing with
such problems may be helpful. )
One easy-.step for the teacher can
be .
TO ASSIST PUPILS IN
DEFININE SOME PROBLEMS
WHICH CONFLICTED WITH
THEIR GOALS, OR THINGS
THEY TRIED TO DO..

Pupils have had different kinds of
problems reaching goals such as
weather, permission, lack of
know-how. The teacher can

HELP PUPILS TO CATE-
GORIZE THE VARIOUS TYPES
OF PROBLEMS WHICH CON-
FLICT WITH GOALS.

~ One way to categorize problems might
be to separate:those the child could

. solve alone from those with which he

-would need helo. The teacher can_

ENCOURAGE PUPILS TO TRY
~OUT SOME SOLUTIONS TO
PROBLEMS CONFLICTING WITH
ONE OF HIS GOALS.

Solutions might be waiting, sharing,
or asking help.

Sometimes, sQou]d brob]ems be too
great, the teacher may wish to

SUGGEST THAT A GOAL BE RESET.

/27



- Second Experience Level

MAJOR CONCEPT

Basic components of the decision-
making process can be applied to
the establishing of personal
goals and the making ‘of career-
related decisions.

SUBCONCEPT

An individual should econsider
alternative ways to reach a

given goal.
- As an important variation of this

‘ » same inquiry, the teacher may want
/' Understanding that-there may be to
i several ways o reach a goal, the ,
| teacher can ' INTEREST PUPILS IN PRE-
1 . DICTING PROBLEMS THEY

EXPAND PUPIL INFORMA- EXPECT TO ENCOUNTER IN

TION ABOUT DIFFERENT REACHING A SIMPLE GROUP

WAYS USED BY OTHERS GOAL.

IN REACHING A GOAL,

To provide experience and practice,

and the teacher can
HELP PUPILS TO PRE- : . ENCOURAGE INDIVIDUALS AND
DICT PROBLEMS WHICH ) GROUPS OF CHILDREN TO DIS-
THEY EXPECT TO COVER AND TRY OUT DIFFERENT
ENCOUNTER IN REACHING N WAYS TO REACH A GODAL.
' AOS{MPLE INDIVIDUAL
GOAL.
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Third Experience Level -

MAJOR CONCEPT

Basic components of the decision-
making process can be applied to
the establishing of personal *
goals and the making of career-
related decisions.

SUBCONCEPT

Decision making plays a role in
the setting of immediate and
long-range goals.

To begin to relate decision
‘making to the setting of goals,
the teacher can

DEVELOP THE IDEA OF
SETTING A GOAL AS
DECIDING WHAT TO DO.

The pupil mgg also need tc appre-
ciate diffé™nt types of goals.
The teacher can

INCREASE PUPIL AWARE-
NESS OF THE DISTINCTION-
BETWEEN IMMEDIATE,
SHORT, AND LONG-RANGE
GOALxY.

To emphasize the value of plan-
ning, the teacher can

FOCUS PUPIL AWARENESS

« UPGN CONSEQUENCES OCCUR-
RING WHEN ONE DOES NOT
DECIDE ABOUT GOALS, OR
MAKES NO PLANS.

" It may also be helpful to

HELP PUPILS ANALYZE SITUA-
TIONS IN WHICH THEY HAVE
BEEN UNABLE TO DECIDE

- ABOUT A GOAL.

To round out opportunities for

experiencing the subconcept, the
teacher can -

ASSIST PUPILS IN USING ~
DIFFERENT TYPES OF PLANNING
FOR IMMEDIATE, SHORT, AND

~ LONG-RANGE GOALS.

/7
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Fourth Experience Level -

MAJOR CONCEPT

Basic components of the
decision-making process
can be applied to the AT
establishing of personal
goals and the making of

careér-related decisions. RO &

SUBCONCEPT

The decision-making process
can be used to set priorities
in developing persortal goals.

Setting priorities in goals is to
decide which are the most impor-
tant things we wish to do. But
we usually decide upon goals
within some sort of limit such as
for the weekend, the vacation, or
thekyear.

To make it possible to choose
priorities, the teacher may

GUIDE EXPERTENCES IN
WHICH PUPILS SET'
SEVERAL GOALS FOR A
GIVEN BLOCK OF TIME.

N
X

a

i l///A//{b/(. /4'(/, ....

Further, the teacher caﬁ

LEAD PUPILS TO CONSIDER
DIFFERENCES IN IMPORTANCE
OF VARIOUS GOALS FOR A
GIVEN BLOCK OF TIME.

Because setting priorities in -
personai goals usually involves.
a value judgment, the'teacher may

HELP PUPILS TO ISOLATE
SOME VALUES WHICH WERE
OPERATIVE IN DECIDING
ABOUT GOAL PRIORITIES.

Also,

ENCOURAGE PUPILS TO
EXAMINE WAYS OTHERS
SET PRIORITIES IN
PERSONAL GOALS.

s
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Fifth E;perience

MAJOWNCEPT

Basic components of the decision-
making process can be applied to
the establishing of personal
goals and the making of career-
related decisions.

© SUBCONCEPT
A

Sétting goals can be enhanced by
analyzing the decision-making
processes.

Our choice of goals is usually a
decision based upon prior judg-
ments about values and informa-
tion. It is~important for the
teacher to.

PROVIDE OPPORTUNITIES
FOR PUPILS TO EXPRESS
THEIR INDIVIDUAL VALUES;

ENCOURAGE CHILDREN TO
DETERMINE HOW THEIR
VALUES DEVELOP;

PROVIDE OPPORTUNITIES
FOR PUPILS TO ANALYZE
THE INFLUENCE OF THEIR
OWN SETS OF VALUES
UPON THEIR DECISION
MAKING,

/3
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and

UPON THE DECISION MAKING
. OF OTHERS.

Alopg with values and often sup-
porting them, information is an
Jmportant component of decision
making. = The teacher can

ASSIST PUPILS IN
GATHERING FACTUAL
INFORMATION UPON WHICH
A DECISION WAS BASED.

ﬁ.y-.
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Sixth Experience Level

MAJOR CONCEPT

Basic components of the
decision-making process can be
applied to the establishing of
personal goals and the making
of career-related ggcisions.

SUBCONCEPT

The decision-making process can

be used to detérmine one's
preferences, at that point in

time, between various job families.

Before proceeding with this
subconcept, the teacher might

ASSESS AND, IF
NECESSARY . EXPAND
PUPIL INFORMATION
ABOUT JOB FAMILIES.

The best career choices are made
when an individual is able to
match his unique interests and
aptitudes with a job. To
develop this appreciation, the
teacher can

A BROADEN PUPIL UNDER-
STANDING THAT DIFFERENT
PEOPLE PREFER DIFFERENT
TYPES OF WORK.

~
/35

Also, the teacher can:

BROADEN PUPIL UNDER-
STANDING OF PERSONAL
VALUES WHICH MAY BE
-OPERATIVE IN DECIDING
* . BETWEEN JOB FAMILIES.

To stimulate interest and provide
practice, the teacher may

STRUCTURE .AN EXPERIENCE
GIVING PUPILS A CHANCE
TO DISCOVER THEIR
PRESENT PREFERENCES AMONG
THE JOB FAMILIES.
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Introduction

MAJOR CONCEPT: Basic components of the decision-making process can be
applied to the establishing of personal goals -and the
making of career-related decisions. :

The pupil performance objectives for this dimension framework on
Decision Making are formulated largely from the standpoint of the relation-
ship of decisions to consciously sought goals. In addition, as introduced
v atvt?e fifth experience Jevel, analysis of the decision-making process
itself is encouraged. Decision making, in this perspective, is treated
both as a means to an end and as a method for defining ends.

i

As children deal with such
ideas as goal conflicts, alter- '
COGNITIVE pative means, priorities, and ’////”‘
DOMAIN - personal preferences, it is impor=
tant for.the teacher to provide a
functional combination of direc-
tion and acceptance. The nature
of a child's goals are of special

concern and need to be treated
With respecé} Such considera-

3

AFFECTIVE
DOMAIN

tions for chMldren's expressions

of values offer a spnlendid oppor-
tunity for object lessons in -
courtesy and tolerance for the
desires and feelings of others.

: < Remember that each expe-

—___ PSYCHOMOTOR rience level introduces objec-

DOMAIN tives dealing with a new subcon-
cept, but that objectives from
previous levels can and should
be utilized as practicable.

/35
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Readiness Level

MAJOR CONCEPT

Basic components of the decision-making process can be appl?ed to the
establishing of personal goals and the making of career-related decisions.

o

SUBCONCEPT

An individual should recognize what "a goal" is and learn how to set
_one's own goals. .

In the » the student will be able to

. describe how the rules of a
particulur game Tead to its

object. _ | (

. identify a goal sought by a
character in a story, or in-
’ - a film, . ‘ 7

... te11 a ppssible goal for each
y of a specified number of -
familiar workers.

_ .. identify'at least three types
' of goals in daily activities
at school. .

. . . . . define a particular classroom
activity as a goal for the day;
. = for the week.

In the ), the student will be able to

. propose the order in which he will
carry out a given set of activities.

/3(/,'_,




. make up E\short story which
leads to a conclusion given
by the teacher. -

\
. choose an activity as one's own
goal for a specified period o
time. .

L4
\*

.. 3 A
, the student will be able to
. solve a simple maze or dot- \
connecting puzzle. . \

. set and reach at léast two dif- ;o
ferent goals involving simple ’
physica] exercises.

a



First Experience Level

MAJOR CONCEPT

Basic components of the decision-making process can be applied to the
éstablishing of personal goals and the making of career-related decisions.

-

, , ;
SUBCONCEPT .
Problems which conflict with one's goals can be tdentified and assessed.
a . (
In the , the student will be able to ,

. identify a goal-obstructing
problem confronting a character
ir\ a story or film.

. . describe the behavior of a person
playing a game as a deliberate
effort to keep someone else from .
reaching a goal. T

. differentiate between a goal-
obstructing problem that can be
overcome and ong that cannot.

. . distinguish a simple from a ° = _%<
complex goal-obstructing problem.

In the » the student will be able to
Vo . -
.\. . explain how a lack of information
on his own part is (or was) an
s obstruction to a particular goal.

) .-. - explain how.a lack of physical
~ N < skill or strength of his own is
- ., {or-was) an obstruction to a
~particular goal.

=y



,» the student will be able to

-

¢

. . construct a simple obstacle course-
for a classmate, or a pet, to solve.




Second Experience Level -

!
I 4 ’/

MAJOR CONCEPT , //

Basic components of the decision-making process can bg applied to the

estab11sh1ng of personal goals and the making of carqer -related dec151ons.

! !

'SUBCONCEPT

An individual should consider altermative wayé to reach a given goal.
I 2 N

In the »- the student will be able to
. predict at least two alternative
courses that a character in a-
story might take to reach a goal.

. 1dent1fy at Least two different
| ways to do a certain academic task.

. point out at least two different
ways to carry out a ‘particular
school activity.

\

‘- . . . apply the idea of alternative

[ -~ -routes between two.locations on a -
' ? road,map, globe, etc.

®

. / ) v
, the student will be able to

. describe at least two different
ways he tried to reach one
particular goal.

. experiment with chang1ng the rules
of a game. .

Y . . . discuss possible difficulties that

may arise in carrying out a
particular group activity.

S L .
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. . . design a.maze, on paper or in
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+ Third Ex;h)‘erien'cej’Levelf

MAJOR‘CONCEPT

Basic components of the decision-making process can be applied to the
‘establishing of persona] goa]s and the making of career-related decisions.

SUBCONCEPT

Decision making plays a role in the setting of umnedtate and Zona-range
goals. .

In the , the student will be able to

. explain the consequences from lack
of plans regarding a particular
goal. . .

. identify a key decision which set
"a career goal in the life of a
famous person. '(" .

. appra1se a situation in the com-
munity (or nation, etc.) in which
setting a goal is espec1a11y
difficult.’ ‘ : ’

In the » the student will be able to
. /

. relate at least two decisions
to the establishment ¢€ a per-
sonal goal.

._cooperafe with a group in reaéh1ng
a decision which establishes a
common goa1 "

. -plan ﬂecessary'steps to acquire .
a particular physical, or academic,
skill by a certain time.’ “

LAY




- . . . plan specific activities one

- ' ' wants to do the following
weekend; or, the following
summer .

. describe orally, or ih writing,
one's present career preferences
and the reason for them.




Fourth Experience Level

MAJOR CONCEPT ' : '

Basic components of the decision-making process can be applied to the
estab]ishing of personal goals and the making of career-related decisions.

SUBCONCEPT

The decision-making proéess ecan be used to set priorities in developing
personal goals. '

In fhe , the student will be able to

. describe how the priorities
of at least two classmates
- differ from and are similar
to each other.

% .. . describe, the apparent rank
order of priorities as exhibited
by the behavior of animals; or,

.\, by very young children.
‘. .. [
. identify preferences as embodied

by fictional, or historical,
characters. . |

, the student will be able to

. state a personal goal that ﬁas
changed because certain of one's
. preferences have changed.

. analyze certain achievements of
historical figures, or fictional
- _ characters, and rank order them
. o . according to which would give
- oneself the greatest satisfaction.




®

. explain how at 1qast two of
his preferences are influenced
by his physical surroundings.

. explain how at least two of his
preferences are influenced by
his peer group.

In the , the student will be able’to
. create-a set of attribute blocks, or

pictures, etc., which can be used to
demonstrate preferences.

ST



Fifth Experience Level

MAJOR CONCEPT

Basic components of the decision-making process caﬁ,be‘applied to the
establishing of personal goals and the making of career-related decisions.
. ) h\ .

SUBCONCEPT

y . ¢ . - . - °
Setting goals can be enhanced bu analyazing decisior-making processec.

*In tﬁe , the student will be able to

.® 1ist in writing the pertinent
factual data upon which a deci-
sion made by the class is based.

.. ana]yZE';be assumptions of values
upon whffch a. decision of another
individual or of a group is based.

. identify at least two specific
values upon which a decision of
another individual or of a group
is based.

L ]
b . . . cite an example, from reading or
) experience, bf a decision or con-
clusion based upon an unidentified
value or fact.

In the , the student will be able to T

. 11st4%he pert1nent factua] data
upon which a particular decrs1on
of his own is based

. analyze assumptions of values
upon which a particular decision
of his own is based.

A ]



Sixth Experience Level

MAJOR CONCEPT

Basic) components of the decision-mak%ng process can be applied to the

eeﬁ; 1ishing of personal goals and the making of career-related decisions.
SUBCONCEPT

The decieion-making process can be used to de®2rmine one's preferences, .
at that point in time, between various job families.

(

In the , the student will be able to ‘

. match the differences and simi-
larities in physical and/or the A
other kinds of requirements
between two job families.

~N
. identify the préferences which
affected the occupational choice
of a famous person.

. . . . name a partjcular ability or quali-
fication app]y1ng to two or more
job families which would -expand
decision-making possibilities.

In the » the student will be able to
. rank order a set of job fam111es
‘according to at least two personal
. preferences.

. divide a given number~of job
families into lists that are and
are not in keeping with h1s stated
values. ) ),

. explain why a particular job family
appeals, or does not appeal, to
oneself.

Sy
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. identify possible bases for
certain of his own values. in
interests, knowledges, skills, etc.

. give an example of decision
strategy as -drawing a conclusion

" from a set of values and informa-
tion. '

. discuss how different sets of
values may lead to difvarent
conclusions.

In the , the student will be able to

. use an overtly methodical aporcach

4
' in putting a jigsaw puzzle together.
’ .
{
Q | ‘ |
"

15§ -
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Y 4

. compare his present preference,
or lack of preference, for a.
particular job family with his
feelings about it last year;

. two years ago; three years ago, etc.

. : . . . discuss how job preferences within
- the next ten years-may be influ-
enced by personal or environmental
changes. ;

» '”.‘3;’,"' / 5/ ?
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Introduction to Lifestyle Dimension

WORK AFFECTS AN INDIVIDUAL'S WAY OF LIFE, IN THAT A PERSON IS
A SOCIAL.BEING, AN ECONOMIC BEING, A FAMILY BEING, A LEISURE
BEING, AND A MORAL-BEING.

Major Concept

| A person's lifestyle involves the application of one's total
self to the conditions of living. The self develops through a contin-
uous interaction of the natural process of maturation with the various
influences of the human and phys1ca1 environment. These aspects of
self development are treated in the three dimensfon frameworks 4n the
Self Development Dimension as well as being an integral Dart of the
present dimension framework

The subconcepts of the Lifestyle Dimension begin with the broad
ideas of*the fact that people work and that they have diverse reasons for
doing so. A pattern follows which relates occupational considerations to
.the interdependence of family life, social interaction, principles of

" morality, economic aspects of life, and use of leisure time.

The idea that 1ifestyles differ is acknowledged as a normal
conditjon of any rommun1ty Lifestyle is largely a self-determined pat-
tern based upon one's own interests, tastes,-feelings, and peeds, with a
proper respect for interests, tastes, feelings, and needs of others. The
present dimension framework offers opportunities for individuals to clar-
ify such perspectwves for themse1ves and perhaps for each other No
1mp11cat1ons for "better" or "worse" are intended.

/5



Lifestyle

IS A SOCIAL BEING, AN ECONOMIC BEING, A FAMILY BEING A
LEISURE BEING, AND A MORAL BEING.

Major Concept

v

195
YO Pre3

WORK -AFFECTS AN INDIVIDUAL 'S WAY OF LTFE,~HY THAT A PERSON .
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Introduction

A
[ ) .
The Lifestvle Dimension stresses that work affects an, individual's
way of life, in that a person is many different beings--a social being, an
econcmic being, a-~family being, a leisure being, and a morau,being.

The major concept, through its subconcepts, helps an individual
to realize that each person has preferred methods of meeting agH dealing -
with daily situations, role preferehces, taStes, interests, needs, etc.,
and lifestyle is determined by the interrelationship of all of "these
factors. It is not the intent to place judgments, but rather 'to develop
an appreciation for. others and recagnition of many different 1ifestyles:

c L The :gbélopmenxal sequence of the subconcepts in-this dimension
framework leatls the pupil ito recognize the importance of developing an
appreciation of the various characteristics, human and material, of -

- different, 1ifestyles. Through such recognition and appreciation, we can
help to: eliminate destructive prejudices against those who are different
from ourselves. Additionally, when an,ipdividgal becomes aware of his
own peeds, interests; tastes, and prefarences, he then becomes aware of
his own lifestyle, his individual manney, and his motivations.’

. . . ‘ N . . ‘.
. “Every young person, as well as adult, has a lifestyle of his
own. As stated by Arbuckle, it is important to remember that "The only
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‘

o ) ) : ‘t.,
real life that (a child) can know is the life he 1ivé§. In all the ‘
rest there must be an element’ of fantasy and ‘dreaming." The respon51- .

bility must be taken tc_help the child to "do the best he can in living .

the 11fe he is 11V1ng nl

¢

..
o~ PR - k)

]Arbuck’e Dugald §. “0ccupat10na1 Informat1on in the Elementary .
“School." Gu1dance Services in the Elementary School, James C. Hansen, Ed.
Washington, D:C.: American Personnel and Gugd ance Association, 1971,

p. 170.- . ’ B ,
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= Mogt people work and .
: there are many reasons
why people work.

.,,.. , / SEST L
Readiness Level




Most people work and there
are many reasons why people

work. o | |
s

Family members perform work they
are capable of "‘perferming,

regponsibilities are shared, and
the family is an interdependent

. r/)é. ?'
Flrst Experience Level



Most people work and there
are many reasons why people .
\ work. _ . o

a2

Family members perform work they

are capable of performing, respon-
\\\ sibilities are shared, and the fam11y

i

s an interdependent unit. ‘
_ ’

- - Lifestyles within a
N community dtffer

b
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Lifestyles within a community differ.

R g \
. .
.

Family members perform work -
they are capable of performing,
responsibi]1t1es are shared,
and the famjly is an irter-
dependent unit.

Relationships exist between a
person's occupation and the
people with whom a person tends
to associate. - '

{

4

Thlrd Experlence Level .



Most people work and there
are many reasons wny peopie
work.

Lifestyles with a community differ.

Family members perform work
they are capable of perform-
ing, responsibilities are

shared, and the family is an
interdependent unit. '

Relationships exist between a per-
‘ son's occupation and the people
-with whom a person tends to -

</ " associate.

-
»

4 Moyal principles are an integral
pgrt of one's work life.

I .
. 3
/

-
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Most people work and there -
are many reasons why people
wo ."

Relationships exist between a per-
son's occupation and the people
" with whom a person tends to associate.
Family members perform work .

they are capable of performing, 1 ‘
responsibilities are shared, and - A ‘
- the family is an interdependent S
_unit. . : - e gy
' Moral principles are an integral .
part of one's work life. D

Lifestyles within a commﬁnity

differ.
. Relationships exist
‘between desired life- .
styles and career mone- -
tary ‘rewards.
'Q ‘\ . “ '
¥ .
.' X ‘
s
RN ¢ L il Y
4 - YL
f'nre::;“‘ -
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.. Fifth Experience Level -




Most people work and there are
many reasons why people work. -

Relationships exist between a per-

‘ son's occupation and the people with
Family members perform work they . whom a person tends to associate.
are capable of performing, :
responsibilities are shared, and
the family is an interdependent . , :
unit. ) Moral principles are an integral
part of one's work life.

Lifestyles within a community
differ. S

Relationships exist between desired
lifestyles and career monetary
rewards.

may, in turn, affect the amount and

X Leisure-time activitics and interests
may lead to a career, and one's career
S use of letisure time.

| J .
/¢y

Sixth Experience Level
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Introduction

MAJOR CONCEPT: Work affects an individual's way of life, in that a
person is @~ social being, an economic beiffg, a family
being, a l#isure being, and a moral being.

Teacher goals are offered to suggest directions in which the teacher
m1ght proceed to set up learning environments to promote the children's
realization of the subconceots. Teacher goals will be more generally
stated than pupil performance objectives.

As we are aware that an individual's wdrk affects his social,
economic, family, leisure, and moral being,wthe teacher challenge in this
dimension framework is to develob in each pupil a personal interest and
understanding of these interrelationships.

) As soon as a child becomes aware that lifestyles differ he is
likely to pass judgment. Such judgment tends to lead to destructive pre-
judices. The purpose of this developmental sequence of subconcepts is to .

~avoid this judgment by building pupil appreciation of the material and
human characteristics of different 1ifestyles and of the 1nf1uence of
career choice upon them.

) t —~

In summary, teacher goals ever the experience levels shall be:

_f 1. To encourage pupils to descrjibe the social,
economic, fanily, moral, leisure, and career
components of lifestyle.

2. To enhance pupil aoprecﬁat%on of' differences
= in lifestyles.

3. To guide experiences in which pupils may
explore and simulate career roles as they
influence various Somponents of lifestyle.

T Y



Readiness Level

MAJOR 'CONCEPT

Work affects an individual's way
of 1ife, in that a person is a
social being; an economic being,
a family being,.a leisure being,
and a moral being.

SUBCONCEPT

Most people work and there are
~many reasons why people work.
: y, !

/

A simple definition of work is
needed. The teacher may want to
discuss what the children think
of as work and then

EXPAND PUPIL UNDERSTAND-
ING OF THE -MEANING OF
WORK AS ANYTHING SPECIAL
A PERSON DOES.

t
’

-

A small child's work can be the
same as his play. The work of
someone who has been i11 may be
to get better. Work need not be
"hard". The teacher may wish to

EMPHASIZE THAT EVERYONE,
YOUNG AND OLD, WORKS '
WITH BODY QR MIND OR
8OTH. d

- Since workers are our daily helpers
in many ways, the teacher can '

‘. GIVE PUPILS.AN OPPOR-

TUNITY TO DISCOVER THE
VARIETY OF REASONS WHY
. DIFFERENT PEOPLE WORK.

—

Besides being a way to earn money, -
the work of adults produces goods
« and ‘services which we all enjoy.
The teacher can
INCREASE PUPIL AWARE-
NESS OF REASONS WHY
THEY THEMSELVES NORK

Pupils may understand "to make
things”, "to help", or “to grow
up" as reasons for their work.



First Experience Level

MAJOR CONCEPT N

" Work affects an individual's way

. of life, in that a person is a
‘social being, an economic being,

-+ a family being, a leisure being,
and a moral being.

SUBCONCEPT

Family members perform work they
are capable of. performing,
responstbilities are shared, and
the family is an interdependent
untt. .

¥4

Drawing upon each pupil's intfmate
family experience, .the. teacher can

_BROADEN PUPIL UNDERSTAND- .
ING OF THE WORK PERFORMED _ . ' ‘ _
BY- MEMBERS OF THEIR OWN .~ Families get ‘along by cooperatihg

FAMILIES, PARENTS, CHILD- ' ~ together, efch making a special
REN, AND RELATIVES, LIVING - .;contribution. A teacher goal is to
OR DEAD. : . - ‘

DEVELOP PUPIL APPRECIA-
. . TION OF FAMILY NEEDS AND
. Different types of work will be " HOW THESE ARE MET WHEN

fepresented by the clags families. FAMILY MEMBERS SHARE THE
An enrichment would be fb\\\ . WORKN - i
- : HELP THE CHILD- TO DE- o -
SCRIBE THE WORK OF THE Further, the teacher can
FAMILY WAGE EARNERS. :
F : GIVE PUPILS AN OPPORTUNITY

- TO SIMULATE FAMILY -ROLES
" AND EXPLORE THE INTER-
' . DEPENDENCE OF THESE ROLES.

/oy



if the teacher can provide a
simulation experience, an easy
- corollary would be to

LEAD THE CHILD TO
UNDERSTAND THE INFLU-
ENCE OF THE WORK OF

THE WAGE EARNERS UPON
OTHERS IN THE FAMILY -
IN SUCH TERMS AS TIME,
CONVENIENCE, MONEY,
INTERESTS, AND -
OPPORTUNITIES.

Ve

Fal

/ ' /
Since this is the category whic
will include most children, it is
impertant to .

INCREASE-THE CHILD'S
APPRECIATION OF THE
WORK OF FAMILY MEMBERS
"WHO MAY'NOT\FARN A WAGE.



Second Experience Level

MAJOR CONCEPT

Work affects an individual's way T
of life, in that a personis a

social being, an economic being,
a family being, a leisure being,
and a moral being.

“

SUBCONCEPT

Lifestyles within a comunity
differ.

i .The teacher can use his own life-
J ) . ) . “style as a model, either like or’
unlike the pupils', and

) J
- - ENCOURAGE PUPILS TO
- DESCRIBE LIFESTYLES
WHICH DIFFER FROM THEIR

So that pupils can describe their OWN. ‘

own lTifestyle, the teacher may Exaﬁbles might be taken
need to ) frdmryohsing'tybes—-house,
. e

. ELICIT AND FOCUS PUPIL AL A
. - locale--city,. suburbs,
INFORMATION ABOUT THE ’ .
small town, rural; from
COMPONENTS OF THEIR OWN age groups in their neighbor-
LIFESTYLES IN SUCH

hoods--young families,
;gsgiNés 2223&1§%22H1NG’ families with teenagers,
3 ) L - elderly perschs._

RECREATION, AND MOBILITY.-

Ideally, the teachur will be able to -

OFFER FUPILS OPPORTUNITIES
TO EXPLORE AND SIMULATE
‘ : DIFFERENT LIFESTYLES.

/e e



Third Experience Le\‘/_e_l.

MAJOR CONCEPT

Work affects an 1nd1v1dua1 s way.
of life, in that a person is a

'social being, an economic being,
.a family being, a Te1sure be1ng,
and a moral being. i

SUBCONCEPT

ReZatzonshmps extst between a
person's’occupation and the
pecple with whom a person tends
to assoczate

hi

. !
Y

Most of us can remember a special
task which made it possible for
us to meet new people. The
teacher may |

HELP PUPILS TO IDENTIFY -
- SITUATIONS IN WHICH
THEIR WORK HAS LED THEM
TO MEET SPECIAL PEOPLE.

Since new friends often show a
person new things to do, the
Ateacher may ..

HELP PUPILS IDENTIFY
SITUATIONS ‘IN WHICH
ASSOCIATES HAVE LED :
THEM TO A SPECIAL KIND
OF WORK.. :

-

Sometimes an interesting task means
a good time together. Also, a
helpful co-worker can make a dull
or hard job seem easy. The teacher
may want to :

OFFER PUPILS AN.OPPOR-
TUNITY TO ASSESS THE -
INTERRELATIONSHIP BETWEEN
AN INDIVIDUAL'S ASSOCIATES,
AND HIS WORK.

To illustrate the concept, the
teacher can

STRUCTURE AN EXPERIENCE
‘IN WHICH A PUPIL'S. WORK
MAY LEAD HIM TO MEET

- SPECIAL PEOPLE. -



~ SUBCONCEPT

Fourth Experience Level

!

MAJOR CONCEPT

. AN
Work affects an individual's way
of life, in that a person is a

a family being, a leisure being, '
and a moral being. '

_ social ‘being, an economic being,[ /,—~———4‘”“‘_'__’f”'

Moral principles are an integral
part of one's work life.

Nine-year olds may

NOT have ever .considered
their "morals". They may assent
to certain things being wrong

such as cheating, lying, stealing, “

or killing. The teacher should

DEVELOP POSITIVE PUPIL
UNDERSTANDING OF MORALS
AS OUR IDEAS OF WHAT IS
RIGHT, FAIR, AND HONEST

S

\\

The teacher should
A Y N

INCREASE PUPIL APPRECIA-
TION OF MORALS AS BASES
FOR ACTION. ' _

The teacher may

GUIDE PUPIL INVESTIGA-
TION OF HOW SOCIETY- PRO-

DUCES AND DEPENDS UPON -
MORAL PRINCIPLES.

The teacher may

ENHANCE PUPIL AWARENESS
. OF MORALS WHICH ARE

OPERATIVE IN THE CLASS

ROOM. e :

L

75

K-}



The mora]s which a_worker
brings to a job influence that
job. Sometimes a worker is
refused for moral reasons.
. Certain religious groups do
not shoot guns in wars. The
teacher may .

'IN THE INFLUENCE OF AN

INDIVIDUAL'S MOBALS
UPON HIS WORK. -~

e ? g

STIMULATE PUPIL INTEREST

'The tea%her may w1sh to

PRIVATELY REFLECT UPON -
PERSONAL MORALS WHICH
THE TEACHER EXPRESSES

- AND EXEMP'IFIES FOR THE
PUPILS.



Fifth Experience Level . -

-

- ‘MAJOR CONCEPT

Work affects an individual's way
of life, in that a person is a
social being, an economic being,
a family being, a leisure being,
and a moral being.

SUBCONCEPT

: , .
Folationshiine crieot oboron
gty [ festulos il oaroer

AN LN raar e
v

" Glamorous Tifestyles are usually
widely publicized and guite
attractive. But 'big Wouses, bLig
cars, expensive clothing, and
jet travel cost a-great deal.
The teacher should

Pupils may already have experienced
a change in lifestyle resulting

from ‘job changes of the family wage
, earners. The teacher can

GUIDE PUPIL UNDER- '

STANDING OF THE RELA-
TIONSHIP BETWEEN CAREER
MONETARY REWARDS AND THE®
FEASIBILITY OF A LIFE-
STYLE.

.o
The teacher will wanrt to

10N OF ATTRACTIVE

- .CHARACTERISTICS OF LIFE-
STYLE WHICH DO -NOT
DEPEND UPON INEOME.

ENHANCE PUPIL APPRECIA-

/:/Cl

STRUCTURE AN EXPERIENCE
WHICH WOULD GIVE PLYILS
A CHANCE TO PREDICT AND
ASSESS LIFESTYLE CHANGES
LIKELY TO RESULT FROM A
CHANGE IN INCOME FROM
LARGE TO SMALL AND FROM
SMALL TO LARGE.



~Sixth Experience Level

MAJOR CONCEPT

Work affects an individual's way
of life, in that .a person is a
social being, an ecanomic being,
a family being, a leisure being,
and a moral being.

SUBCONCEPT

Letsure~time activities and -
interests may lead to a career,
. and cne's career may, in turn,

affect the amount and use of
letisure time.

Most people increase their know-
ledge and skill with hobbies or
leisure-time activities which v
they can choo<e to do fairly often.
The teacher can

FOCUS PUP®L ATTENTION
‘UPON THE DIFFERENCE
BETWEEN TEMPORARY VERSUS
CONTINUTNG~LEISURE-TIME
ACTIVITIES. :

3
There may be several interesting
examp]eé which the teacher could
use to ‘

~  STIMULATE PUPIL INTEREST
IN LEISURE-TIME ACTIVITIES
OF OTHERS WHICH LED TO A
CAREER, *

Another informative Qay to keep
pupil interest -high would be to

PROVIDE AN OPPORTUNITY
FOR PYPILS TO EXAMINE
DIFFERENT LEISURE-TIME
ACTIVITIES CHOSEN BY
CLASSMATES. .



Some jobs are more time-

consuming than-others. The A
teacher <hould Also helpful would be to

INCREASE PUPIL INFOR- »»  JAKE FIRST STEPS IN
> CONSIDERING PERSONAL
MATION ABOUT CAREERS .
FREEDOM AND_WHAT 1T
LIKELY TO OFFER MUCH
| | MEANS IN CAREER AND
LEISURE TIME (AND THOSE TN LEISURE TTHE
LIKELY TO OFéER LITTLE. :

oy
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Introduction

‘)MAJOR CONCEPT: MWork affeets an individual's way of life, in that a pe?sdn
' 1$ a social being, an economic being, a family being, a
leisure being, and a‘'moral being.

The pupil performance objectives for this Lifestyle Dimension
framework provide a pattern which includes several facets of a person's
individuality. The subconcepts offer a series of challenges for dealing
constructively with ideas that might otherwise be considered cc- trovers1a1
or even taboo. An individual’s lifestyle is a very personal th1ng, and
such notions as tastes, preferences, or inclinations need to be provided
with -a matter-of-fact atmosphere that accords them the d1gn1ty ‘and accep-
tance they deserve. . ,

The teacher will do well

COGNITIVE to ant1c1pate possible "trouble
DOMAIN spots" in this dimension. For
example, family.income and its
many implications could possibly
be a source of embarrassment or

an impetus for snobbery,.socializa-
tion among peer cliques or adult ./
groups might have unpleasant con-
notations, and various defini-
tions of "morality™ will probably
be implicit in children's comments
and behavior. Such topics can
also offer opportunities for help-
ing children develop scme degree
of empathy, tolerance, and mutual
appreciation. Morality, socjal-
ization, money, opinions, and
emot1ons are obvious and’ normal
facts of 1ife. Thc . are more
“likely to be positive aspects of
an individual's being and per-
spective if treated with intelli-
gent acknowledgement.

AFFECTIVE
DOMAIN

‘v

PUTTHMNOTOR
DOMATY




*

Readiness Level C

\

MAJOR COMCEPT : ’ S a //
- Work affects an individual's way of 1ife, in that a person is a social .

being, an economic being, a family being, a‘ﬂeisure being, and a moral -
being. ‘ A ' -
T B S,

SUBCONCEPT
‘Most people work and there are many reasons why people work.

’

In the . » the student will be abie to

..name’ at least two ways pebple earn
their 1iving.

. relate at least two specific tasks
to the satisfaction of basic needs.

. state the difference between an
dssigned-task and an assumed @ask.

. identify at least two ways class-
mates might -help each other.

“

In the » the student will be able to

. explain why he would choose one school
activity rather than another.

identify one s own abilities as rea-
sons for choosing a particular class- » -

. room -task.
3 . . . identify one's own interests as rea-
. sons for chdosing a particular class-
. room tasky

/7(/,




/ . . . describe how it feels to be tired of
a task, ahd what might be done about
the feeling. :

-

. . . . discuss why people might choose the
{ _ ‘ T work they do.

.

the student will be able to

... demonstrate how to get- ready to carry
out a particular classroom task. -

-



First Experience Level

" MAJOR CONCEPT
Work affects an individual's way of life, in that a person is a social

being, an ‘economic he1ng, a family being, a leisure being, and a moral
being.

SUBCONCEPT . -

Family members peyforr work they are capable. or performing, reﬂponszbzlztzes
are Oharm/ aml the family <o an w"uruerer.d'dnt untt.

QIh the , the student will be able to

. tell which members of the.family could
use each of a given number of household .
utensils for their usual purposes ’

. explain how each of a number of house-
hold tasks is important.to the family.

. explain what talents or skills are re-
quired for a certain number of tasks
for the home.

. nawe the occupations. of wage earners ih
one's own family.

)

» the student will be able to
. identify tasks for whigh he is respon-
sible at home.

. state how the completion of a par-
ticular home task affects members
of the family. .

P

S



. describe how a specific change of

occupations did, or could, affect
the members of a worker's family.

. . report on particular occupational

tasks performed by the wage earners
of the family and how they relate
to the home situation.

‘Inthe W , the student will be able to

N

. . demonstrate the uses of a given number
of household utensils.

~

e

y
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Second Experience Level

MAJOR CONCEPT-

Work affects an individual's way of life, in that a person is a social e
being, an economic being, a family being, a leisure being, and a moral
+ . being. Fas ’

%’ e N
.“. (' -
Y N E” {\‘v .
. : ) e L “
‘ SUBCONCEPT , o R )
Lifestyles withign o compunity 1iffer. : N,

In the , the student will be able to

. classify types of recreational activities
available in the community.

. describe différent kinds of housing in
the community. 7

. compile 1ists of prpducts and services
. available 10tT™y, organized according
to specific categories. .

. . . . . describe at Teast two lifestyles in the
L _ community in terms of things owned and
; activities experienced.

: . . . identify the condition and behaviors of
e = a character or family in a story or fiim
H as an example of 11festy1e¢

, the student will be dble to

. analyze the contents of televis.on
advertising with regard to the wants,
needs, and values of the intended .
audience.

. . . identify possible alternative occupa-
. v tions for the wage earners of one's

' family from a given list of job de-

scrintions.

s - !

»l
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N

. cooperate with a classmate in pre-

senting descriptions of their re-
spective families' preferences in
group recreation.

/

. discuss the idea of 1ifestyle in

terms of wants, needs, and resources.

@

e~
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Third Experience Levei

MAJOR COMCEPT

Work affects an individual's way of 1ife, in that a person is a social
being, .an econofic being, a family being, a leisure being, and a moral
being. .

SUBCONCEPT

Relationships exist between a person's occupation and the people with whom .~
a person tends to associate. ,

b

In the , the student will be able.to

{ . . . classify a particular number of occupa-
t ~ tions according to the amount of inter- -
: personal activity that may be expected.

~ - . . .gather data about social contacts between .
// people who work together. S

~

. name at least two occupations in which
a person would work -alone most of the
time. '

" - l . . .-name at least two occupations in which
' a person would often be meeting new -
people. .

.identify at least one local social or
recreational group whose membership is
based upon occupational affiliation.

'Q. - - -

In the , the student will be able to

. identify a number of classmates who have
some interests similar to-his own, and
who have some interegﬁf‘unlike his own.

. ‘analyze his own -considerations of the
needs and interests of others.

P,

Vd
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~

. . discuss the importance of being able

to work with people of diverse in-
terests and ‘personalities.

identify peers who are of help to
him in particular situations.

relate an instdance in‘which a fri_ad
influenced his participation in an

“activity. ;

classify one's reqgular playmates as
originating from school or from non-
school ucquaintances.



\

MAJOR CONCEPT .

Work affects an individual's way of 1ife, in that:a person is a sdc1ai
being, an economic being, a family bE1ng, a 1e1sure being, and a mural
being.

SUBCONCEPT
. - Qi)
Moral principles are an integral part of one's work Llife.
In the » the student will be able to T,
. ... analyze at least two possiblé courses of
4 : action when.somecne makes a mistake or
~ fails to perform duties orooer]y
. lTocate moral pr1nc1p1es embod1ed by h1s-
torical, or fictional, characters. :
identify ovallv, or in writing; at least
three terms which indicate spec1f1c moral
cons1derat1ons - i
. state at 1east one common]y acknowledged
' moral maxim. .

- ki

o

. s

In the , the student will be able to -
- - . " -
. determ1ne how one's own feel1ngs of
right and wrong affect his attitudes

" ‘ ' - and pérformance while working at 3

“(\ B : , specific task. °. {,

. ex01a1n how certa1n work conditions

. conflict with one's feelings, of r1ght
TR and wrong.

“a



3

. compare one's own feelings of right and

wrong with those of peers, characterS‘\
in stories, etc.

. descr1be the bases for the va11d1ty of

one's own moral principles.

. discuss how ideas of right and wrong

may change according to time or place.

. discuss possible differences between

ideas of right and wrong which change
and those which do not.

%



L MAJOR CONCEPT

- Sixth Experience Level

~.

’ . )
Work affects an individual's way of Tife, in that a oerson is a soc} -
being, an economic be1ng, a family being, a leisure being, and a moral

being.

! R . " ,
SUBCONCEPT ; _ T
, .
Leisures- tum, activi tics and intercsts may lead to a career and one's career
may, in turn, affect the amount anl wne of leisure time. = e
In the » the student will be able to

. classify a specified number of occupations
according to skills which may -relate to
leisure-time activities.

. describe how particular leisure-time in-
terests may lead to occupational consid-
erat1ons :

e C. . c1ass1fy a specified number of occupations

according to specific time requirements,
with implicaiions for amounts of leisure
time. - [

f
¢

)

In the , the student will he able to
. report about a hobby to the class, and
explain how aptitudes for it may be of
help in thinking about a career.

. relate one's own out-of-school fn;erests
to school work.

. describe how certain_school activities
helped to develop or to enhance an out-
) side 1nterest

L]

/r) :’//
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- ' Fifth Experience Level
" MAJORCONCEPT ?

.

Work affects an individual's way of life, in that a person is a socigl ﬁ
being, an economic being, a family Reing, a leisure beirg, and a moral s»

being. ty
‘ ~ SUBCONCEPT
- RS ) -
Relatiornips cwinst botuocew desined Lifestules and carcer monetary rewards.
. \
In ths » the student will be able to v
. identify conditions of family well-
: . being and the1n~re1at1onsh1p to wages
. - s earned. .

) ] 3
: ‘ . . . classify a specifged number of occupa-
0 tions accord1ng to expectat1ons for
monetary gain. K
.. # - comnare the modern ideas of wants, needs,
and luxuries with those of earlier times.

. compare the ideas of wants, meeds, and
luxuries in the Tocal community with
those of people in other parts of the . -
world.

s

In the , the student will be able to .

. relate the idea of purchasing power
to one's own values and needs.

. describe’at least two possible life-
_ styles that could be maintained with-
. " in a given income.

‘ : . . . discuss how needs may ba met differently
) - within two or more different incomes.

PR »_' _ ’

~




» the student will be able to

. demonstrate skills related to a” hohby or
other out-of-schosl interest.



-‘Self,"Dévelop_ment_

AN‘UNDERSTANDING AND ACCEPTANCE/QF SELF IS IMPORTANT.

3

SOCIAL, ECONOMIC, EDUCATIONAL, .AND CULTURAL FORCES INFLUENCE
SELF DEVELOPMENT L e

.

Major Concepts

INDIVIDUALS DIFFER IN ‘THEIR INTERESTS APTITUDES “ VALUES, AND
ACHIEVEMENTS.

) ' . )
’ v L,

kS

richment of . .
acher aml Coumelof
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N

Introduction to Self Development Dimension

ACHIEVEMENTS.

Y
N
o

’ < ’
~ \ . /

) The three major concepts in the SeIT’Deve]opmaﬂt Dimension prov1de

three perspectives con the growth of the individual person.

The first of these considers the individual largely from what might
be called an internal view. ‘Physical, social, and emotional development

* provide one with his own unique being, and, as various roles are_exper-

ienced and as interests and competencies acquire. increasing s1gn1f1cance,
he begins to relate his self awareness to the possibilities of eventual
career preferences . ) L.

In. the second sense, the self is studied more from the standpoint
of the effects resulting.-from external forces. For this purpose, four
influences are identified--social, economic, educational, and cultural. = #
Each of these is considered individually under a single’subconcept, and

AN UNDERSTANDING AND ACCEPTANCE OF SELF IS IMPORTANT. N
ﬂ - : . »
Q.
§ SOCIAL ECONOMIB’ EDUCATIONAL AND CULTURAL FORCES INFLUENCE
_53( SELF DEVELOPMENT : x
5 P |
éa INDIVIDUALS DIFFER IN THEIR INTEREsTS APTITUDES VALUES AND

also as actively interrelated with each.other as parts of the total environ-

ment. . Change is acknowledged as a natural condition #n both the environment
and the selfy : .
A

Thirdly, the study of self cencentrates upon the differencés among

'1nd1v1dua1s These differences are divided into the areas of interests, °

aptitudes, values, and achtg;ements, and are treated both separately and
as mutual cgncerns. As fa: as possible, the context for these ideas is
their relationship to the individual's performances of ta$ks and activities

" with eventual consideration g1ven in the.direction of possible occupational

preferences.

Wherever the teacher may be_ operating within the Self Deve]opment

_ Dimension, - the opportun1ty for enc0uraglng healthful attitudes toward one-

self and others is always present. Acknowledgement and acceptance of dif-
ferences 4s as essential to the human condition as is the enjoyment and
familiarity of character1st1cs held in common. e ‘

\
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Introduction - .

. An 1ntelllgent choice of an eventual.program of career orienta-
tiofi-and preparation rests upon two basic conditions: {1) a broad
acquaintance with both general and specific expectations offergd by the
world of work; and, (2) an active awareness and control of one’s own
total being. Thus, an individual's knowledge of and attitude toward
himself are of paramount importance for his emerging preferences
., regarding possible career choicec. This dimension- framework is con-
cerned w1th the development of self- understanding and acceptance.

) The subcon-

\fHZ;\ ) cept§ co?sider thﬁ
Al . individual's growt

Z@i}: M@Wﬂyghysicany, intellgc-

A \\J L tually, emotionally, and

R socially. Through the fifth

- -experience level, the ideas of

maturation and increasing aware-

' ness are treated without partic-

ular career context. At the

sixth experience level, self-

know]edge and acceptance are re-

' y % lated to career pre-
. A
. Vo, ae M.ﬂ)\&-v; \S»/ !

ferences.

Two other
,A_:§§§éy maJor concepts are contained
' in the Self Development Dimen-

sion. One of these involves.the

of these other major concepts is treated in a imension

diverse environmental forces which affect personal grgwth, and the

other deals with the differences which exist among ;ggfﬁggahjs. Each
arate

’ framework.

/G -
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Avarenegs of oneself within
the context of the family
structure is important.

- ERIC e ‘
~ Readiness Level




[ '
Awareness “of ‘oneself within
| , the context of the family
v - : : - structure s important.

An individual ea:per'c‘ences
various roles--friend, student
group member, ete.

9 -

First Experience Level .-
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" Awareness of oneself within
the context of the family
structure is important.

1

»

"An individual experiences
varfous roles--friend,
student, group member, etc.

Ther:e_ are certain physi-
cal, soctal, and emotional
characteristics’ whieh make
an 'tndividual unique.

ULl : ’
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» Awareness of oneself'With{n the o
~ context ‘of the fapily structure :
is important. s '
: There are certain physical, socia
and emotional characteristics whi
make an individual unique.

An individual experiences various
roles--friend,' student, group
member, etc.

An individual's feelings relative
to hapviness, fear, anger, loneli- .
ness, ete., are diverse.

/93
“Third.Experience Level"

&

. A



N L ‘Q} ‘ ﬁ

Awareness of oneself within - -

the context of the family i -

structure is important. N -t .

. There are certain physical, .
sccial, and emotional character- /
istics which make an. individual oo
eunique.’ :

An individual experiences - '

various roles--friend, stu- .. R i

dent, group member; etc. ~ .

-«

o . _
Ar individualds feelings relative

‘ ' . to happiness,«fear,*anger, Tone-

° . liness, etc., are diverse. .

_ A person's membership in a group
- . affects the group as well s

~
s

,'?4 )
W S B, ’
"_I . B;n. \""l/--.
V.
A L
Fourth Experiencé& Level. =~ =~ -

Aruntoxt provia c




——

_An.indivddual experiences various

Awareness of onesel{ within the !
context of the family structure
is important.

3 L3

S L ’ There are certain physical, social,

and -emotional characteristics
#hich make gn individual unique.

‘roles--friend, student, group ‘ [ ’

‘member, etc. ‘ )’

.“4 - . ‘ . .
L -.'\‘ - ' An individual's feelings relative

A :

to happiness, fear, anger, loneli-
ness, etc., are diverse.

A person's membership in a group
affects the group as well as
himself.

* Interests and abilities mature
Nand change as well as one's
physical being

/Vs '
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S
Awareness of oneself within the = An individual's feelings relative
context of the family structure to happiness, fear, anger, Toneli-
is important. ) ness, etc., are diverse.
An individual experiences va A person's membership in a group
roles--friend, studeht, group _affects the group as well as
member, etc. ' himself.
There are certain physical, social, "Interests and abilities mature: and
and emotional characteristics which change as well as one's physical
make an individual unique. being..-

There is a relationship between an
individual's knowledge .and acceptance
of self and his edreer preference.

. /¢ =177 :
Sixth Experience Level




TERCHERELF
GORLS/peyeLoPmenT

Introduction

§

MAJOR CONCEPT: An understanding and acceptance of self is important.
.. ' L]

" Teacher goals are offered to suggest directions in which the
teacher might proceed to set up learning environments to promote reali-
zation of the subconcepts by the children. Teacher goals are more
generally stated than pupil performance objectives.

‘Elementary children have usually outgrown the extreme self-
centered but non-reflective behavior characteristic of early childhood.
Though they have interests in other people and things, they may ngt yet
know how to think of themselves purposefully. Searching ansyers to the
question, "Who am I?", have probably been intuited or felt. rather than
explored and expressed.

The goal for teachers seeking to realize fhis major concept in
. the classroom is to develop in each child an informed and worthy idea
of himself. In.summary, the teacher will strive to

1. expand the child's understanding -of
characteristics which make him a .
unique individual.

2. encourage the child to explore his
powers to change hims 1f.

3. give the child ar opportunity to apply
self-knowledge to present activity
choicas or career prgferences.

(';/('*(7




Readiness Level

.8
Y

MAJO% CONCEPT

An understanding and acceptance
of self is important. '
SUBCONCEPT

Awareness of oneself within the

context of the family structure
18 tmportant.

A first step in a child's gaining
of self respect is having others

interested in getting to know him. Pupils will soon realize t.uat some-

A[(way to become better acquainted oneg” has a baby sister, another a

iy to ' big brother, anqther is an only

4 child, another lives with grand-
ENCOURAGE THE PUPILS mother. Each family has advantages.
TO DESCRIBE THE MEMBERS : The teacher may wish to find ways to

OF HIS FAMILY. |,
: ENHANCE PUPIL APPRECIA-
TION- OF DIFFERENCES IN

* RAMILY STRUCTURE.

AN

Pupils do & 1ot of things within

their families. The teacher can g .
’ ) ‘ © You may have heard of many contri- |
GIVE PUPILS AN OPPOR- " " butions which small children make -
TUNITY TO DEMONSTRATE , -to their famidies., Examples: "I .
THINGS THEY LIKE TO DO smile when Daddy takes my picture. °
WITH OTHERS IN THEIR \ I dress myself. I put away my toy7
FAMILY. : AND the baby's.” The teacher can

4

STRUCTURE EXPERIENCES TO
SHOW WAYS TO COOPERATE
IN THE FAMILY.




./

First Experience Level

MAJOR CONCEPT

An understanding and acceptance
of self is important.

SUBCONCEPT

An individual expericnces various
roles--friend, stu’ nt, group
member, eta.

v

Besides his family ~identity, the
pupil can recognize himself in
outside social relationships
such as pupil, friend, patient,
patron, church member. The
teacher can

LEAD THE PUPIL TO
RECOGNIZE. THE MANY
SOCIAL RELATIONSHIPS
HE HAS BEYOND THE
FAMILY.

|
Friendship, ‘belonging, and

accepting responsibility increase

our self acceptance. The teacher
may strive to

STRENGTHEN THE CHILD'S
APPRECIATION OF WAYS
IN WHICH HIS SOCIAL
CONTACTS HELP HIM.

-

“Roles eiperienced by class members

can be shared. Examples: "This
is how I play ball after school.
This is how I walk the dog. This
is how I carry groceries." The
teacher can

STRUCTURE EXPERTENCES IN
WHICH ROLES OF INDIVIDUAL
CLASS MEMBERS CAN BE SHARED
OR TRIED OUT BY OTHERS.

To stimulate pupils to experiment
with new roless the teacher can

INCREASE INTEREST IN
ROLES FRLLED BY OTHER
INDIVIDUALS INCLUDING
ABULTS.

£ SO




Second Experience Level

_MAJOR, CONCEPT

N .
An understand1ng and acceptance
Of se]f is important.

SUBCONCEPT |
There are certain physical, social,
. and emotzonal characterzstzcs

For pupils to progress tnward

~ mature self acceptance, they
need the best possible under-
standing of their own individual-
izing characteristics. The
teacher will want to

,\\\\m"fh .

The teacher may profit from includ-

ing himself/herself in these assess-
ments of characteristics.

LEAD CHILDREN TO :

RECOGNIZE AND ACCEPT

THEIR OWN PHYSICAL Special skills are needed for the

and

CHARACTERISTICS AND
THOSE OF CLASS MEMBERS,

LEAD CHILDREN TO
RECOGNIZE AND ACCEPT
THEIR OWN SOCIAL
%HARACTERISTICS AND
HOSE OF CLASS MEMBERS,

LEAD CHILDREN TO
RECOGNIZE AND ACCEPT
THEIR OWN EMOTIONAL
CHARACTERISTICS AND
THOSE OF CLASS MEMBERS.

acceptance of individual differences.
The teacher may attempt to structure
experiences, perhaps even cevise
some classroom procedures to

INCREASE UNDERSTANDING,
SHARING, PATIENCE, AND
COOPERATION AMONG CLASSMATES.

The teachei may also wish to

ASSIST STUDENTS IN BEGINNING
T APPRECIATE THE DIFFERENCE
BETWEEN CHARACTERIST..S WHICH
CAN BE CHANGED AND THOSE
WHICH CANNOT.



1

Third Experience Level

MAJOR'CONCEPT ' TN

An understand1ng and acceptance
of self is important.

SUBCONCEPT

An individual's feelings relative .
to happiness, fear, anger, lone-
liness, ete., are diverse.

In order to explore this subcon-
cept, pupils need to focus their
attention upon the range of their
feelings and ,be able to describe
them. The teacher may

INCREASE PUPIL AWARE- L, -

NESS OF THE RANGE AND When others--parents, peers, idols--
VARIETY OF FEELINGS have feelings different from the
WHICH HE EXPERTENCES. child's own, he needs to be able to

cope with these differences. It is
' important for¢the teacher to
Many pupils will be aware of a ‘

past feeling which has now GIVE PUPILS AN OPPORTUNITY
changed; e.g. "I used to be : T0 COMPAR% THEIR INDIVIDUAL
afraid of lightning. Now I don't . REACTIONS \TO THE BEACTIONS -
worry about it." This informa- OF OTHERS REGARDING CERTAIN ‘
1

tion is helpful. The teacher can - EXPERIENCES .,

'BROADEN PUPIL UNDER-

STANDING OF SITUATIONS ~
TOWARD WHICH HIS FEEL-

INGS HAVE CHANGED.

2ee) | . )
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Strong feelings can be upsetting.
Pupils may not know what to do
with them. The.teacher can act
as a guide to ‘ -

'LEAD PUPTLS TO DISCUSS - - Good rapport with the class comes

WHEN AND HOW FEELINGS if the teacher will
CAN BE EXPRESSED, ) >
SHARE HER/HIS OWN
and - FEELINGS REGARDING

, ~ CERTAIN EXPERIENCES.
FOCUS PUPIL ATTENTION . :
UPON WHEN AND HOW
FEELINGS CAN BE CON-
TROLLED. |

\




Fourth Experience Level

L3

9

MAJOR CONCEPT _ - n o
An understanding and acceptance \‘V
of selr is <important. n“y/
SUBCONCEPT

A rerson's membership
in a group affects

the group as well
as himself. .

v W/l I ST
For an experiential ”;rl l i ,f‘u
basis for under- i L

lWMuv

standing and appre- s i

ciating this subconcept,, ) 7 .
the teacher should strive to '

ORGANIZE THE CLASSROOM i ENRICH PUPIL UNDERSTAND-

"GROUPS TO AFFORD DIVERSE ING OF THE ADVANTAGES AND

AND CHANGING MEMBERSHIPS. DISADVANTAGES OF GROUP

< ‘ : ’ MEMBERSHIP. ,
Nine year olds belong to Scouts, .
4-H, music, dance, and athletic 7 Within a grouo, members can assume
groups. They enjoy organlzlng ’ different roles.  The teacher can
their own ¢lubs. The teacher
will want to N STRUCTURE AN EXPERIENCE
. : IN WHICH PUPILS MAY TRY
STIMULATE PUPIL INTEREST OUT DIFFERENT ROLES IN
IN GROUPS TO WHICH THEY THE SAME GROUP.

BELONG OR MIGHT BELONG,

and, - L

L x-27 ) )



Also helpful is to

EXPAND PUPIL.INFOR-
'MATION ABOUT THE MANY
DIFFERENT TYPES OF
SOCIAL GROUPS.

-~
+

Pupils can draw useful information

from their previous éxperiences.
with groups. The teacher may wish

to

LEAD PUPILS TO EXPLAIN

WHY A GROUP MAY SEEK A

SPECTAL MEMBER AND WHY

AN INDIVIDUAL MAY SEEK
- A SPECIAL ,GROUP.



Fitth Experien'ce Level

MAJOR CONCEPT.

An understanding and acceptance
of self is important.

_ SUBCONCEPT
Interests and abilities mature
and change as well as onc'’s ) 0
rhysteal being. .
. ,ff/”
. . ’ ofr/j;: s
Within the classroom, the teacher
will want to )
- EXPAND PUPIL UNDERSTSTANDING
ESTABLISH AN ATMOSPHERE : OF THOSE ‘INDIVIDUAL INTERESTS,
" OF ACCEPTANCE AND COOPERA- . -ABILITIES, AND PHYSICAL
TION REGARDING PERSONAL ; . CHARACTERISTICS WHICH HAVE
CHARACTERISTICS BEYOND _ CHANGED AS A.RESULT OF PER-

: THE CONTROL OF THE _ SONAL PLANNING.
4 . }NDIV}DUAL. - ‘ : :

o As an exercise in trying out self
Self acceptance implies under- know\edge. the teacher may

standing of one's own 4yrowth and

change. Building upon the natural ' GIVE PURILS AN. OPPORTUNITY
enjoyment of reviewing *how I used *  TO PREDICT CHANGES WHICH
to be," the teacher can ARE LIXELY TO OCCUR'IN -~
_ THEMSELVES IN THE FUTURE.
INTEREST PUPILS IN DESCRIB- .
ING THEIR INTERESTS, -ABILI- To help secure understanding of the
TIES, AND PHYSICAL CHAR- subconceot, the teacher can '
e ACTERISTICS AT DIFFERENT ‘ P
N AGE LEVELS, PROVIDE AN-EXPERIENCE IN
: o WHICH PUPILS MAY BE LIKELY
and ) - _ TO UNDERGO A SMALL BUT

OBSERVABLE CHANGE IN INTERESTS,
) . . ABILITIES, OR PHYSICAL
) | ' | CHARACTERTSTJCS.

.Q(-éf



Sixth Experience Level

»

MAJOR CONCEPT 4 | . L v

Anlunderstaﬁaﬁﬁg’and acceptance
of self is~important.

SUBCONCEPT

There ig a relationship between
an tndividual’s knowledge and
acceptance af self and his L.
-career preférence :

Some _students keep SO busy they ‘
hardly think of taking time to
reflect about themselves. - .
Purposeful efforts must be made
to acquire self knowledge. The

teacher will try to . To prOV1de practice, the teacher
. will want to
STRENGTHEN STUDENT P
UNDERSTANDING OF. THE : V‘GIVE PUPILS AN OPPOR-
IMPORTANCE OF KNOWING “TUNITY TO MATCH SELF
WHAT ONE CAN DO AND © KNOWLEDGE WITH PRESENT
) WHAT ONE LIKES TO DO, ' - CAREER: PREFERENCES.

and ' v

IN&EASE PUPIL INFOR- | &

MATION ABOUT WAYS
PERSONS CHOOSE A CAREER.

v



PERFORMANCE AeueLoPme m-
OBJECTIVES/

Introduction |
. ) Y ' o ¢ o, i "

3

¢ .

»

2 MAJOR CONCEPT: An understanding and acceotance of self is important.

&
-

The pupil performance objectives. for this first Self Development
maaor concept provide a framework for defining and analyzing the self
in terms of phys1ca1, social, and emotional characteristics. Each of
these - aspects is treated. separately and in connection with the others.
In addition, some attention.is directed to maturation and the eventual
re1at1onsh1p of self awareness to career preferences

While. the ob3ect1ves generally emphasize consideration of one-
self as an individual, it is inevitable that comparisons among members of
th® group will arise. The second experience level, for example, deals .

. with characteristics that make
an indjvidual unique--a situa-

COGNITIVE _ tion which must certainly t
_ boMAIn " into account those same ch
~acteristics as embodied by
~ others. <Any such tomparisons
Arrpcrrve - should certainly be acknow-
" _DOMAIN ledged in a gentle, non-eval-

uative manner which will help

children to develop a resilience

to accept differences as. merely

different rather than as better
- or worse.

Please remember that
each experience level introduces
objectives dealing with a new
subconcent, -but tnat objectives

PSYCHOMOTOR from previous levels tan and
DOMAIN should be utilized as practicable.

\\ le AW




" MAJOR CONCEPT

4

* ' . ) \
"~ An understanding and acceptance of self is important.

—_ ‘ ) \ . -
SUBCONCEPT . : L
Awarenpss of oneself ‘within the context of the family structure ts )
important.

\
e 4 y id
In the » the student will be able to o »

'
. name the members of one's fam11y
and their positions in the _group.

. describe members of one's family .
according to relative size, hair
: color, etc Dl :
.. 1dent1fz_the members of a family-
in a part1cu1ar story or f11m

- / I
., the student will be able to

L. tell ways in which members of
the fami]y depend upon oneseif.

N - G ;\. exp1a1n how one depends upon .
‘ , ‘ .. each of the other members of
‘ - .- the family. . ,

¢ . i . ... discuss the identity of parent- i
. . “offspring relationships of other /

~ . animals as examples of family
~ , Structures.

. ‘take part in 2 dramatization of -
"playing house”.

et

e
v
.



o
’ j Q
L In the » the student will be.able to

. « . pantomine a behavior of at least
one other member of one's family.

)

P




First Experience Level

MAJOR CONCEPT

An understanding and acceptance of self is important

SUBCONCEPT

An individual experiences various roles--friend, student, group member, ete.

’

In the , the student will be able to

‘ . . . define at least three family
' : relationships in terms of
titles (son, neice, etc.).

. identify relationships between
characters in a story or film.

. define roles played by indi-
viduals in a story or film.
_ . . . name a number of different
. roles performed by a member
of one's family during an
average day.

In the , the student will be able to

. . describe the relationship of
self with relatives other than
members of the immediate family.

. cooperate with classmates in
carrying out a classroom activity.

. report on one's roles in dealing
with at least two different com-
munity workers.

. name at l;ast two different roles
one performs during a day at school.

,‘\'/’ )



In the , the student will be ¢ble to

S
. . . pantomine oneself in partfcular

relationship with an adult

\\\~ worker in the community. .

. pantomine family member
behaviors in specified
situations.

< /Yy



Second Experience Level

MAJOR CONCEPT (
. AN
_An understanding and acceptance of ~I1f i< important.

SUBCONCEPT
.

There are certain physzcal, soetal, and emotiomal charactertattca which
make an individual unique.

v

In the ., the student will be able to

ps . . . classify members of the class
according to color of eyes or
hairtveRc.

. identif& classmates who enjoy
working atone and who enjoy
working with groups.

. tell how one can recognize
certain people, animals, etc.

. identify a specific emotion as
.embodied by a character in a
story or film. '

In the » the student wil]l be able to
. . compare a specified list of
\ bodily measuréments of the
members of the class.

. distinguish which of one's own
physical characteristics are
similar and different with -
respect to those of most class-
mates.

X
\«
\‘\



. compare the feelings of _
-oneself and of classmates
concerning characters or
events in a story or film.

A
. discuss things that are
exciting, sad, pleasant, etc.

In the , the student will be able to »

. perform a specified number of
. simple physical exercises of
. Strength or endurance.



. ,
Third Experience Level

MAJOR CONCEPT

An,understanding and acceptance of self is important.

SUBCONCEPT

An,individual 's feelings relative to happiness, fear, anger, loneliness,
ete., are diverse.

In the , the student will be able to

. distinguish between being
frightened and being
startled.

. . identify emotions expressed
by characters in a story or
film.

. i1lustrate emotional expres-
sions by collecting and dis~
playing relevant pictures of
people.

In the » the student will be able to .
. explain how a particular story
or experiznce frightened (or
excited, etc.) him. ,

. cooperate with a classmate in
keeping track of conditions
- . which result in displeasure
among gheir classmates.




. cooperate with a classmate
in keeping track of conditions
which result in pleasure among
their classmates.

. discuss how it feels to be
angry, fearful, tonely, etc.

.-discuss ways in which particu-
‘lar emotions can be expressed.

In the , the student will be able to

. pantomine a person who is
angry, fearful, lonely, etc.

. demonstrate an activity which
he enjcys, or does not enjoy.

3
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Fourth Experience Level

MAJOR -CONCEPT

An understahding and acceptance of self is important.

SUBCONCEPT 2

. .
A person's membership in a group affects the group as well as “imself.

1

In the , the student will be able to

.. describe types of persons
who are likely to belong to
at least two specified types
of grouos.

. categorize -a given list of
different community groups
according to their activities;
their membership requirements.

. describe the activities of. an
out-of-school group to which
one belongs.

-

In the » the student will be able to
. identify at least one wﬁy in
which one's classmates influ-
ence one's achievements or
feelings.

. . . report on one's contribution
* to the functions of an out-of-
. school group.
. discuss the relationship of
individual and group needs in
school, home, etc.

\“’/ 7



. .. name the groups to which.one
belongs or would 1like to belong,
and why.

. . "sell" oneself as a prospective
member to a partfcular group--
” . real or imaginary.

. cooperate in forming various
subgroups within the class.

. Ooperate as a committee member
for a given activity. .

In the , the Student will be able to

. make d1sp1ays to encourage membership
in differfent groups.

'5/»3)'('



Fifth Exper‘ience Level

MAJOR CONCEPT‘

An understanding and acceptance of self is important.

, SUBCONCEPT

Interests and abilities mature &nd,change as well as one's phystical
being.

L]

In the s the student will be able to

. diagram various, types of
measures of physical strength »”
and' endurance ahong members
of the class.

4

. list types of personal growth
and distinguish those which
have a stopping point and those
that keep on going. ‘

. compare the free-time playground
activities of first (or second,
etc.) graders with those of one's
own age group.

» the student will be able to

. . . icentify which of one's

: interests have changﬁd and

. which have remained unchanged
\ . over a certain period of time.

. discuss changes in his academic
abilities over a certain period
‘ of time.

v/



. describe changes in his
physical skills over a
certain veriod of time.

. propose possible changes in
his abilities and interests
within a given expectation
of time.

. distinguish between s;gnifi-
cant and insigpificant changes
in oneself.

¢ . .. compare .one's physical measure-
ments with those of earlier
years.

-

. . . recall a hobby, or other activity,
S ©in which he is no longer interested.

N
In the , the student will be able to >'

. demonstrate recently
achieved ohysical skills.

(‘)?‘-Q C;L-



Sixth Eiperience Level

- Y

“MAJOR CONCEPT | \

An understanding and accepfange of self is important.

SUBCONCEPT

-

There s a relationship between an individual's knowledge and acceptance
of self and his career preférence

e

» the student will be able to

. categorize a nuhﬁeg\v$ skill v
requirements according to .
job familigs.

. describe at least two ph}%ical
characteristics which may be
required by a large number of
occupat10ns

» the student will be abie to

In the

. relate one's own physical
characteristics to a given list
of possible career choices.

. explain how each of a specified

f.. number of occupations would
probably be unsu1table for
- oneself. :

. identify one's own present level
of academic skills development,
. ) and locate areas in need of
improvement.

. . .. distinguish a basic rank order in
. one's own present scale of values..

P : Rl



2 the -student wi'l be able to

. demonstrate one's own present
level of development in‘a
specified number of physical
skills.



Self Development

\

SOCIAL, ECONOMIC, EDUCATIONAL, AND CULTURAL
FORCES INFLUENCE SELF-DE' ELOPMENT. .

Major Cdncepf'

- v‘
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Introducticon

As an individual grows and matures, he should become aware of the
external forces which influence self-development. This dimension frame-
work is concerned with these factors and with helping the student assess
their importance in his own individual deve1opment.

-~

The subconcepts

consider the effects

. ﬂfh???;“ .wﬁHV?V}bdfv“;L}h) of money and other
ABU . ! econdmic forces, schooling,

| " cultural patterns, and the values

: and expectations of others upon
the individual's perception of him-
self and his world. At the fifth
experienc¢e level consideration

o is not-only given to the effects
; : of external forces on the
e - individual and his

\\“1, development, but also
‘ 4\:v'Ww} . to the effect that
TN, the individual has

upon his environment
and possible change.:

Three major concepts make up the Se1f Deve]qgment Dimension., 1In
addition to the major concept now being presented, anothér major cohcept
deals with the development of self-understanding and acceptance. A
third major concept is concerned with the differences which exist among
individuals. .

\ N . .
\ . .

e ~

e
P
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- - - » »
An individual is influenced
by other reorle.

22T

Readiness Level




An individual is influenced
by other people.

The school can provide an
opportunity to enhance
self-development.

L2F
First Experience Level



-

An individual is influenced ' The school can provide an oppor-
by other people. tunity to enhance self-development.

An individual's feelings and
the feelings of others relate
to commonly held beliefe and
cugtoms,

L R2G
Second Experience Level




An individual is influenced
by other people.

) An individual's fe€hings and
the feelings of others relate
to commonly held beliefs and

The school can provide an oppor- customs.
tunity to enhance self-development.

?:\l

" {
y ‘ “h

Groups outgide of school influence
an individual's personal develop-
ment.

23
Third Experience Level




An individual is influenced . An individual's feelings and the
by other people. , feelings of others relate to com-
monly held beliefs and customs.

The school can provide an ) Groups outside of school influence
opportunity to enhance an individual's personal develop-
self-development. ment.

An individual is influenced
by ecanomic forces.

Lemenade
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An individual is influenced by
other people.

. ) Groups outside of school influence
an individual's personal develop-
ment.

The school can provide an oppor- .
tunity to enhance self-deveiopment.
An. individual is influenced by
An individual's feelings and the economic forces.
feelings of others relate to com-
monly held beliefs and customs.
Changes in an individual influence his
enviromment and changes in emviron-
ment influence him.
L
, Y (/.
h(\!‘u_.‘_lu
V"\ ‘th uoe L hly, /(p trivhie :
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Fifth Experience Level




An individual is influenced Groups outside of school influence

by other people. an individual's personal develop-

- ment.
The school can. provide an An individual is influenced by
opportunity to enhance self- economic forces.
development.

,\‘

An individual's feelings and Changes in an individual influence
the feelings of others relate his envircnment and 'changes in
to commonly held beliefs and environment influence him.
customs.

.
.

An individual's values and peraona.l ' \\}\\\\“
goals are influenced by the values Lo \'\‘\\
of othe{r people.

‘l <
<2<

Sixth Experience Level



TEACHERLe £
GORLY/peveLoPmENT

/

Introduction

MAJOR CONCEPT: Social, economic, educational, and culéuraliforces
influence self-development..

Teacher goals are offered to suggest d’rections in which the
teacher might proceed to set up learning environments to promote the
children's, realization of the subconcepts. Teacher goals will be more
generally stated than pupil performance objectives.

The child needs security in the social, economic, educational,
and cultural environments. So that these do not threaten, the child
needs ways to insure social, economic, educational, and cultural well
being for himself and others. Such security can happen if the maturing
individual can understand how these environments tend to mold him. Under-
standing advances the possibility of exercising control and choosing the
mo?t advantageous ways to participate in sbcicty, economy, education, and
culture.

Many social, economic, educational, and cultural forces are beyond
the control of‘the child. However, the role of the teacher-in developing
this major concCept is mainly to . '

1. sharpen¢pupil awareness of social, economic,
.educational, and cultural influences upon
each individual., oo

2. broaden each pupil's understanding of how he
influences others by his participation in
society, economy, education, and culture.

3. provide opportunities for each pupil to explore
elementary ways of controlling and coping with
social, educational, economic, and cultural forces

- as these affect his self-development.

&3¢



Readiness Level

MAJOR CONCEPT

Social, ecopomic, educéiional,
-and cultural forces influene
self-development. .

SUBCONCEP1

An individual is influenced by
others. ,

Teaching this subconcept is a
question of making social inter-
actions conscious and non- '
threatening occasions for the
child. The teacher may

: .. Since others can influence us ana
FOCUS THE CHILD'S . make us feel happy, sad, safe

ATTENTION UPON PEOPLE mad, etc., the teacher might Q?sh
WHOM HE MEETS FRE- 2 to .
, QUENTLY, ‘
~ : LEAD CHILDREN TO IDENTIFY
and ) - - WAYS THAT OTHERS MAKE
THEM FEEL..

HELP PUPILS CATEGORIZE
THEIR ACQUAINTANCES-- -
FAMILY, FRIENDS, TEACHERS, The children will be able to observe

WORKERS, AND THOSE THEY _the way their own behavior influences
KNOW INDIRECTLY, SUCH _ others. What reactions result from
AS TELEVISION PERSON- invitations versus rejections, talk
ALITIES. versus silence, sharing versus self-

ishness, courtesy versus rudeness?

BROADEN PUPIL UNDERSTANDING
OF HOW THEY THEMSELVES
INFLUENCE 'OTHERS.




* «

)

INTEREST CHILDREN IN THE
CHAIN REACTIONS OF INFLU-
ENCE,

such as, "If Mother is happy with
me, I might make someone else
happy. If someone makes me mad,
I may kick the dog, etc.”

4

So that the pupil can define him-

self apart from others, the teacher
can

PROVIDE EXPERIENCES OF
THE ADVANTAGES OF SOME-
TIMES BEING ALONE.



MAJOR CONCEPT

Social, economic, educational,.
and cultural forces influence
self-development.

SUBCONCEPT

The school can provide a#
opportunity to enhance self-
development.

The possibility of the school

to enhance self-development is
greatly increased if the : :
teacher can “

PROVIDE LONG PERIODS As the school is rich in social
- OF INDIVIDUALIZED opportunities, the teacher can
, INSTRUCTION,
" : OFFER AMPLE OCCASIONS
as well as . - FOR CHILDREN TO DEVELOP
' : CLASSROOM FRIENDSHIPS.
STRUCTURE FLEXIBILITY ..
IN CLASSROOM GROUPING. o .
. School is not an end but a way.
) e . Ideally the classroom wWalls are
_ Little can be Tearhed well with- " not real! Let us
out practice. To enhance self- :
/'develgpment, the school must USE SCHOOL AS A MEDIUM
THROUGH WHICH THE CHILD
GIVE THE CHILD MANY MEETS NEW AND MEANINGFUL
OPPORTUNITIES TO PERSONS, PLACES, AND
PRACTICE SELF-RELIANCE. ;- THINGS. “
- /




Insofar as positive self-develop-
ment is related to free choice,
the teacher can

GIVE THE CHILD OPPOR-
TUNITIES FOR FREE CHOICE

AMONG ACTIVITIES AND Siccess grows out of encouragement.
GROUPS WITH WHICH TO The careful teacher will
WORK. ' ' '

INSURE EACH CHILD THE
CHANCE TO FEEL GOOD

If children feel uncomfortable ’ ABOUT KIS PERFORMANCE IN
with school assignments, the SOME SCHOOL ACTIVITY
teacher can try to’ EACH DAY,

STRENGTHEN PUPIL UNDER- whether that activity be social,

STANDING OF THE ADVAN- physical, or academic.
TAGES OF PARTICIPATING ,

IN SCHOOL ACTIVITIES

WHICH THEY DO NOT FREELY

CHOOSE. ' » o

1Y



Second Experience Level

MAJOR CONCEPT

Social, economic, educational,

and cultural forces 1nf1uence -

self-development. '
Y]

SUBCONCEPT

An individual's feelings and the
~ feelings of others relate to
commonly held beliefs and customs.
N
\ v

Though.seven year olds pértici-
pate in beliefs and customs, the
ideas are probably vague. The
teacher can

LEAD CHILDREN IN RECOG- -
NIZING SOME COMMON

. CUSTOMS--SOCIAL CUSTOMS
SUCH AS COURTESY, FAMILY,
PATRIOTIC, AND RELIGIOUS
CUSTOMS. . ,

ENCOURAGE PUPILS TO
RELATE CUSTOMS TO
THINGS WHICH WE BEL IEVE.

Pupils who have this under-
standing will be ab1e to say,
"We say 'thank you' because

; we salute the flag
because 3 we celelrate
. Martin Luther King's birthday,
Hannat:h because , etc."”

\
W

)

- ‘Individuals have special feelings
about beliefs and cystoms because
personal trust,and Values are
invested in thém. The. teacher may

- GUIDE CHILDREN IN DESCRIB- .
ING AND- UNDERSTANDING
THEIR FEELINGS WHEN ACCEPT-
~ ING ANU PARTICIPATING IN
* COMMON-BELIEFS AND CUSTOMS,

WHEN CONFRONTING BELIEFS

AND PRACTICES WHICH ARE.

HARD TO ACCEPT OR DIF-: .
. FERENT FROM THEIR OWN. -

"//



Third Experience Level

MAJOR CONCEPT | ’

Social, economic, educa-
rional, and cultural forces -
influence self-development.

SUBCONCEPY

Groubs outside of school
influence an individual's
personal development.

-~ Many societal groups cone
) tributing to the self-
deveiopment of the child are
o0tside of school. The teacher
can .

HELP CHILDREN TO IDENTIFY
GROUPS OQUTSIDE OF -SCHOOL '
WITH WHICH THEY HAVE example: Cub Scouts as compared

FREQUENT CONTACT. © to the kids you see at the play- |
! ground; and -
These may be family; friends; )
neighbors; clubs; local, state, or BETWEEN CHILD-LED AND
federal government; churches; ADULT-LED GROUPS.

businesses; industries; or others.‘

' ' ~ Groups exert their:influence in
A group's influence can depend - numerous ways and deserve different

upon whether it is organized and ° types of response, The teache™ can
how it is organized. The teacher ,
may ’ STIMULATE PUPIL INTEREST
. ' IN THE WAYS IN WHICH
BROADEN PUPIL UNDER- GROUPS INFLUENCE THEM

STANDING OF THE DIF- ' "~ AND THE WAYS THEY RESPOND.
FERENCE BETWEEN ORGAN- ' B
IZED AND UNORGANIZED ’ "
GROUPS, N




2

. - - Family, society, and school exert
. pressures upon the child to con-
The teacher might wish to form to simple everyday procedures.
> : The teacher might wish to

STRUCTURE EXPERIENCES

IN WHICH CHILDREN CAN ! . EXAMINE WiTH CHILDREN
EXPLORE BEHAVIORS FOR REASONS FOR ACCEPTING
COPING WITH DIFFICULT CERTAIN SIMPLE ROUTINES
OR DIFFERENT BELIEFS . SUCH AS EATING VEGETABLES,
AND CUSTOMS. . USING A HANDKERCHIEF,
SLEEPING, GOING TO SCHOOL,
/ ETC.
4
V4 /
3
’
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Fourth Experience Level

MAJOR CONCEPT
Social, economic, educational,

and cultural forces influence
self-development.

SUBCONCEPT

An individual is influenced by
economic foreces.

Since many elementary curriculums

give brief consideration to the
economic environment, the teacher
will want to
PROVIDE BASIC ECONOMIC
UNDERSTANDINGS.
. ‘ ) PERSONAL AND EXPERIENTIAL
This instruction could- center : RICHNESS OVER MATERIAL
around basic elements of econom- - WEALTH.
+cs--natural resources, capital, :
labor, technology--and four - .
eC°"°m1C7q095t10051 What is " The teacher goals which follow are
produced? How are doods and various aspects of providing basic
services produced? Who shall get -economic understandings. Children,
TIQ: goods and serviceS.produced? - like adults (1), have a great
How fast shall the economy grow? curiosity about where money comes
from. The"teacher will want to
These understandings will not be OFFER OPPORTUNITIES TO
prejudicial- if the teacher can DFSCOVER SOURCES OF
PERSONAL AND FAMILY
CREATE A CLASSROOM | INCOME, DE

ATMOSPHERE NHIEB Sup- .
PORTS THE VALUE OF - and

3

1Bach, G. L., "Economic," Warld Book, Vol. E., Chicago: Field
Enterprises Corp., 1972, pp. 39-40A. ¢

ra
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Group membership can be a matter
of comfort and pride, but some-
times it can also be burdensome or
even frightening. The teacher can

ENRICH PUPIL UNDER-

STANDING OF THEIR A possible advantage in developing
FEELINGS ABOUT ADVAN- this subconcept would be to

TAGES AND DISADVANTAGES

OF MEMBERSHIP IN GROUPS PROVIDE AN OPPORTUNITY
OUTSIDE OF SCHOOL. FOR REPRESENTATIVES FROM

OUTSIDE GROUPS TO DIS-
' CUSS THEIR INFLUENCE WITH
Sometimes a group does not intend THE PUPILS.
the influence which it does have
upon others. The teacher can - -

HELP PUPILS TO REALIZE
WHICH GROUP INFLUBNCES
ARE VOLUNTARY AND WHICH
ARE INVOLUNTARY. e

243



Fifth Experience Level

MAJOR CONCEPT

Social, economic,
educational, and
cultural forces influ-
ence self-development.

O —

A
SUBCONCEPT <%
] &
Changes in an individual | N
influence his environ- ; & ~ f
ment and changes in the ! 3
environment influence N ?

the individual.

The environment is
social, economic,
educational, and cul-
tural, as well as
physical. The teacher
wiil want to

_FOCUS PUPIL
ATTENTION UPON SOCIAL,
“ECONOMIC, EDUCATIONAL,
CULTURAL, OR PHYSICAL
CHANGES IN THE ENVIRON-
MENT.

Examples of such changes would be.
uxbanizatior and technological
advances. The teacher may

LEAD PUPILS IN REALIZ-
ING HOW THESE CHANGES
HAVE INFLUENCED THEM-
SELVES.

L

- et
Cm—
-

Alternately, the teacher can

STRUCTURE AN EXPERIENCE

IN WHICH PUPILS CAN

EFFECT A SOCIAL, ECONOMIC,
EDUCATIONAL, CULTURAL, OR

PHYSICAL CHANGE UPON

THEIR ENVIRONMENT, ~

.

o V(/



FOCUS PUPIL ATTENTION
*  UPON THOSE ECONOMIC

FORCES WHICH CONTROL

THE NUMBER OF J0BS.

Money can be spent, saved, or used
to create more money. The teacher

can

STRUCTURE EXPERIENCES
IN WHICH PUPILS ARE
CONSUMERS, MAKING
PERSONAL DECISIONS
ABOUT THE USE OF MONEY.

Similar valuable experiences
would be ones which would

GIVE PUPILS AN OPPOR-
TUNITY TO FACE AND
SOLVE AN ECONOMIC
PROBLEM,

and one which would

AFFORD PUPIL PRACTICE
IN PERSONAL ECONOMIC
PLANNING SUCH AS
BUDGETING, SAVING,
AND COMPARING QUALITY
AND PRICE.

,_,'/;/,5'.

Besides private inc0me,’the avail-
ability of public money influences
all of us. The teacher will want
to *

STRENGTHEN PUPIL UNDER-
STANDINGS OF THE NEED FOR
AND USES OF TAX MONEY.

To emphasize social concern over
competitive concerns in free
enterprise, the teacher must

BUILD. PUPIL APPRECIA-
TION OF THE SOCIAL
RESPONSIBILITY OF MATERIAL
WEALTH FOR INDIVIDUALS,  +~
STATES, AND NATIONS.

The teacherimay also

DEVELOP PUPIL AWARE-
NESS THAT SOME ECONOMIC
SYSTEMS ARE DIFFERENT
FROM OUR OWN FREE ENTER-
PRISE SYSTEM. -



Sixth Experience Level

MAJOR CONCEPT
Social, economic, educational,

and cultural forces influence
self-development.

SUBCONCEPTS

* An individual's values and

personal goals are influenced
by the values of other people.

Idols, heroes, and good friends
exhibit attractive values. The
teacher may

ENRICH PUPIL AWARENESS
OF WHY HE ADMIRES
' CERTAIN PEOPLE.  °

As choices evidence values, the
teacher might

LEAD PUPILS TO ANALYZE
HOW PERSONAL CHOICES
HAVE BEEN INFLUENCED
BY OTHERS.

Other people can frighten as well,

as attract us. It would be
helpful for the teacher to

HELP PUPILS TO ASSESS
+BOTH THE POSITIVE AND
NEGATIVE, AND THE
SECURE AND THE INSECURE

L}

FEELINGS WHICH THE VALUES
OF OTHERS CREATE IN THEM-
SELVES.

Selfsdevelopment is evidenced by

can

and

/I/Q‘"

thoughtful independence.

The teacher

DEVELOP PUPIL UNDER-
STANDING OF THE MEANING
OF FREE CHOICE,

LY

SHARPEN PUPIL PERCEPTION
OF PERSONAL VALUES WHICH
HELP HIM TO WITHSTAND PEER
PRESSURES.



In a complimentary way, the
teacher will be able to

INTEREST PUPILS IN
EXPLORING CHANGES IN
INDIVIDUALS WHICH
AFFECT THE ENVIRONMENT. .

Examples of such influential
changes in individuals might be
getting a job, finishing school,
gaining a skill, or assuming a
position of power. ‘

The teacher might wish to

PROVIDE PUPILS WITH INFOR-
MATION AND OPPORTUNITIES
TO EXPLORE WORK SETTINGS
AND MANPOWER NEEDS THAT
HAVE BEEN ALTERED BY
TECHNOLOGY.

R/



PUP““'SELF |
PERFORMANCE e UeL opmenT
ORJECTIUES/

Introduction

¢

MAJOR CONCEPT: Social, economic, educational, and cultural forces
infTuence self-development.

The second Self-Development Dimension framework contains a series
of objectives which consider various external influences upon the self as
it matures. These influences are treated both as areas of concentration
and as facets of the individual's total environment. '

Factors such as money and other conditjons of the economy, culturatl
‘patterns of expectations, schooling, and other people produce continual
effects upon any individual's perception of himself and his world. The

L ] study of these types of forces
) of fers. opportunities for the
COGNITIVE development of a broader per-
DOMAIN spective in time and place as well
as an understanding of one's own
immediate environment. For
instance, differences in cultural,
economic, and social conditions in
AFFECTIVE other parts of the madern world or
DOMAIN in various historical settings pro-
‘vide diverse contexts for the sub-
concepts considered here. Compari-
sons and contrasts can be helpful
. not only in defining respective
’ situations but for developing
deeper appreciations of the basic .
needs and assumptions from which
differences and commonalities in
PSYCHOMOTOR ways of living have evolved. The
DOMAIN interaction of changing conditions
and valdes continue- to be of para-
mount importance.

- Y



A person must confront the
values of others indirectly in
his environment. The teacher
may

EMPHASIZE HOW THE
VALUES OF OTHERS ARE *
FORCES WHICH SHAPE

THE SOCIETY, THE
ECONOMY, AND THE CUL-
TURE IN WHICH PUPILS
PARTICIPATE.

.
7 5'/ ‘-
L}



Readiness Level

MAJOR CONCEPT

Social, economic, educational, and cultural forces |influence self-
development.
\ b

SUBCONCEPT . _ y

An tndividual is influenced by other people.
~ .

-

o

In the » the student will be able to

AY
. name playmateécgn one's own
neighborhood.

. . . identify how characters in a
' story or film affect each other. -

™

In the *y the student will be able to
« . . name different classmates with
whom one would like to share
each of a number of activities.

. report on one's re]ationshipsa-
with at least two different
- adult neighbors.

. . . tell why a "favorite adult”
w. outside one's immediate family
' is so favored.

. “ . . . describe how each of a spgcified'
number of community workers
affects oneself. ‘

. infer changes in one‘s condition
if each of a specified number of
\ persons was missing for a given
period of time.

W o 2s¢
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Remember that each experience level introduces objectives dealing
with a new subconcept, but that objectives from previous levels can and
should be utilized as practicable.



.

First Experience Level

MAJOR CONCEPT , : o
Social, economic, educat1onal, and cultural forces 1n€;uence self-
development. ; . v

>
/

" SUBCONCEPT

- .

The 8chool can provide an opportunity to enhance self-development.

In the , the student will be able to

. tell why certain ‘school rules
are necessary.

Yo . . . describe school activities that
have been éspecially pleasant;
or unpleasant.

. . name a specified number of new.
. acquaintances one has met at
| school.

: K
» the student will be able to

. dramatize helping a new child .
become -oriented to the classroom.

L ' - . . . work cooperatively with at least
¢ two different individuals and
-groups at school.

R . R -1 B new‘féelings abouf oneself
R R . since starting school.

A " . . . exercise a choice among alter-
. native activities or tasks.

. . . participate in'a structured small
- group situation.




Q
R 1
. . . tell how ong feels about at. ..
) least two television personalities.
i e Work,a1pne for a certain length
' of time. ' : '
( : .
RN )
Q
. 4
4
>
. % L
|
, L
‘-
. ' )




Second Experience Level

MAJOR CONCEPT

Social,_économic, fducat1onal, and cultural forces infiuence self-
development.

SUBCONCEPT

An tndividual's feelings and the feeZLngs of others relate to conmonly
held beliefs and customs,

In the - , the student will te able to
. ﬂf explain the beliefs about
a given topic about wnich all
members of the group agree.

. identify at least one custom
ard one belief different from
those of one's own group.

. define at least one belief and
one custom commonly held by
one's own group. , A

. . describe customary behaviog or
conditions in one's own home.

In the , the student will be able to

. state one's own feelings a out
a specified number of communly
e held beliefs. .

. discuss the relatignship between
individual and group needs.

.:5 . . . dramatize at least two pessible
' different behaviors in a person
who does not agree with a particular
way of doing things..

b




In the , the student will be able to — —

. perform at least two physical
skills one. has learned at school.

. use an art or craft technique one
has learned at school.

. demonstrate penmanship skills 1eafned
at school. '

. demonstrate an activity or task with
which one feels sure of success.




- Third Experience Level
- ce Leve

MAJOR CONCEPT

Social, economic, educational, and cultural forces influence self-
development. ‘
SUBCONCEPT

Groups outside of school influence an individual's personal development.

In the s the student will be able to

. ... name one's own playmates who
N do not attend this school. |

. identify youth groups in the
community which include children
of one's own age.

\ . . . tabulate membership of classmates S
: in various out-of-school groups. \\
.« . report orally, or in writing, on .
- avowed purposes. of, youth groups

in the community.

. identify_informal groups, such as
friends, neighbors, etc.

. distinguish between community groups .

led by adults and those led by non-
adults.

. ¢ . . . list non-youth groups jn the commuﬁity
and their: purposes. ;o

In the » the student will be able, to
. describe how membership in a
group outside of school affects
one's own values and interests.




. . . discuss the norma]ify of
differing customs and beliefs.

. . .:relate commonly held beliefs and
customs to a character or an
event in stories or films,.

o ( . .
ERIC o v |
mgiﬁﬁa X/ )



- Fourth Experience Level

MAJOR CONCEPT

Social, economic, educational, and cultural forces 1nf1uence self-
development.,

SUBCONCEPT .

An individual is influenced by economic forces.

In the , the student wi]] be able to
‘ . . . describe how availability df
money helps to determ1ne poss1b1e
activities. .

s

. . calculate the amount of money
needed for each of a specified
number of personal wants or needs

. . . estimate the amount of money needed
¢ : to provide specifit equipment or
materials, such a§ paper, paints,
etc., for th2 claSsroom.

. interpret orally, or in writing, thel
historical uses of media of exchange.

. describe at least two ways that goods
move from producers to consumers
and the effects on costs.

. identify at least two poss1b1e sources

of 1ncome
y

In the ,» the student will be able to

. discuss the relation of taxes
and community services. ji

£ - . . . distinguish between conditions
: which can be affected by money
and those which cannot.




”

. explain why one no longer
belongs to a particular
out-of-school group.

. discuss the pros and cons of

- groups led by adults and those
led by non-adults.

£




Fifth Experience Level

MAJOR CONCEPT-

Social, economic, educational, and cultural forces influence self-
developpent.

SUBCONCEPT

Changes in an individual influence his enviromment and changes in
environment wf'luence him.

In t udent will be able to
.{identify a certain number of -
abilities required to work in a
particular work space.

i

. . . report on how environmental
' . : changes have affected the 11fe
of a neighbor.

. explain significant changes in
manpower supply and demand during
at least two different historical
periods.

. describe how a local work setting
has been affected by technologlca1

change. ) S—
. . . list changes in availability of
- particular work opportunft1es in the
commuriity.

. In the ,» the student will be able to

. describe changes which occurred
.in"himself because of a change
! in housing conditions.

¢

' »




. .

debate the idea of allowance
vs. non-allowance.

. compare how differences in’

costs may affect choices to
buy. -

. propose different budgets based

upon varying amounts of income.




.

Sixtri Experience Level

~

MAJOR CONCEPT

Social, economic, educat1ona1 and cultural #orces influence se1ﬁ-.
development.

" SUBCONCEPT

An individual's vaZues and personal goals are Lnfluenced by the values
- of other people.

fn the ’ , the student will be able to

. explain why particular people
are used to endorse products.

. explain how group pressures can
force individual decisions.

. criticize the pros and cons of
peer group pressures.

. distinguish between free persbnal
choices and those which are directly
influenced by others.

. describe the effects of one cuiture
upon another in at least two dif-
ferent historical periods.

_In the ', the student will be able to

. describe how certain of one's
own values were influenced by
others.

. identify "significant others"
in terms of their influence
upon one's own values or goals.




. tell how one's activities
are affected by seasonal,
.or temporary, changes in.
weather. )

. . . describe changes which occurred
. . in himself because of_a change
, in jobs by one's parents.

y .

. describe changes which occurred
in himself because of a pro-
motion or reassignment in school.

. . . define certain changes in himself,
during a given time, and relate
them to effects upon his peers or
family.

. , . ... explain how diffkrent situations
_ ‘" . influence the behavior or feelings
. of an individual.

ves3 o,



Introduction

v

An individual's perception of himself may often be affected by

what he thinks he can do successfully and what he thinks he cannot do.

This dimension framework is concerned with helping the student realize

that all people are not alike and that péople differ in their interests,
AN aptitudes, values, and achievements. Such differentes can work in a
positive way for society, and it is in this context that this major
concept is developed. Interests, aptitudes, values, and achievements
are often influenced by age,; environment, practice, etc.

ifhz;g , ujh} The subcon-
A{E%jf&Awfy%$%u$ﬁan cepts consider the

y W four- areas independently
v/ and interdependently. At the

| sixth experience level, the re-
lationship of occupations to
rindividual interests, abilit‘es,
i achievements, and value; is
! developed. Pt is at this level
i that an individual's
- own unique character-

\
{

.)\\L/ K\“Q} istics in the four
a ;Zg’ A . areas can serve as

v ,|'\“ A "’J ; S . - -
" i\y\.__ a means for initial
§.7 : exploration of
' various occupations and
their requirements.

)

As the subconcepts are developed, it-is intended that an‘'in-
creased understanding and acceptance of individual abilities and 1imi-
tations will lead to an increased understand1ng of self.and a better.
understanding and sensitivity to others. . .

A Y
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Self Development

INDIVIDUALS DIFFER IN THEIR:
INTERESTS, APTITUDES, VALUES,
AND ACHIEVEMENTS.

Major.Concept

o . 337
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. dramatize an effort to get

someone else to do something
opposed -to his own standards.

. discuss the pros and cons of

parental or other adult standards.

. relate fee]ingé of security to

the effects of the opinions of
others. %

. report how and why one's own

behavior was deljberately counter
to the expressed values of some-
ong else.
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‘ An individual should be e
avare of the tasks that he Sy
. performs and begin to determine Wa -
hzs_ interests in thése tasks. - “ W' "
»

7 . T

Readiness Level



\»

An individual should be aware .
of the tasks that he performs
and begin to determine his
interests in these tasks,

aptitudes, values, and
achievements are not always
the same as those of his
reers. , .

,/(-[S
First Experience Level
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An individual's interests,
aptitudes, values, and
achievements are not always
the same as those of his

e peers.

An individual shoyld be:aware of
the tasks that he performs and
begin to determine his interests
in these tasks.

Ar. individual has social, vhysical,
~nd intellectual aptitudes for
various tasks.

Y
v, . '
Second Experience Level




An individual should be aware of
the tasks that he performs and
begin to determine his interests
in these tasks. -

.

An individual's interests, apti-
tudes, values, and achievements
are not always the same as those
of his peers.

An individual has social, physical,
apd intellectual aptitudes for
various taskf

Imdividuals differ in their
rhysteal characteristies.

b

v U
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Thlrd Experience Level




 An individual should be aware of
’ the tasks thdat he performs ‘and

begin to determine his interests

in these tasks.

An individual's interests, apti-
‘tudes, values, and achievements

are not always the same as those
of his peers.

An individual has sacial,
physical, and:intellectual
aptitudes for various tasks.

Individuals differ in their
physical characteristics.

v

Achievements in school and
out of schogl are often de-
pendent. upon interests, apti-
tudes, and values.

Y
Fourth Experience Level



‘ An individual should be aware of . R ‘k,
the tasks that he performs and
begin to deturmine his interests
in these tasks. : )

Individuals differ in their
physical characteristics.

An individual's interests, apti-
. tudes, values, and achievements
are not always the same as those -
of his peers. : - ) /—__\\\

Achievements in school and
out of school are often de-
perndent upon interests, apti-
tudes, and values.

An individual has social, physi-
cal, and intellectual aptitudés

for various tasks. ¢

An itndividual can differcntiate between
himeel? wund others tmiterms of interests,
aptitudes, values, and achtevements in
and out of achool.

2

)]

AT
Fifth Experience Level




v

An individual should be aware of
the tasks that he performs and
begin to determine his interests
in these tasks.

An Jndividual's interests, apti-
tudes, values, and achtevements

are not always the same as those
of his peers.

©

An individual has social, physi-
‘cal, and intellectual aptitudes .
for various. tasks.

4

Theve 18 a pelationshiy among
Tntercetas, aptltudes, ach z'zucmpnfs,

values, and occupat’ons,

, 4/ _
Sixth Experience Level

Individuals differ in their
physical characteristics.

< ew

Achievements in school and
eut of school are often de- .
pendent upon interests, apti-
tudes, and values.

’

An individual can differen-
tiate between himself and
others in terms of interests,
aptitudes, valuds, and achieve«
ments in and out of school.

c-a
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TEACHER Sags
GOHLS DEVELOPIMENT

Introduction”

MAJOR CONCEPT: Individuals differ in their interests, ;‘pt1tudes, values,
and ach1evements

Teacher goals are offered to suggest directions in which the .
teacher might proceed to set up learning environments to promote the .
children's realization of the subconcepts. Teacher goals will be more
generally stated than pupil performance objectives. ,

Too often children are first asked to appreciate individual dif-
ferences as a solution to a situation of 'conflict. With this major con-
cept young children can describe, understand, and cooperate with the
happy fact that people are not all alike. The teacher, in addition to
using individualized instruction, will want to note the social and physical,
asfwell as the intellectual excellences, of pupils and capitalize upon these.

In summary, the teacher goals -are:

1. Strengthen pupil ability to explain individual
differences in interests, aptitudes, values,
achievements, and physical characteristics.

2. Structure exper,ences in which pupils can
explore and cooperate with individual
differences.

3. Increase expressions of sensitivity and
respect among classmates.:




Readiness Level

MAJOR CONCEPT

Individuals differ in their
interests, aptitudes, values,
and achievements.” -

SUBCONCEPT

An individual should be aware
of the tasks that he performs
and begin to determine his
interests in these tasks.

Since the young child is so
busy and active, it should
not be difficult to

FOCUS PUPIL ATTENTION
UPON THE NUMEROUS TASKS--

ALL THE "CAN DO’ SZac
WHICH THEY PERFORﬁ‘gb
HOME, AT SCHOOL, AND”AT
PLAY.

Based upon their experiences,
children will have some idea
about tasks they especially

like or would expect to like.

ENCOURAGE PUPILS TO

PREDICT NEW TASKS IN
WHICH THEY MIGHTBE

INTERESTED.

/4.
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As a kind of validation needed to

. establish interests,

PROVIDE OPPORTUNITIES :OR
PUPILS TO PURSUE THEIR
INTEREST.IN NEW AND DiF-
FERENT TASKS.

Reflective activitiez are also
appropriate for this subconcept.

BROADEN PUPIL UNDERSTANDING
OF THE REASONS WHY CERTAIN
TASKS INTEREST HIM AND
OTHERS DON'T. l

If lack of interest . on the part
2f pupils becomes#a hindrance,

SHOW ADVANTAGES AND NE-
CESSITY IN SOMETIMES
PERFORMING TASKS WHICH
ARE UNINTERESTING.

v
’V”"’ j}\"#ﬂu&}pu».
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. the same as those of his

MAJOR CONCEPT

Individuals differ in their
interests, aptitudes, values,
and achievements.
SUBCONCEPT

An individual's'in%erests,
aptitudes, values, and

achievements are not always

peers.

In the first place, the teacher

will want to insure and

ESTABLISH A CLASSROOM
ATMOSPHERE AND USE. OF
TEACHING STRATEGIES
WHICH<RESPECT AND RE-
. SPOND TO INDIVIDUAL
DIFFERENCES.

The teacher may use various means.

to ° )
‘ -
BROADEN PUPIL UNDER-
STANDING AND APPRECIA-
TION OF SIMILARITIES
AND DIFFERENCES I'! THE
INTERESTS, APTITUDES,

VALUES, AND ACHIEVEMENTS

OF CLASSMATES;

and

STRENGTHEN PUPIL UNDER-
STANDING OF WAYS INTERESTS,
VALUES, AND ACHIEVEMENTS
DEVELOP AND CHANGE.

This subconcept is grasped when
understanding of individual dif-
ferences is evidenced in pupil
behavior and activities. ‘

STRUCTURE EXPERIENCES IN
WHICH PUPILS EXPLORE AND
COPE WITH INDIVIDUAL DIF-
FERENCES.



Sometimes a person has lots of
interest but is disappointed to
discover he has little ability
for a task.

STRUCTURE AN EXPERIENCE
TO EVIDENCE THE VALUE
OF PRACTICE AND PATIENCE
AND PERSISTENCE IN PUR-
SUING A TASK.

Because one's interests are
changting, the teacher might
wish to D

GUIDE PUPILS iN COM-
PARING PRESENT INTERESTS
WITH PRE-SCHOOL INT;RESTS.



Second Experience Level

MAJOR CONCEPT

Individuals differ in their:
interests, aptitudes, values,
and achievements. '

SUBCONCEPT

. ,'u-\h.‘
An indlvidunl egfey T
has scetal, e’ " ey
riysteal, anl ‘a . ,. 7 Se AN
intellectual

aptitudes for yarious tasks.

* By aptitude is meant an innate
_capacity for success in certiin
areas. ' Praise and encouragement
. help pupils to realize their own’

aptitudes. The teacher must A pevr<nn can have aptitudes in

o the way~ he performs different

GIVE EACH FUPIL SEVERAL ‘ : cdsks, surh as with dexterity,
OPPORTUNITIES TO EXCEL thorouchness, and responsibility.

IN THE COURSE OF THE The 4oacher cangseek to
SCHOOL. DAY, . : o
. ' ELTCIT INDIVIDUAL PUPIL
o as well as . | APTIT!IDES WHICH CAN APPLY
' : 70 MANY DIFFERENT TASKS. .
STIMULATE PUPIL INTEREST -
IN THE VARIETY OF THINGS :
THEY CAN DO. : Fxarples would be: "“Tom is neat,
' Sve will try hard. .Joe never
forgets, etc.”




Pupils may choose friends because,
compared to themselves, the friends
have certain sjmilarities -or accept-
able or attractive differences.

ENCOURAGE PUPILS TO RELATE
INTERESTS, APTITUDES, VAL-
UES, AND" ACHIEVEMENTS TO
FRIENDSHIPS. EXAMPLES:.

"I LIKE PEOPLE WHO LIKE
DOGS, WHO LAUGH A
LOT, WHO LISTEN TO
ME, ETC.T )

g
.

To bring to life the notion that
individual strengths are concen-
trated in different areas,

~ SHARPEN PUPIL PERCEPTION
OF THE WORTA OF SOCIAL
AND PHYSICAL, AS WELL AS
ACADEMIC, APTITUDES.



First Experienr. Level

MAJOR CONCEPT

Individuals differ in their interests, aptitudes, values, and achievements.

SUBCONCEPT

An individual's interests, aptitudes, values, and achievemerts are not
alwar's the some as these of his peers.

In the , the student will be able to : =
. classify ceréain abilities
of classmates, in terms Of
specific tasks.

. count and compate how many -
classmates designate an
o interest in each of a
' sprecified-number of activities.

. identify an achievement of a
classmate obtained as a result
of patience, pract1ce, or
pers1stence

H

. 1dent1fy an achievement of a-
"classmate not’ vequiring pay1ence,
practice, aor persistence.

',; the student will be ab]e to

. .’f\

. interpret comparat1ve records
_of physical activities of
- "~ members of the class.

identify from lists of prefer-
ences which classmates are most
‘ similar or least similar to
‘ : oneself.



state a reason for a partigular
action or behavior of one's own.

. expliin one*s own behavior in
terms of value judgments, such
. as liking-disliking, preferr1ng-
~ unconcerned etc.

.« . . infer a reason for s particular
. action or behavior of scmeone
' ‘else. e

e

-

In the , the student will be able to p
R . .~ ‘"} . - //

. make a display representing one's
.own favorite foods, or television
programs, etc., ‘and compare with

those of others. ’

N

-
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Reodiness Level

MA.JOR CONCEPT

Individuals differ n their interests, aptitudes, values, and\achievements.

-

SUBCONCEPT

An individual chould be aware of the tasks that hz performs and begin to
determine his interests in these tasks.

In the , the student will be able to

, . . . report on tasks participated in
’ at home, or at school, within a
certain period of time.

. identify interests in tasks
exhibited by classmates.

. define how interests of a class-
mate in certain tasks have changed
recently.

In the , the student will be able to

. state the relationship of one's
own interests' to a given number
of tasks at school. )

. describe a home task in which
he is particularly interested.

. tell about one's satisfaction,
“or lack of satisfaction, upon
completing a particular task.



.

-« . demonstrate an ability to
< try out a new task..

- discuss and compare feelings
that acrompany interesting
and non-interesting tasks.

In the » the student will pe able to

- Participate in play activities
which coipcide with one's .
interests.

o

Y 4



~  PUPILLE £

TRNCEDeveLopmenT
OBJECTIVES/

Introduction

i

MAJOR CONCEPT: Individuals differ in their interests, aptitudes, values,
' and achievements. ™~

fhe third Self Development dimension framework deals with individual
differences in four broad areas of personal growth--interests, aptitudes,
values, and achievements. It is a continuing assumption that such personal
differences can and will be treated in an atmosphere of acceptance and
respect. The positive advantages of differences for soé1ety as wel? as for
each ind1V1dua1 may r1ghtfu11y be stressed in this context.

The pupil performance objectives at succeSsive experience levels
present a pattern which considers
. each of the four areas sepacately
CORIITIVE and as interacting inf]uence§
____~_.hm-‘h5gz;;‘" with each other and with environ-
s - mental situations. The objectives
seek to provide bases for activities
which encourage both understand ng
and continuing growth.

sFFECTTIV.
DOMATH . P .
™ Descriptions of occupational

concitions are sometimes related to
interests, aptitudes, values, and
achievements.-in terms of emphases
in working with "people," "ideas,"
‘or "things." Thus, some jobs may
require a great deal of contact with
other people, some may concentrate
on creative thinking or data manipu-
T A lation, and others may largely
S XIS Ln . . .
~— g _ invblve work with machinery, tools,
Co or other kinds of material objects.
At the sixth experience level, this

28y




. ‘

people-ideas-things classification is sug.oested as a means for explor-
ing various job requirements.

Remember that each experiéﬁce level introduces objectives dealing
with a new subconcept, but that objectives from previous levels can and
should be utilized as practicable.

-1
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Sixth Experience Level

.

: » T 3

* MAJOR CONCEPT

J ! .
Individyals differ in their
interests, aptitudes, values,.
and ach1evements

e

SUBGONCEPT

“There 15 a relatzonnth among -
1hf€ﬁ0°fo, artitudes, achieve-
ments, valucs, quil occupations.

ENHANCE PUPIL APPRE- !

CIATION OF HOW SKILLS, ' :

BEHAVIORS, AND APTITUDES * ‘ L

WHICH THEY NOW HAVE, h ‘ .

‘ARE A°PART OF CERTAIN

OCCUPATIONAL PERFORMANCE

REQUIREMENTS. : ,Understandlng the requirements
: . opportunltles of several

occupatlons, pupils may- be ready

Though the children may have to pick out those which correspond

gathered information aboutpur- to their own 1nterests and apti-

poses, tasks, and work settings tudes.

of many jobs, it is important tc -

focus upon .the worker and GIVE PUPILS AN OPPORTUNITY

TO MATCH THEIR INTERESTS,

EXPAND PUPIL OCCUPA- APTITUDES, VALUES, AND . .
TiONAL INFORMATION TO . . ACHIEVEMENTS WITH SEVERAL
INCLUDE CHARACTERISTICS ' OCCUPATIONS.

OF SPECIFIC WORKERS.

7 v "J.(a-



4

Helpful and motivating may be to

s STIMULATE PUPIL INTEREST
IN WAYS IN WHICH OTHERS .
WERE SUCCESSFUL IN USING

7'SELF-KNOWLEDGE IN THE
CHOICE OF THEIR PRO-
~ FESSIONS. :

}

da



r Fifth Experience Level

'MAJQR CONCEPT

_ »
Individuals differ in their
interests, aptitudes, values,
and achievements. ’

SUBCONCEPT \

An individual can differentiate
between himself and others in
terms of interests, aptitudes,
values, ami achievements in and -
out of school. . : - STRUCTURE EXPERIENCES IN
- WHICH PUPILS CAN UTILIZE
- INDIVIDUAL DiFFERENCES IN
At this level the pupils will be A quPERATIVE.EFFORT,
able to describe and differentiate
themselves from others in more ~ and
precise ways. The teacher can

ENCOURAGE PUPILS TO DIS-

PROVIDE PUPILS WITH : PLAY BY THEIR ACTIONS
CONCRETr. METHODS OF - SENSITIVITY TOWARD, AS -
ANALYZING OR PROFILING WELL AS ACCEPTANCE OF, .
HIMSELF IN TERMS OF THE DIFFERENCES OF OTHERS.
INTERESTS, APTITUDES, . v

VALUES, ANO ACHIEVEMENTS; . .
. : Self-knowledge can help the chil-

“\

and dren to isolate personal character-
> istics which they would like to
. GIVE PUPILS OPPORTUNITY change. The téacher may offer to
TO COMPARE THEIR OWN : -
SELF ANALYSES WITH THOSE GUIDE PUPILS IN PLANNING

OF CLASSMATES. ) SELF-HELP PROGRAMS FOR
y : . DEVELOPING OR CHANGING
) CERTAIN INTERESTS, VALUES,
To tind out whether self knowledge OR ACHIEVEMENTS.
and understanding of.others is S
meaningfll, the teacher might wish to

4




Some achievements are assigned as
. responsibilities. Others are
accomplished in complete freedom.
The teacher may wish to

STIMULATE INTEREST IN
"JOB" VERSUS "LEISURE-
TIME" ACJIVITIES,

. and also

GIVE PUPILS- OPPORTUNI-
TIES TO EMPLOY MORE '
‘THAN ONE STRATEGY IN .
PURSUING AN ACHIEVEMENT
IN WHICH ONE HAS AN
INTEREST BUT ND APTITUDE,

or

AN APTITUDE BUT NO
INTEREST

.
»

Sometimes the effort te achieve
is ended before the goal is
reached. The teacher can

BROADEN PUPIL UNDER-
STANDING OF SITUATIONS,
IN WHICH A PURSUIT
MIGHT BE LEFT BREFORE

AN ACHIEVEMENT 15 COM-

* PLETED. ‘

Honefu]ﬁy.the act nvements of
others can be post. ve experi-
ences for ‘the children. 1t is
necessary %0

DL ""1oP PUPIL ABILITIES
TO « .PICT AND COOPERATE
WITH THE ACHIEVEMENTS OF
UTHERS.



Fourth Experience Level

~j
, |
MAJOR CONCEPT _
Individuals differ in their
interests, aptitudes, values,
-and achievements. v - - .
SUBCONCEPT
Achievements in sechool and out
of gchool are often dependent
upon interests, aptitudes,and
values. -
Usually persons can find specific "'
"Two precautionary conditions can reasons for their achievements. :
help to remove any artificial
barriers between "in school" and PROVIDE OPPORTUNITIES FOR
"out of school." PUPILS TO ANALYZE PERSONAL
: : ' ACHIEVEMENTS IN TERMS OF
TAKE ALL POSSIBLE - : THE INTERESTS: VALUES, AND
MEASURES TO KEEP APTITUDES WITH WHICH THEY
'INTEREST AND RELE- WERE PURSUED.

VANCE LEVELS IN
SCHOOL ACTIVITIES . .
HIGH. Interests and values are two vari- -
ablec nearly always afiecting
achievement, It is important to
At the same time,
DEVELOP PUPIL .UNDERSTAND- ™

MAKE ROOM FOR ENRICH- - ING OF THE INFLUENCE OF

X MENT AND APPRECIATION . : CHANGING INTERESTS AND
OF PUFILS' "OUTSIDE" VALUES UPON PERSONAL
INTERESTS IN SCHOOL. ACHIEVEMENTS OF THEMSELVES

AND OTHERS. >




In“spite of ohysical differences,
we are all equally endowed in
terms of our humanity. It is

. important to

STRENGTHEN PUPIL UNDER-
STANDING OF THE FAMEILY
OF MAN--ITS HUMAN SIMI-
LARITIES EXPRESSED IN
RACIAL DIFFERENCES.

Many physical characteristics can
be modified and controlled.

STRUCTURE AN EXPERIENCE
IN WHICH PUPILS CAN EX-
PLORE WAYS WE HAVE OF
CONTROLLING PHYSICAL
CHARACTERISTICS~-SUCH
AS HEALTH, -CLEANLINESS,
AND NEATNESS PRACTICES.

Ry

/ .

'-A ph{sical handicap .is a greaf
1

challenge to an individual. The
handicapped exhibit courage as
well as special skills which de-
serve recognition.

. b o

~ DEVELOR PUPIL APPRECIA-
TION OF THE ACHIEVEMENTS
OF THE PHYSICALLY HANDI-
CAPPED.

~

At all times

CREATE A CLASSROOM AT-

MOSPHERE OF RESPECT FOR

ALL PHYSICAL DIFFERENCES.
J

~

<
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MAJOR CONCEPT
Individuals differ in their

interests, aptitudes, values,
and achievements.

SUBCONCEPT

Individuals differ in their

- physical characteristics.

’

‘Some'physica1 characteristics ar:
obvious--some.seem important to

children--others not. The teacher

may wish to

" DIRECT PUPIL ATTENTION
TO THE VARIETIES OF h
. PHYSICA! CHARACTERISTICS,

and

, OFFER OPPORTUNITIES TO
DESUKIBE AND MEASURE
PHYSICAL CHARACTERISTICS.

By the third experierce level,.
many children have assumed preju-
dices and stereotypes attached to

sex differences. The teacher may

wish to use various means to
EMPHASIZE THAT PHYSICAL
CHARACTERISTICS OF .GIRLS

?{

| Third Experience level

\) i
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COMPARED TO BOYS DO NOT
DETERMINE APTITUNES OR
ACHIEVEMENTS.

Children grow. Adults age.

These facts are easily observed
and also intriguing. The teach- -
er can

EXPAND PUPIL UNDERSTANDING
OF WAYS PHYSICAL CHARACTER-

ISTICS CHANGE IN THEMSELVES -

- AND OTHERS.

<
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. . . _ »
Aptitudes are not always obv1ous : ~ We can easily-be: confused when

The teacher can : B} our aptttudes conflict with
\ " : ifterests_or achievements. The
\ EXPAND PUPIL UNDER- ©teacher may
Uf STANDING OF WAYS HE , . ' . :
HAS DISCOVERED HIS .o ESTABLISH UNBERSTANDING
' : APTITUDES I'N SCHOOL, . THAT APTITUDE NEED NOT
< AT HOME, IN THE. ' BE_RELATED TO -INTEREST
COMMUNITY, ¢ OR ACHIEVEMENT.
- and

. ; Coopera£1ve efforts. re-gbod
STRENGTHEN PUPIL . : illustrations of this$ subc0nc pt.

. ATPRECIATION OF WAYS ) The teacher may
OTHERS -HAVE DISCOVERED : :
THEIR APTITUDES. . *PROVIDE AN EXPERI
\1 : ; WHICH REQUIRES T
: ¢ _ : . VIDUAL TO DEMONSTRATE
The teacher may wish to SEVERAL DIFFERENT
C TUDES.
ENCOURAGE PUPELS TO ' ”
. THINK OF APTITUDES THEY , , .
USED IN THE PAST AND Sometimes, though a person does
COMPARE THEM WITH THOSE not havz an aptitude, he does
THEY MIGHT WISH TO USE . ~Tearn a bzhavior. The- teacher
IN THE FUTURE., might wicn to :
¢ - . ) :
¢ - " \ , . INSURE OPPORTUNITIES TO
' - ' ' LEARN HELPFUL BEHAVIORS
K “ FOR WHICH ONE MIGHT NOT

~HAVE 'AN APTITUDE.




‘Second Expetience Level

“MAJOR CONCEPT

,

Individuals differ in their interests, aptitudes, values, and achievements.

SUBCONCEPT
(n indiwldual hae aptitudes for various tasks.

Y

-

- In the » the student will be able to
- . .'. distinguish between activities
. e _ which one can perform readily
and those which require some
degree of effort.

» . . . identify at least ohe intel-
' ~ lectual, social, and physical .
aptitude of one's own.

.

J
y -\

In ‘the s fhe student will be able to
. match a specified number of
tasks to one's own opinion of '
personal aptitudes.

. identify abilities he needs to
develop in order to carry out a
given task. '

. compete with oneself in developing
speed and accuracy in basic academic
skills.




Ih_the » the -student will be able to

. . manipulate a specified number
of simple hand tools with
reasc e suyccess.

. prac shysical skills in
which .mprovement is needed,
or desired.

Ay
i
)
-~ - '




Third Experience Level

MAJOR CONCEPT

Individuals differ in their interests, ap;itudes, values, and achievements.

SUBCONCEPT

s S ] T 0 e, S T Tov, v 7] 4 oiyaa b
Inirer Leald LR ) LY RN TALL craetersties,

“1in the , the student will be ablé to

. match names of members of the
class to a 1ist of certain
physical characteristics.

. observe and record physical
characteristics of workers
in different occupations.

. compare the physical character-
istics of one's own group with
-information about those of people
in other parts of the world.

In the ,» the student will be able to
. compare measurements of bodily
dimensions (e.g., span, reach,
height) of oneself and of
classmates.

. record and compare achievements ‘
in a specified number of physical
activities by members of the class.

LA



.,

. study the official school
records of the physical
growth of oneself and of
classmates since entering
school.

. discuss how physical character-
jstics relate to values, aptitudes,
interests, and acnievements.

-

In the o the student will be able to o e

. prepare graphs or charts of
the distribution of certain
physical characteristics among
class members.

. app]y/ one's physical talents
effectively to a specified number
of tasks.

——



Fourth Experience Level

MAJOR CONCEPT

Individuals differ in their interests, aptitudes, values, and achievements.

-

SUBCONCEPT : /f
Achiosements D aehool ol st oF selool ape lepowdent uron interests,
e twlon, il o luen,

In the , the student will be able to

. distinguish betaeen an
interest and a value; an
interest and an apntituda;
an aptitude and a value.

., report on how interests,
aptitudes, or values con-
tributed to certain successes
of adult acquaintances.

. interoret the achievements of
at least two famous people in
terms of their interests, apti-
tudes, or values.

. identify at least one situation
in which one's own interest and
aptitude are in opposition.

In the , the student will be able to
;/4 . relate a certain number of pe--
sonal achievements which have
been accomplished within the
past year to specific interests,
or aptttudes, or values of one's
own .

a
x/yj'




. state one's feelings about
certain personal achievements. -

. discuss the relationship between
one‘s leisure-time activaties and
relevant interests, aptitudes,
and values.

. describe a personal achievement
for which one has no particular
interest.

~ . . . explain how one's own out-of-school
' job is related to his interests,
aptitudes, and values.

, . . compare one's own interests .and
values with respect to in-school
and out-of-school activities.

\

Y

In the , the student will be able to

. . . perform rertain physical tasks
which coincide with one's
stated opinion of personal
abilities. .

.‘/ /‘



Fifth Experience Level

MAJOR CONCEPT

<

Individuals differ in their interests, aptitudes, values, and achievements.

SUBCONCEPT

Av tnediofdual saw Drrorenticte between himoell and others in terms of
Sntepears, artitules, vrluce, and aehievements in and out of school.

«

In the , thegstudent will be able to

. report one's own responses to
an interest inventory together
with those of at least two
classmates.

. describe how-one's own work
values differ from those of
at least one other person.

. descrjbe how one's own work
interests‘giffer from those
of at least one other person.

. describe how one's own work
aptitudes differ from those
.0f at least one other person.

. describe how one's own work
achievements differ from those !
of at least one other person.

Ip the ", the <tudent will be able to

‘' . . . cooperate with a classmate in
listing and comparing their
respective interests, aptitudes,
values, and achievements.

\ .
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. discuss the normality of
differences in interests,
aptitudes, values, and
achievements.

. rank order oneself with at least
four other classmates according
to a specified number of physical
abilities.

. report about out-of-school work
activities for which oné is
_responsible.

. compare one's own free choice
activities during a given weekena
with those of a classmate.

. display by one's actions a sensi-
tivity to individual differences
of others.

In the ', the studeat will be able to

. compete in a specified number
of contests of manual dexterity;
e.g., handwriting, balancing,
stacking blocks. :



i Sixth EXperienCé Level -

MAJOR CONCEPT

Indivitluals differ in their interésts,_aptitudes, values,_ang achievements.

-

9
"SUBCONCEPT o ~

There is & relationship among interests, aptitudes, achievements, values,
and occupations. .

In the , the student will be able to

: classify a specified number of
job descriptions as emphasizing
o, “  “people,” "ideas," or_"things."

¢ . . . infer how a given number of
famous people probably came

to make their occupational .

- . - choices. o : :

" . categorize a specified number

- s of occupations according to a
given set of aptitudes, interests,
or values.

©. . , identify specific achievements
required for entry into certain
occupations.

. . . report on reasons why at least _ .
. - two adult acquaintances.changed
_ . or.stayed with their occupational
N ‘ . choices.

, the student will be able to

. . . identify at least two work
possibilities which are:
-congruent with one's own values.




. qualify one's rejections of
certain work possibilities -
with specific reference to
one‘s personal values.

. categorize a given number of
occupations according to one's
own interest or lack of interest.

. describe one's own feelings
about working -alone or with

other people.
t s

7

Y

/
In the ', the student will be\éble to

. perform a specified number of
manual tasks related to a
particular job family.

N



IV. FRAMEWORKS FOR INTERACTING.DIMENSIONS

ATTITUDES,AND APPRECTATIONS
- CAREER INFORMATION
EDUCATIONAL AWARENESS
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Educational Awareness

& i
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ol . |
3 EDUCATIONAL SKILLS AND EXPERIENCES ARE
. RELATED TO THE ACHIEVEMENT OF CAREER GOALS.
’% \ . \h()o
X
{
[ N

387

3

ational Awareness Educational Awareness Educafional Awareness Educational A




™

Introduction

b N

N " Implementing this concept involves providtng the con-
ditions of educational relevance for each pupil. It is hoped
that in-school learning experiences make a continuing contribu-
tion to personal growth and prlactical skills which pupils use-
outside of school. Pupils have difficulty realizing the ultimate
usefulness of education because of their limited experience in

' the world. = Though we do not wish tp detract from 1earn1ng for

' its own s.ke, teachers need to intentiona}lly relate in-$chool
experiences .to Qut-of-school possibilities and pleasures for - -
the children, espec1a11v as these in-school experiences
ave the beginnings of professional qualifications.
This orientation can help to identify learning
as an integral and continuing part of life, ) |
which depends upon,wi]]ingness to learn as well o
as the, ability. ‘

7" Due to the nature
_of the content of the Jl L

Educational Awareness ? 2
dimension, all pupil
. performance objec-
. tives are stated

.in terms relat-
ing to the -
affective

doTain. ,\
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Major Concept

Educational skills and
experiences are related to
the achievement of career
goals.

Subconcept

Knowledge and skills in

subject matter ar2as are
helpful in occupational

competence.

Teacher Goals

INTEREST PUPILS IN KNOWLEDGE
AND SKILLS USED IN VARIOUS OCCUPATIONS.

STRUCTURE EXPERIENCES IN WHICH PUPILS USE
SUBJECT AREA SKILLS AND KNOWLEDGE TO SIMULATE
OCCUPATIONAL ACTIVITIES.

Pupil Performance Objectives

. relate a particular academic skill to the
requirements of at least three different
or:cupations.

. . . identify academic knowledge and skills used
. by a particular worker in his job.

. identify physical or artistic skills used by a
particular worker in his job.

. relate one's own learning achievements to at
least two different job descriptions.



Major Concept

Educational skills and
experiences are related to
the achievement of career
goals.

Subconcept

Career-oriented learming
may take place in school
or out of school.

Teacher Goals

SHARPEN PUPIL PERCEPTION OF THE
MANY CONTEXTS IN WHICH LEARNING MAY
TAKE PLACE.

RECOGNIZE AND SUPPORT PUPILS WHO UNDERTAKE
SIGNIFICANT OUT-OF-SCHOOL ACTIVITIES.

Pupil Performance Objectives -

. identify at least one particular fact or
skill which one has learned out of school.

. identify at least two specific skills or facts
that one has learned via instruction in school.

. report on how preparation for a particular occupa-
tion was achieved during a given period 'n history.

. list at least two different ways that a person
may learn a skill or fact other than by direct
instruction.

. classify a specified number of occupations accord-
ing to their formal educational requirement§}

J;BJ!;‘ 393
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Major Concept

experiences are related to
the achievement of career
goals. L

Educational skills and ///f

Subconcept

Learning is 1 l7if-long
prrocess.

Teacher Goals

BUILD NEW LEARNINGS UPON PRE-
VIOUS LEARNINGS FOR INDIVIDUAL
PUPILS.

ENLARGE PUPIL PERSPECTIVES SO THAT THEY
MAY UNDERSTAND THE CONTINUING LEARNINGS OF
PRE-SCHOOL CHILDREN AS WELL AS ADULTS.

Pupil Performance Objectives

. cite the work experience of an adult acquaintance
as an example of the continuing nature of learniny.

. name at least one adult acquaintance who is attend-
ing a school of some kind, and tell what his pur-
poses in attending are.

. . . report -on the athievements of a particular inventor
or exglorer. )

. explain how changes in teéhnology- science, or the
environment may require most people to add new
knowledge or skills to their lives.

. comparé the contents of a particular text for one's
own grade level with those of a related text for a
different grade level.

. . name at least three learnings one had accomplished
before entering school.

‘\
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Major Concept

Educational skills and
experiences are related to
the achievement of career
qgoals.

Subconcept

Learning achievement depends
upon effort and ability.

Teacher Goals

REWARD EFFORT AS WELL AS
ACHIEVEMENT,

APPRECIATE INDIVIDUAL DIFFERENCES
IN PUPIL ABILITIES.

CREATE DIFFERENT AND STIMULATING WAYS TO
ACQUIRE SPECIFIC SKILLS SO THAT CONTINUED
EFFORT WILL BE ENCOURAGED.

OFFER PUPIL MANY OPPORTUNITIES TO PERFORM SUCCESS-
FULLY AFTER LEARNING HAS BEEN ACHIEVED.

Pupil Performance Obijectives

. . describe how one's attitude toward a particular
task may affect one's effort.

. differentiate between being willing to learn and
being able to learn.

. . tell of at least one instance in which one's.
deliberate efforts to improve resulted in
increased ability or knowledge.

. cite an example of a fact or skill which is
prerequisite to another.

. offer encouragement to a classmate who is hav1ng
difficulty with a particuldr task.

395 ,
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Attitudes and Appreciafions

Attitudes and Appreciati

SOCIETY IS DEPENDENT UPON THE PRODUCTIVE
WORK OF INDIVIDUALS.

ions
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Introduction

Since prehistoric times people have lived in groups. When
work is shared in a group ard tasks become specialized no one person
must struggle to meet his own total needs. Today the well-being of
our highly technical society depends :pon the contribution of many
individual workers, including those in authority. When every member
does his part, group goals can be attained.

N ¢

The class itself is a small society. Each pupil is a worker
upon which .the class depends. Classroom experiences can pRov1de
realistic #amples of these subcohcepts. The teacher can help pupils
develcp personal understandings of the responsibilities of group mem-
bers by taking steps to see that these are often delegated. Class-
mates take pride in completing tasks and meeting expectations in work
settings of various kinds of groups. Such understandings easily
transfer to the world of work. The teacher needs to provide enough
occupational information to make it poss.ole for pupils to draw this
relationship.

Due to the nature of the content of:the Attitudes and Appre-
ciations dimension, all pupil performance objectives are stated 1n
terms relating to the affegtive domain.

i
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Major Concept

Soci‘ety is dependent upon the
productive work of>individuals.

Subconceplt
Comp Lot ow o el

LACK L DG oy T
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Teacher Goals

"DEVELOP PERSONAL COMMITMENTS
TO_THE COMPLETION OF TASKS.

OFFER OPPORTUNITIES FOR PUPILS TO *
FEEL SATISFACTIONS FROM COMPLETION OF
"WORTHWHILE TASKS.

STRIVE TO ASSIGN TASKS WHICH ARE ABLE TO .
BE COMPLETED BY INDIVIDUALS AND WHICH ARC
VALUED BY THEMSELVES AND BY OTHERS.

Pupil Performance Ohieclives

. . . explain the comp]etwr’u of a particular task
\ at school or home in terms of value to one \\
or more other individuals.

.“d1scuss the different feelings which one has
upon finishing a specified number of tasks.

; comp'l'“*.ent a classmate for a task well done.

. . . identify the particular contributions made
Z: to society by a specified number of workers. *

[4
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Major Concept

Society is dependent upon the
productive work of individuals.

_Subconcept

\

Work involves the accep-
tance of responsibility

4"' for a task.

Teacher Goals

PROVIDE OPPORTUNITIES FOR RUPILS :
TO DEVELOP INDEPENDENCE AND RESPCNSI-
BILITY BY CHOOSING THEIR OWN LEARNING TASKS.

SHARPEN PUPIL PERCEPTION OF ACCEPTANCE OF A TASK
AS A PERSONAL FREEDOM.

HELP PUPILS TO EXPLAIN THE MEANING AND IMPLICATIONS
OF FULL RESPONSIBILITY FOR COMPLETION OF A TASK.

OIRECT PUPIL ATTENTION TO THE SMOOTH FUNCTION OF WORK WHEN
INDIVIDUALS ARE DEPENDABLE.

N

.. Pupil Performance Objectives

. . describe a particular school task as an accep-
tance of responsibility to oneself, or to others.

. report on one's own responsibilities for tasks
at home.

. . . describe the effects upon oneself when another
7 person failed tg perform a task and vice versa.

. discuss the mutual expectations in a particular
written or implied contract.

. tell about a situation in which one voluntarily
assumed responsibility for a task.



Maijor Concept

Society is dependent upon the
productive work of individuals.

Subconcept

A great ‘many tasks can be
performed by men or women.

/

Teacher Goals

IF CLASSROOM GROUPS OR TASKS OR
BEHAVIORS HAVE BECOME SEX STEREO-
" TYPED, MAKE CAREFUL INTENTIONAL EFFORTS
TO EQUALIZE BOY-GIRL ROLES.

OFFER ADEQUATE AND UNBIASED INFORMATION ABOUT
OCCUPATIONS AND OCCUPATIONAL QUALIFICATIONS TO
ENABLE PUPILS TO CONCLUDE:- THAT ALMOST ALL WORK CAN
BE CARRIED OUT EQUALLY WELL BY EITHER SEX.

S

Pupil Perbormance Objectives

. cite at Teast two particular tasks in a given
work setting as suitable for either men or
women. .

. identify a specific occupation that normally

involves only men (or women), and discuss
whether or not that normal expectation is valid.

404 Y



- HELP PUPILS TO REALIZE THE MANY ADVANTAGES FOR THE

-

Major Concept

Society is dependent upon the
productive work of individuals.

Subtoncept
Most occupations include

' . common expectations, such as
punctuality, dependability,
and avoidance of excessive
absence.

Teoqher Goals

INCREASE PUPIL INFORMATION REGARDING THE
COMMON EXPECTATIONS OF MOST OCCUPATIONS.

PROVIDE OPPORTUNITIES FOR PUPILS TO PRACTICE
THESE COMMON EXPECTATIONS IN THEIR SCHOOL -
EXPERIENCE

WORKER AND FOR HIS GROUP WHEN THESE COMMON EXPECTATIONS
ARE MET. :

REWARD CONTINUED ACHIEVEMENT IN ATTENDANCE, PUNCTUALITY
DEPENDABILITY. )

Pupil Performance Objectives

. list at least five occupations which require
specified daily hours.

. name at least two occupations which largely
permit a worker to control his own use of time.

/ . . discuss interrelationships of common expectations
with respect to performing a given task._

. classify a specified number of.behaviors as always
expedted, never expected, or sometimes expected,
with réspect to a given list of occupations.

405 .
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Major Concept

Society is dependent upon the
productive work of “individuals.

Subconcept

A given work setting requires
_ : - rtain poltczes and pro-
' , , . _ Vcdures.

" Teacher Goals_

INTEREST PUPILS IN THE POLICIES
AND *PROCEDURES OF DIFFERENT WORK
SETTINGS.

* STRUCTURE EXPERIENCES IN NhICH PUPILS
. CAN SIMULATE POLICIES AND PROCEDURES OF
DIFFERENT WORK SETTINGS.

i

N Pupil. Performcnce Objectives

. describe a oart1cu1ar behav1or which would hp a
aacertable ir one work sott1ng but nof in
another.

. take part in a dramatlzat1on of a newly hired .
worker ‘being oriented to a particular work sett1ng

. discuss how policies and procedures requ1re
.support from all concerned.




Major Concept

Society is dependent upon the
productive work of individuals.

Subconcept

Spectalized occupations
result in an interdependent
soctety.

-

Teacher Goals ‘

FOCUS PUPIL ATTENTION UPON
SPECIALIZATION AND' INTERDEPENDENCE
IN CLASSROOM_GROUPS.

BROADEN PUPIL UNDERSTANDING OF ADVAN-
TAGES AND DISADVANTAGES OF SPECIALIZATION.

INTEREST PUPILS IN DESCRIBING THE RELATIONSHIPS
BETWEEN VARIOUS SPECIALIZATION..

Pupil Performance Objectives

- . . . relate the goods or serviceiuof S given bccupa- N
tion to needs and expectations of at least
three other parts of society.

. explain the dependence of a worker\in a given
occupation upon at least three other occupations.
~ - L ‘ r
. . . describe the relative degrges of dependence as
N exemplified by persons in primitive or pioneer
societies.

. . explain the interdependence of specializations
within a given occupation. ' '

{ .
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Career Information

4+
(=¥
Q
(@]
=
o
(&)
| 98
(@)
=
[1+]
x

A

BASIC CAREER INFORMATION WILL AID IN
MAKING CAREER-RELATED DECISIONS.
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Introduction

One of the basic comporents for arriving at intelligent conclu-
sions is a store of relevant factual information. As an individual grows
toward eventual career-oriented decisions, practical knowledge of the
natures and requirements of a substantial number of careers will be help-
ful., The teacher yoals and pupil performance objectives for this dimen-
<ion are formulated to acknowledge types of information which are common
to most occupations. One such topic is the preparations needed for entry
into various fields of work. Expectations for particular occupations in
terms of aptitudes, terminology, equipment, clothing, and work settings
are lilewise helpful for organizing one's accumulating knowledge of the
world of work.

Due to the nature of the content
of the Career Information
dimension, all pupil
performance objectives
are stated in terms
relating to the cognitive

RV
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Major Concept

Bdsic career information wil}
aid in making career-related
decisions.

Subconcept

< T,
I

Teacher Goals. \

OFFER INFORMATION ABOUT
DIFFERENT DRESS REQUIREMENTS
OF SEVERAL OCCUPATIONS.

INTEREST PUPILS IN REASONS WHY SOME
OCCUPATIONS REQUIRE CERTAIN FORMS OF
DRESS.

ENCOURAGE PUPILS TO EXPLORE THEIR FEELINGS
ABOUT THEMSELVES WHEN THEY ARE DRESSED IN
DIFFERENT WAYS.

Pupil Performance Obijeztives

. name at least two occupations which normally require
a uniform.

. . aporaise the pros and cons of a school dress code.

. . distinguish the reasons for dress requirements in a
particular occupation.




Major Concept

Basic career information will
aid in making career-related
decisions.

Subconcept

Occupationg require the use of
specific materials and equip-
ment.

Teacher Goals

OFFER INFORMATION ABOUT THE '
MATERIALS AND EQUIPMENT USED IN
DIFFERENT OCCUPATIONS.

STRUCTURE EXPERIENCES IN WHICH PUPILS
CAN PRACTICE BEGINNING SKILLS WITH SIMPLE
EQUIPMENT USED IN DIFFERENT OCCUPATIONS.

FOCUS PUPIL ATTENTION UPON THE WAYS ORDINARY
CLASSROOM MATERIALS AND EQUIPMENT ARE ALSO USED
IN VARIOUS OCCUPATIONS.

Pupil Performance Obiecﬁvés

. identify a specified number of tools according to
the occupations in which they are used.

. . . Yist materials and equipment required by workers
4 in at least two different occupations.

. tell about a tool or machine devised specifically
for a particular occupational task.

Elﬁl(; ﬁk(. 415 .




Major Concept

Basic career information will
aid in making career-related

decisions.
Y
y
Subconcept
Occupationg have their own
vocabularies.
Teacher Goals ‘ f

- OPPORTUNITIES TO USE WORDS FROM
THE VOCABULARIES OF SPECIFIC

PROVIDE PUPILS WITH VARIOUS \
OCCUPATIONS. i

STIMULATE PUPILS TO SPECIFY THE VOCABU-

LARIES WHICH PERTAIN TO CERTAIN AREAS OF
THEIR OWN ‘EXPERIENCE, SUCH AS ATHLETICS,
HOME, SCHOOL, PART-TIME JOB, SECRET CLUB.

INTEREST PUPILS IN HOW SPECIFIC VOCABULARIES

COME TO BE AND THEIR ADVANTAGE TO THOSE WHO USE
THEM.

Pupil Performance Objectives

. match a specified number of vocabulary terms with
the names of specific occupations.

. define a given number of vocabulary terms for a
specific occupation.

416



Major Concept

Basic career information will
aid in making career-related
decisions.

Subconcept A

The individual worker dete}mines
which aspects of an occupation
may be pleasant or unmpleasant.

Teacher Goals

OFFER PUPILS OPPORTUNITIES TO DESCRIBE
THEIR OWN LIKES AND DISLIKES REGARDING A
WORK SETTING WHICH THEY EXPERIENCE.

EXPAND PUPIL INFORMATION ABOUT POTENTIALLY PLEA-
SANT AND UNPLEASANT ASPECTS OF AN OCCUPATION.

EMPHASIZE THAT SATISFACTIONS AND HARDSHIP§ OF DIFFERENT
KINDS OF WORK MIGHT DEPEND UPON THE PERSONALITY OF THE
WORKER. - .

VARY THE LEARNING SITUATIONS IN SCHOOL OFTEN: SO THAT EACH PUPIL
CAN SOMETIMES WORK IN THE SETTING MOST FAVORABLE TO HIM.

Pupil Performance Obijectives

. distinguish between classroom of dther school activi-
ties that most classmates 1ike or do not like.

. report on the opinions of at least two adult
acquaintances in the same occupation with respect to
their occupational 1ikes and dislikes.

. point out potentially pleasant or unpleasant features
of a particular job description.

417
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Maijor Concept

Basic career information will \
aid in making career-related
decisions. ‘

Subconcept

Occupations have their bpn
N work settings. \

K]

Teacher Goals

LEAD PUPILS TO EXPLORE AND
SPECIFY THE WORK SETTINGS OF
SEVERAL DIFFERENT OCCUPATIONS.

STRUCTURE‘EXPERIENCES ALLOWING PUPILS ’
TO WORK IN DIFFERENT ENVIRONMENTS.

HELP PUPILS TO SPECIFY AND UNDERSTAND THEIR
OWN PREFERENCES IN WORK ENVIRONMENTS. -

Pupil Performance Obijectives

. match a specified number of occupations with
descriptions of partic'u]ar work environments.

. describe at least two ways in which occubational
settings may differ from each other.

4
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. Major Concept

Basic career information will
aid in makipg career-related

decisions. ;

Subconcept

Occupations require special
personal characteristics.

“ .
Teacher Goals
INCREASE PUPIL INFORMATION ‘
REGARDING THE PERSONAL CHARACTERISTICS

"~ WHICH DIFFERENT WORKERS APPLY IN THEIR
OCCUPATIONS.

HELP PUPILS TO IDENTIFY THEIR OWN APTITUDES,
STRENGTHS, AND WEAKNESSES.

- ENCOURAGE PUPILS TO RELATE THEIR OWN PERSONAL
CHARACTERISTICS TO OCCUPATIONAL REQUIREMENTS.

Pupil Performance Objectives

. describe how certain phys1cal\ social, or intel-
lectual characteristics are needed for a particular
occupation.

. identify specific phys1ca.‘l. sdé1él. or intellectual
c¢haracteristics which are not necessarﬂy required
in a particular occupation.

1
. classify a given number of occupations according to
their requiring or not requiring a specified physi-
cal, social, or intellectual characteristic.

Q .
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Major Concept! \

Basic career information will
aid in making career-related
decisions.

Subconcept 4

Earnings vary with occupations,

Teacher Gools

\
HELP PUPILS TO EXPLAIN THE
MEANING AND FUNCTION OF WAGES.

{

BROADEN PUPIL UNDERSTANDING OF
REASONS WHY EARNINGS VARY HITH
OCCUPATIONS

DEVELOP\PUPIL AWARENESS THAT AN INDIVIDUAL
OFTEN AC&EPTS RESPONSIBILITY FOR TASKS FOR WHICH
THERE ARE NO WAGES.

4

\ \
BN
\\ Pupil Performance Objectives

. p;&nt out the relationship between wages and
mot\yat1on for working.

. e clas ify a specified number of occupat1ons accordlng
. to thair general income expectations.

. describevrewards other than monetany\from a barticular
occupation. .
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Major Concept

Basic career information will
aid in making career-related
decisions.

Subconcept

b . Career development ineludes
' progression through stages of
educational and occupational
training.

Y]

Teacher Goals
ko) %
STIMULATE PUPILS TO EXPLORE
THE EDUCATIONAL AND OCCUPATIONAL
TRAINING REQUIRED FOR SEVERAL v
UNSKILLED, SKILLED, AND PROFESSIONAL
OCCUPATIONS. | ;

FOCUS PUPIL ATTENTION UPON THEIR PRESENT
-SCHOOLING AS INTEGRAL TO CAREER DEVELOPMENT.

Pupil Performance Obiectives

. classify a specified number of occupations according
to their respective preparatory requirements.

. . summarize ‘the occupational preparation experienced by
at least two adult acquaintances.

. re]ate specific schoo] expemences to possible occupa-
tional.competence.

« . 3!
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Maijor Concept

Basic career information will
aid in making career- re]ated
decisions. /

¢

Subconcept

‘ . ‘ Costs of training for oczupa-
! tions vary.

-’

Teacher Goals

'INCREASE PUPIL INFORMATION

REGARDING THE-COSTS OF ‘SEVERAL

KINDS OF OCCUPATIONAL TRAINING.
AN

ENHANhE\PUPIL>UNDERSTANDING OF THE
MANY WAYS IN WHICH THEIR PRESENT EDUCA-
TION IS FINANCED.

Pu.pil Performance Obijectives -

. classify a specified number of-occupations accordinc
to their respective costs in preparat1on and/or
cont1nuance. .

. compar'e in detail the costs of preparation and/or
continuance for two different occupations. .

——
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Major Concep!

Basic career information will
aid in making career-related
decisions.

{
Subconcept

,Technological, economic, social,
;, and political factors influence
i supply and demand of jobs.

y

Teacher Goals

HELP PUPILS IN EXAMINING TECHNO-

LOGICAL, ECONOMIC, SOCIAL, AND

_POLITICAL REASONS WHY THE NUMBER OF

AVAILABLE JOBS AND THE NUMBER OF AVAILABLE

WORKERS ARE NOT ALWAYS EQUAL. i

LEAD PUPILS TO EXPLORE PROBLEMS WHICH.ARISE WHEN
JOB SUPPLY AND DEMAND ARE UNEQUAL.

Pupil Performance Objectives

. explain probable geographical reasons why a 'particu-
lar facility (business, industry, recreational) is
located where it is. P

p .
.-1dentify examples of unemgloyment in terms of sypply
and demand of jobs. "i o '
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NOTE: Aopendixes A and B are first-draft, working documents that
have since been revised. These documents are included 1n
this publication to give historical perspective on how the
career develooment concepts and subconcepts were derived.

Appendix C is a final-cony document.
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First Draft
Working Document Only

APPENDIY A

MAGOR CONCEPTS ORGANIZED BY DIMENSION

Attitudes and Appreciations

1. A1l productive and honest work is good and cofitributes in
a positive way to society.

2. Society is dependent upon the work of many peobnle.

3. Every worker has responsibilities to himself and to others.

Coping Behaviors

1. Individuals can learn to perform adequately in a variety of
occunations ‘and occupational environments.

2. There are identifiable attitudes and behaviors which enable
one to obtain and hold a job. .

.

3. Personal values influence work situation coping behaviors.

Career Information
1. Societal needs determine vocational bpportunity.

2. Career development 1nc1ules progression through stages of
educational and occupational experience.

3. There are ways to obtain basic information which will aid the
decision-making process.

4. There is a wide variety of occupations which may be classified

in several ways.
|

Decision Making

1. Life involves a series of choices about career commitments.

2. There a;e basic components of the decision-making process
which can be applied to career-related decisions.

Educational Awareness

1. Educational skills and experiences are related to the achieve-
ment of career and life goals.

‘ ' 429
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* First Draft
working Document Only
I

Educational Awareness (Cont'd)

2. Different careers and 1ife goals sometimes require different
" educational preparation.
Lifestyle

1. Work affects”an individual's standard of liying (econonic being).

2. Occupational choice affects the range bf social benefits avail-
able to an individual (social being).

3. A relationship exists between a person’'s career and onc's
responsibilities as a family member (family being).

4. There is a relationship between leisure-time activities and
occupational choice (leisure being). ‘e

5. Mora® principles are an integral part of life (moral being).

Self-Development

1.
2.

An unﬂerstanding and acceptance of self is important.

Social, economic, educational, and cultural forces influence
self-development.

Individuals differ in their ihterests} apMMties, attitudes,
and values. -

It is important to set personal goals for one's selfs

430 Lo
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First Draft
Working Document Only

s APPENDIX B
MAJOR CONCLPTS AND SUBCONCEPTS ORGANIZED BY DIMENSION
ATTITUDES AND APPRECIATIONS

1. Major Concept

A1l productive and honest work is good and contributes in a
positive way to society.

Readiness Level o
The student will become aware that people who work help others.
First Experience Level

The student wil! become aware that all honest and productive
jobs have worth.

Second Experience Level

The student will appreciate the importance and value of work
for the individual and for all of society.

Third Experience Level !

The student will understand that those whd perform useful work
produce goods and services that help others.

Fourth Experience Level

The student will become.aware that work may provide the oppor-
tunity for an individual to enhance his own dignity and worth.

Fifth Experience Level

The student will recognize that there is a variety of careers
by which an individual contributes to society.

- Sixth Experience Level

)
The student:'will understand that society requires that all
jobs be adequately filled.
. 4

2. Major Concept

Society-is dependent upon the work of many people.
Readiness Level

. The stu&ent will become aware that people work in many
o different kinds of jobs.
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ATTITUDES AND APPRECTATIONS

Readiness Level (Cont'q)

The student will become aware that both men and women can
often work in the same occupation.

First Experience Level

The student will recognize that various workers perform tasks
which help the learner and others in the community.

Second Experience Level

The student will become aware that the work of one individual
many times depends on the work of other individuals.

Third Experience Level

The student will recognize that it takes the work of many people
‘to make oossible all of the qoods and services that we enjoy.

Fourth Experience Level

The student will become aware that specialization creates an
interdependent society. .

Fifth Experience Level

The student will recognize that the interaction and interdepeﬁdency
of workers is vital to achieve the goals of society.

Sixth Experience Level o

~

The studerit will understand that the contribution of a wide
range of occupations is necessary for the well-being of society.

Major Concept

Every worker has responsibilities to himself and to others.

Readiness Level

The student will become aware of the importance of completing
a task. ;
First Experience Level

The student will become aware that completion of a,task may
benefit others.
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ATTITUDES AND APPRECIATIONS ~

Second Experience Level

The student will recognize that he has a responsibility for
completing certain individual tasks.

Third Experience Level

The student will become aware that others rely upon him to
complete -an accepted task.

Fourth Experience Level
The student will understand that upon successful completion of
a task he will be rewarded by self-satisfaction and recognition
from others.

Fifth Experience Level

The student will recognize the value aKd importance of a task
to himself and others.

QSixth Experience Level

The student will recognize the relationships between himself and
others resulting from the performance of a task.

COPING BEHAVIORS

1. Major Concept

Individuals can learn to perform adequately in a variety of
occupations and occupational environments.

Readiness Level ‘ 7

The student will 1e$rn that different skills are required for
different tasks.

First Experience tevel

The student will Tearn that several skills may be required to
perform a given task. '

Es}ond Experience Level

The student will become familiar with job specialization.

\‘1‘ ‘ \
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COPING BEHAVIORS

Third Experience Level

The student will understand that some skills can be trans-
ferred from one specialized job to another.

Fourth Experience Level

« The student will understand that performance requirements
for a job will vary with the work setting of the job.

Fifth Experience Level

The student will learn that performance requ1rements for
a job may change with time.

Sixth Experience Level

The student will identify characteristics which differentiate
. between jobs.

2. Major Concept

There are identifiable attitudes and befaviors which enable
one to obtain and hold a job.

Readiness Level

The student will learn how to cope with the rights and feelings
- of o.hers.

First Experience Level

The student will Tearn how to cope with authority exercised
by others. : ' '

Second Experience Level

The student will learn to depend on others and to be depended
upon. B

-

Third Experience Level

The student will begin to learn how to become a contributing
member of a group. '

“Fourth Experience Level
The student will continue to learn how to contribute to group

effort by demonstrating ability to both compromise-and exercise
influence in achievement of group goals.

. 2
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COPING BEHAVIORS

Fifth Experience Level
The student will understand that work effectiveness depends not
just on profjciency but on quality of igterpersonal relations
as well. ¢

Sixth Experience Level

The student will learn effective interpersonal relations skills /
for giving or evaluating instructions.

3. Major Concept

Personal values influence work situation coping behaviors.
Readiness Level

The student will become aware that his feelings and the feelings
of others relate to values.

First Experience Level

The student will recognize that he possesses unique coping
characteristics. '

Second Experience Level
. \ ) . Thé student will recognize cultural differences.
. Third Experience Level

‘The student will understand how cultyral differgnces develop.

FourthuExperiencefLevel ]
The student will identify his cultural values and their origins.
The student will learn how to develop a sensitivitylto other
people fegardless of physical appearance, nﬁtionality, Creed,
or ethnic background.

Fiftﬁ Experience Lével

. The student will become aware of his feelings Fnd the feelings
of others as they relate to commonly held beljiefs and customs.

Sixth Experjence Level )
7

The student will analyze his values in re]atioh to values of
- his peer group.
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CAREER INFORMATION

1. Major Concept

£ ’
Societal needs determine vocational opportunity.

Readiness Level

The student will become aware of the interdependence of
family members as workers in/;he home.

First Expdrience Level {

The student will undérstand how the performance of some
occupations meets the needs of the community.

£y
*

Second Experience Level

The student will racognize the interdependency of occupations
in maintaining the community.

Third Experienee Level

The student will become aware of occupations as related to
geographical areas and job mobility.

Fourth Experience Level

The student will recognize the relationship between -geogranhy
and the location of careers and people.

Fifth -Experience Level
The student will recognize that technological developments ,
cause a continual change in the emergence and d1sappearancd
of jobs.

Sixth Experience Level .

The student will recagnize that our economic system causes a
+ continual change in the emergence and disappearance of jobs.

* The student will recogn1ze that social and political factors
cause a continual change in the emergence and d1sappearance
of jobs.

2. Major Concept

]

Career development includes progression through stages of educa-
tional and occupational experience.

- ' 436
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CAREER ;INFORMATION

Readiness Level
/
The student will be aware that successful performance of
a task requires preparation.

First Experienee Level : '

The student will recognize that different preparation is
required for successful performance of different tasks.

7
Second Experience Level

The student will recognize that preparations for and successful
performance of one task may aid in successful perforMShce of
related tasks. .

" Third Experience Level

The student will recognize that performing new tasks often
requires -prerequisite skills. - 2

4

The student will recognize that basic reéponsibilities and per-
formance -standards are needed to succeed ,in any task or occupation.

Fifth Experience Level

The student will recognize that career changes are a natural result
of a number of factors.

Sixth Experience Level , \

The student will be aware’ that valid qualifications for an -
occupation rest in the performance competencies needed.

-

‘The student w111 recogn1ze and apply unique specific requ1rements
for job success.to various s1tuat1ons ‘

Major Concegi

There are ways to obtain basic information which will aid the
decision-making process.  f

Readiness Level

The student will become aware that his past exper1ences provide
information. .
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CAREER INFORHATION

i

First EXperience Level
The student will be able to 1dent1fy sources of information
when making chouces :
Ty
Second Experience Level N
, The studentrwill learn that pebple can be sources of informa-
/ tion about jobs im, his neighborhood and.c~mmunity.
‘ P ,

Third Expefience Level

The student will understand that his sources of 1nformation
. need to be validated.

Fourth Exper1ehce Level

The student w1Tl learn that there are written sources of
"information about careers,that will aid him in investigating
occupations that are not W1thin his exper1ent1al or environ-
mental santext. N
¥

Fifth Exper1que Leve]

‘The student will know that there are dimensions of work related
to worker traits, work environment, job knowledge unique to the
occupation, etc.,which can be obtained from sources of career

infarmation. - —

.
b3

Py

s

.Sixth Experience Level
fhe student will become.aware of an array of questions related
, to determining preferences for. explorat1on of occupational
. cluster. . .
. ‘ : , s

4. Major Concept

There is a wide variety of occuoat1ons wh1ch may be class1f1ed
in several ways.

Readiness Leve] : : T i
. | i : : :
The student W111 become aware of work performed in his 9ngdpon-
mént (home, neighbarhood, school).

h ]
First Experience ‘Level

The student will-become aware of.the work perfoﬁéed.in his
community. .
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CAREER INFORMATIOM Y
\

Second Experience Level

The student will continue to develop awareness of the work
performed in his community and will recognize similarities
and differences in skills possessed by these workers.

Third Experience Level

A

The student will understand the need'forAJob specialigation’
and that there are many spet1a11zed jobs within occuﬂ§t1ona1
areas.

Four“h Experience Level - -

The student will understand that gccupational areas do have a
1 hierarchical structure which requires different kinds of prepara-
tion and within each anea preparation for various levels of work.

Fifth Exoerience Level

4

The student will be able to dev1se c1u<ter1ng based upon occupa-
tional similarities.

v

Sixth Experience Level

The studert will recogmze that there are estab]1shed ways to
cluster occuoat1ons —

Ly t

. DECISION MAKING

o«

Major Concept

ST -- : - -
Life involves a series of choices about career commitments.
B N ¥ * -

'*he student will become aware that cho1ce means “making up
one‘s mind." ‘

The student will learn that there are c\?ta1n s1tuat10ng
where he can make choices.

First Expervence Level

Th1ngs change and these changes- 1nf1uenre the“tho1ces and
decisions a person makes. - - .

Cm~——
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DECISION MAKING

Second Experience Level ~

)
!

The student will develop an awareness that his decisions .
affect him and otfhers.

Third Experience Level
Tﬁe student‘will learn that peoole change and these changes
influence the choizes and decisions he makes.
Fourth Experience Level ‘
The student will recogn1ze that deC1s1on mak1ng involve_ risks.
Fifth Exper1ence Level

The student will recognize that decision making can precipitate
chain reactions.

Sixth Experience Level s
Tre-student will recognize that previous decisions, peers,
gratifications, needs, interests, and career information
influence present and future decisions.

Major Concept

There are basic comporients 0f the decision-making process which
can be epplied to career-related decisions.

Readiness Level
The student will learn how to establish his goals.
First Exoerience Leve1

>

" The student will become aware of the relationship between
“ his goals and making choires.

Second Experience Level

The student will learn how to identify and assess problems
wnich conflict with his goals. .

Third Exoerience Level

/

The student will learn how to consideF alternative solutions
to problems which conilict witn his goals.
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DECISION MAKING

Fourth Experience Level
The student will learn how to choose a best plan and a second
plan to solve problems that conflict with his goals and he will
work out details of both plans.

Fifth Experiance Level

Tne student will develon, try out, ard evaluate a plan to
solve a groblem that conflicts with his goals.

Sixth Experience Level
The student will develop, try out, evaluate, and make any needed

changes on a nlan to so]ve a problem that conf]vcts with his
goals,

EDUCATIONAL AWARENESS

T. Major Concept

/ 4
fducational sKills and experiences are related tc the achieve-
ment of career and life goals.

Readiness Level

The studept will become aware that there are reasons for going
to school.

The student will become aware that learning and Derfbrming
various tasks are related.

The student will become aware that there may be a ré]ationship
between his in-school experiences and out-of-school experiences.

First Exoerience Level

. The student will understand that an 1nd1v1dua1 must be able to
-read, write, and count in most occupations.

L
Second Exnerience ._evel

The student will become aware that learning helps people do
things for their community, state, and ndtion,

Third Experience Level

The student will be able to racognize the relationship between
- " perforwance in basic subjects and performance in specific careers.

441 ‘
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EDUCATIONAL AWARENESS

Fourth Experience Level

The student will recognize that participation in school classes
and activities may relate to his use of time throughout life.

Fifth Experience Level

The student will be able to relate skills learned in the class-
room to those skills used in specific careers.

Sixth Experience Level

The student will be able to understand that desirc and capability
to learn influence learning and career directions.

Major Concent

Different careers and life goals somet1me§ requ1re d1fferent
edutational preparation.

-1

-

Readiness Level
The student will recognize that there are different octupations.
First Experience Level

The student will become aware tnhat education is required for
various occupations.

Second Experience Level

4

The student will recognize that the educational requirements for
some occupations are different than they are for others.

Third Experience Level.

The student will recognize how communications, mathematics,
science, and social studies are\qiid in some occupations.

\: Y

Fourth Experience Level

“

The student will become familiar with the relationship between
in-school experiences and career directions.

Fifth Experience Level
The student will understand that school experiences provide

only a part of the learning experience necessary for career
development. . .
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EDUCATIONAL AWARENESS

Sixth Experience Level ' -
The student will develop an understanding of the different

types of educational preparation required for various
occupations. <

LIFESTYLE

3

Major Concept

Work affects an individial's standard of living (economic
being). '

Readiness [évé]
The student will understand that people work.

First Experience Eével_ -
The student will recognize that people are paid.focfwork.

econd Experience Leve]
4
The student will recognize that economic rewards vary for
different kinds 6f work.

{ ¢

Third Experience Level

¢

The student will understand that economic rewarﬂg/;;r work may
satisfy needs and wants.

Fourth Experience Level

The student will become aware of the relationships between
desired lifesty)es and career monetary rewards.

¥

Fifth Experience }evel

The student will relate occupational roles to the concept of
economic benefit. ’ -

Sy -*

Sixth Experience Level

The student will understand his responsibility for making accom-
modations for his future.

443
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- LIFESTYLE

Major Concept

Occupational choice affects the range of social benefits avail-
able to an individual (social being).

" Readiness Level

The student will become aware that there are many reasons why
people work.

First Experience Level .

The student will become aware that work brings rewards other
than money.

Second Experience Level

The student will -express a preference for personal-social
needs and wants.

Third Experience Level

" The student will become aware of the~persona1 and social rewards
of vetious occupations.

Fourth Experience Level ' s

The student will understand that social needs and wants differ
among individuals.

. : v
Fifth Experience Level A ",/// ot

The student will relate occupational roles to the concept of
social benefit. q\\\\

4

The student will understand some factors which have caused social
beqefits to differ among occupations.

Major Concept

A relationship exists between a person's career and one's
responsibilities as a family member‘(family'being):

-

Readiness Level » s

The student will uhderstand that he is a member of a family-
and the importance of .his membership in a family.

t
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LIFESTYLE

First Experience Level

The student will bectome aware that being a part of a family
brinqs responsibilities. .

Second Experience LeveT
The student will understand that family members perform jobs
they are capable of performing and that responsibilities are
shared.

Third Experience Level !

The student wi\] understand that cooperation is the first step
to successful Tiving and working.

Fourth Experience level —

- The student will become aware, that family attitudes and the
way an individual accepts family responsibilities affect work
Qttitudes and performance.

Fifth Experience Level R
The student will understand how work can alter the family.

Sixth Experience Level

The student will understand tnat family values affect occupa-
tional choice. "

Major Concept

There is a relationship between 1eisu¢e-time activities and
, occupational choice-{leisure being).

Readiﬁess Level

The student will become awarc of the re]éiionShiD between work
and play. '

First Experience Level

The‘studen{hrill become aware thaj leisure-time activities can
combine elements of both work and play.

‘Second Experience Level

> The student will become aware that occupational choice affects
the amount of leisure time an individual has.
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LIFESTYLE

Third Exoer{ence Level

The student will become aware that work attitudes and interests
extend to leisure time,.

Fourth Experience Level
The student will learn that hobbies can be related to jobs.
DN ‘
Fifth Experience Level

The student will understand that the skills he learns in work
make his 1eisyre time more :njoyable.

Sixth Experience Level

The student will recognize that leisure-time activities‘may
lead to a career. '

/

Moral principles are an integral part of life (moral bednq).
Beadineés Level - ‘/

The student will become aware of the importance of truth and
honesty at all times.

First Experience Level
The student will understand the importance of respect for others.

Second Experience Level

The student will recognize ‘bhat rewards usually go to ihose \

who pursue them in a proper way.
/
Third Experience Level

The student will understand how the family and society would be

endangered if people tried to fulfill all their wishes regardless

of others. ‘

Fourth Experience Level
< -
The student will understand thé limits in satisfying his needs.

Fitth Experience Level

-
’

The student will understand that certain jobs could be a poor
" moral choice.

- : . ’
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LIFESTYLE
Sixth-anurionco lLevel

The student will understand that truthfulness, honesty, and
respect are unchanging princioles.

SELF-DEVELOPMENT

Major Concept

[}

An understanding and acceptance of self is important.
Readiness Level

Thé student will become aware bf himse]f--ohyéica], social,
and emotional self. y

¢

The student will become aware of himself within the context
of his family structure.

First Experience Level
The student will recognize the various roles he plays.

Second Experience Level

‘

The-student will recognize that there are certain character-
istics that make him unique.

Third Experience Level
[4

The student will become aware of himself inJye#%tion to his
community. - . / ]

Fourth Experience Level .

The student will draw conclusio&g about self uoon performing
tasks which are increasingly challenging and compatible with
his development. |, ; ,

Fifth Experience Level

The student will be able to assess the relationship between
his develoning interests and his abilities.

Sixth Experience Level .

The student will become aware that there is a relationship - -
between one's knowledge and acceptance of self and what he
will become. v . .

147 )
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SEI F-DEVELOPMENT

.

2. Major Concent

Social, economic, educational, and cultural forces influence
self-development.

Readiness Level

The student will become aware that other peoole influence
him. .
First Experience Level
The student will become -aware that family and school influence
his opportunities and responsibilities.
Second Experience Level
The &tudent will become aware of economic influences on him.

.Third Experience Level <

The student will become aware that participation in various
grouns influences his personal development.

Fourth Experience Level .
The student will become aware that he is a part of his environment.
Fifth Experience Level k

The student will become aware that chandes in him influence his
environment and that changes in environment influence him.

Sixth Experience Level

The student will become aware that the values of other people
- influence his values and personal goals.

3. Major Concept

Individuals differ in their interests, abilities, attitudes, and
.values.

Readineis Level ' o

= , The student will become aware of his interest in certain
N activities.

N

The student will become aware of the tasks that he performs.
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SELF-DEVELOPMENT

First Experience Level

The student will become aware of his ability to perform various
tasks.

Second Experience Level o ) .

The student will become aware that his interests and abilities
are not always the 'same as his peers.

Third Experience Level - ‘

The student will become aware that all people possess unique
characteristics. i

\
Fourth Experience Level

The student will become aware of the difference between interests
and aptitudes. .

Fif:h Experience Level"
The student wi)l differentiate between himself and others in
terms of inwerests, aptitudes, values, and achievements in and
out of school.

Sixth Experience Level 2

The student will become aware of the relationship among interests,’
aptitudes, achievements, values, and occuhations.

Major Concept

It is imoortant to set personal goals for one's self.

) .

Readiness Level ¢

The student will bectme aware of what "a goal" is.

-

The student will learn to 'set goals in his play activities
as well as his classroom activities.

First Experience Level

The student will recognize that what he produces when he
has a.goal is frequently different from what hapnens when he
has no goal.

Second Expesience Level

The student will understand why it is necessary to set goals
in the classroom. ,
449 '
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SELF-DEVELOPMENT

Third Experience Level
Vd

The student will recognize that hg,can relate his needs to
goals.

Fourth Experience Level
The student will become aware that he can ‘influence his future.

The student will become aware that he can change the focus of
his goals from immediate to longer range.

Fifth Experience Level

The student will become aware of the importance of setting
priorities in developing goals.

i

Sixth Experience Level

The student will become aware that his self-image will affect
the goals he sets for himself.
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APPENDIX C
DEFINITION OF TERMS

Attitudes and Appreciations Dimension: One of the seven components of
career development. A major concept and subconcepts for the
Attitudes and Appreciations Dimencion are found in the Inter-
acting Dimensions Handbook and relate to the affective behaviors
associated with the 1dea that society is cependent upon the pro-
ductive work of individuals.

Career: A succession of opportunities for service through work, paid or
unpaid, and extending throughout life. ‘

Career Development: Peérsonal. growth that includes those concepts releted to
Attitudes and Appreciations, Coping Behaviors, .Career Information,
Decision Making, Educationat Awareness, Lifestyle, and Self-Develop-
ment.

Career Development Concepts: The concepts identified in each career dimen-
sion framework.

Career Education: The curriculum which results when career development
' concepts and subject matter concepts areﬂprought together in an
instructional system that has meaning for students.

Career Information Dimension: One of the seven components of career develop-
ment. A major concept and sutconcepts for the Career Information'
Dimension are found in the Interacting Dimensions Handbook and relate
to data and ways to obtain data about occupations. A

Cluster: One of the fifteen broad families of occupations that has been

' ~ developed by the Bureau of Adult, Vocational, and Technical Educa-
tion, United States Office of Education. The fifteen clusters are:
Agri-Business and Natural Resources, Business and Office Occupations,
Communication and Media, Construction, Consumer and Homemaking-
Related Occupations, Environment, Fine Arts and Humanities, Health
Occupations, Hospitality and Recreation, Marine Science Occupations,
Marketing and Distribution Occupations, Manufacturing, Personal
Services Occupations, Public Service, and Transpertation.

Coping Behaviors Dimension: One of the seven components of career development.
Major concepts and subconcepts for ‘the' Coping Behaviors Dimension are
_found in the Caping Behaviors Dimension Guide and relate to the
behaviors used when dealing with Jife situations.

' 'Developmenta]vDimensions: The four components of career development in
which concepts can be sequenced in 2 logical progression for dif-
~ ferent experience levels.

Dimension: The c1assificafion assigned to the seven major components of
career development. N

), i
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Dimension Framework: An organizational pattern based upon a single major
concept, from which follow subconcepts, teacher goa]s, and pupil
performance objectives. It is one of the two major divisions of
the dimension quides. o

Dimension Guide: A pub11cat1on wh\éh\focuses on .oné of\fhe\four developmental
dimensions of career development:™ ‘t’b1ng Behaviors , Becision_Making,
Lifestyle, and Self-Development. Each guide contains a d1menswon
framework(s) and sample 1nfus1on strategies. A

Decision Making Dimension: One of the seven componenté of career development. —~=—
Major concepts and subconcepts for the Decision Making Dimension are
found in the Decision Making Dimension Guide and relate to those '
behaviors associated with séTéct1ng from alternatives.

P !

Educitional Awareness Dimension: One’of the seven components of career
development. A major concept and subconcepts for the Educational
Awareness Dimension are found in the Interacting Dimensions Handbook
and relate to the reciprocal effects between subject matter concepts
and career development concepts.

s -

Infusion Strategy: A series of teaching-learning activities characterized by a .
single developmental subconcept and selected interacting concepts,
which are brought together with concepts from subject matter areas. A
sample occupation is used as a context for implementing these concepts.
Infusion strategies comprise cne of the two major divisions of the
dimension guides.

Interacting Dimension: The three components of career development in which all
concepts are appropriate for all exper1ence levels.

Interacting Dimensions Handbook: A publication which contains a .dimension frame-
X work for each of the three interacting dimensions: Attitudes and ‘ppre-
R ciations, Career Information, and Educational Awareness.
Lifestyle Dimension: One of the seven components of career development. A
major concept and subconcepts for the Lifestyle Dimension are found
in the Lifestyle Uimension Guide and relate to the ways an individual
‘\ chooses to Tead his Tife.

Major Concggts: The important themes for each career deve]opment dimension.
In the developmental dimensions each of these themes is broken out
into subconcepts for each exper1ence level. In the interacting
dimensions these main themes ste broken out into subconcepts which
are aopropriate for every experience level. \

Professional Book: A publication which exp]ains the rationale for the selec-
tion and organization of the dimension and the infusion strategies.

Pupil Performance Objectives for the vimension: Statements which describe
student behaviors for each subconcept in the d1mens1on framework.




«

Pupil Performance Objectives for the Infusion Strategy. Statements which
describe student behaviors for the infusion strategy. These state-
iments have been derived from pupil performance objectives for the
dimension and from subject matter concepts that have been selected
for the infusion strategy. _

BEACf Page: The ‘student materials which accompany each activity in the _
infusion strateqgy.

Self-Development Dimension: (QOne of the seven components of career develop-
ment. Major concepts and subconcepts for the Self-Development
Dimension are found in the ‘Self-Development Dimension Guide and
relate to pehaviors associated with how a, person views himself.

Subconcepts: The main ideas which accompany each career development major
conceot. In the developmental dimensions, there is a subconcept
. for each experience level. In the interacting dimensions, subcon-
cepts are appropriate for every experience level.

-

Subject Matter Concepts: The concepts commonly taught at each expetience

level for mathematics, science, language arts, and social studies.

Teacher Goals for the Dimension:  Statements which describe teacher Sehaviors

“for each subconcept in the dimension framework.

Teacher Goals for the Infusion Strategy: Statements which describe teacher

Behav1ors for the infusjon strategy. These statements have been -
"derived from the teacher goals for tae d1mens1on and from subject -
~matter concepts that have been se]ecbed for the infusion. strategy

Pe2g
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